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Foreword

Good Answers guides are produced by the Eng!ish Teachers_Association of Wester
ETAWA is the professional association for English teachers in WA and works tg he
improve their professional skills and knowledge through conferences,
nublications, including examination papers and online resources,

N Australiy
Ip teacher,
Seminars and

2018 was the third year that ATAR Literature was examined in Year 12 and the sample
responses in this book have been chosen from candidate responses to the 2018 ATAR
Literature WACE examination. The purpaose of this collection and dccompanying activities is to
provide teachers and students with a range of responses which together exemplify ways fo,
students to improve their performance in the WACE examination.

Most scripts reproduced in this publication were written under WACE examination conditions
and may contain faults in written language conventions and general argument development
that should not feature in responses prepared outside examination conditions. Candidate
scripts have been reproduced as accurately as possible. Minor editing of misspellings or
grammatical errors may have taken place in the rare instance that a sentence was otherwise
unintelligible.

It should be noted that this publication is not designed to be used as 3 textbook in the
traditional sense; rather, it should be read primarily as an examination preparation guide. The
Year 12 ATAR Literature syllabus, which directly informs the coursework and assessments in
all schools, along with the Examination Brief contained within it, should remain the primary
document that students refer to in their preparation for the examination.

The texts referred to throughout this guide for illustrative purposes have been selected on the
basis of their diversity or their potential as exemplars. Not all texts referenced, nor candidates’
readings of these texts, will be regarded as accessible or appropriate for study within
particular classroom contexts or as suitable for some candidates. Every effort has been made
to include a broad range of texts, and a broad range of interpretations of such texts. The
ETAWA does not endorse the selected candidates’ readings of texts as preferable, as their
selection has typically been based on the quality of the response rather than the quality of the
reading of a text.

The views and opinions expressed in this book are those of ETAWA and not necessarily those
of the School Curriculum and Standards Authority.
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INtroduction

Welcome!

Good Answers 2019 contains candidate responses to questions from the 2018 ATAR Literature
WACE Examination. It also contains information, explanations, hints, marker commentary,
annotations and activities that may assist you in preparing for the examination.

Consistent practise of skills such as close reading, analysing, synthesising, responding and
reflecting will aid considerably in developing the quality of your written responses; this guide
will help you to actively engage in some of these skills and prompt you to independently work
on them during your regular study sessions.

Good Answers provides a wide range of responses to help you recognise that there is no single
‘right’ answer to any question. On the contrary, the variety of responses in this guide makes
it clear that markers reward an assortment of styles and approaches to exam questions. While
there are undoubtedly certain structures, features and characteristics of responses which

markers are looking for, so too do markers reward the individual expression, style, perspective
and voice of each student.

The following points, however, are essential criteria for all candidates to consider when
answering any question:

e engage critically with the question
¢ organise and sustain a cohesive and articulate discussion
e substantiate your discussion by referring to texts or other examples

e express your own ideas clearly.

This book is called Good Answers, not The Best Answers or Perfect Answers; all samples are
selected because they serve to illustrate points from which you can learn. It is critical that you
carefully read the annotations provided by markers in order to identify aspects that were
rewarded as well as flawed areas for which possible improvements have been suggested.

Different teachers and schools will recommend varied ways to prepare for your exams, but
the general rule of thumb recommended is that ATAR students devote about 20 hours a week
for study, which is in addition to completing required assessments and homework. As a
minimum, you should aim to dedicate at least three of these hours to your study for Literature.
Good Answers 2019 is an excellent tool to guide this study and practise.

Give us your feedback!

Help us to improve Good Answers by filling in a short survey. Scan the
QR code or go to

https://www.surveymonkey.com/r/LitGoodAnswers
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How to study successfully in the ATAR Literature Course

Know the syllabus

The SCSA syllabus documents are the core of every ATAR Literature oy
every teacher, must teach the content contained within this document,
construct their exams around the ‘examinable content’ in the syllabys —
articulate the content of each unit. It is obvious, then, that each student of Literatyre Must
be familiar with this document and its accompanying glossary. Your teacher shoy|q have
provided you with the syllabus. If not, ask for a copy, or download it from the Scsp website

rse. Every Schoo|, ang
Every €Xaminer Must
the bullet points that

Practise active learning

Be aware of your individual learning style and acknowledge your strengths and weakness
when you engage with the subject. When youarein class, reading a text or revising, be mindfy|
of how you are making sense of this subject, and the practices You engage as youy study
Literature. Here are some useful methods for being 'active’ in your learning this year.

Make notes. Take out a pen and Paper as soon as you come into class. Don’t just copy down
what your teacher writes on the board; include points that arise in discussion. Afterwards,

revise and reorganise your notes. Consider colour-coding, graphic organisers or a filing system
to clearly organise your learning.

Think about what your teacher says. If you don’t understand, say so immediately or see your
teacher after the lesson, Actively focus on what is being discussed in class and avoid
distractions. Turn the words over in your mind. Decide whether you agree or disagree. For
example, after each lesson ask yourself: what was the main focus? What parts of the syllabus
was the lesson addressing? How did my teacher illustrate the idea?

Ask questions. Your teacher is there — in part — to answer any questions you have, so make
the most of this valuable resource, Find the most effective way to do this for you and the class
situation. Maybe it is best to put your hand up straight away and ask for help, or perhaps itis

easier to walk with your teacher to their next class, or email them when you have had time to
consider your question and what you need clarified.

Engage in class discussion. Debate can be an im portant vehicle for developing ideas or raising
further points. This is not about simply disagreeing with your teacher or another speaker in
class; it is about challenging, refining, extrapolating and clarifying their comments, as well as
advancing your own original thoughts. It is a testing ground for your own thinking.

Revise. Don't file away notes and handouts just to forget about them. Go over them that night.
Use a highlighter and make notes on your handouts. Rewrite the notes you took in class. Make
study notes where you summarise your learning on each text, using clear headings and
subheadings to organise them. Go over them again on a regular basis throughout the year.

Page | 8
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Practise active reading

When reading and rereading your texts, do so actively, annotating your texts thoughtfully.
Keep a highlighter in your hand, a stack of sticky notes by your side and a pen at the ready.
Make notes as you read. Ask questions in your head. On the sticky notes, write down questions
or points you could ask your teacher to clarify or discuss with you. Simply placing stars,
underlining or highlighting large chunks of text doesn’t usually work. Often when we return
to such vague indicators, we usually forget why we put them there in the first place!

Accompany each indicator with concise annotations, leaving clear messages to yourself as to
why it is significant.

In Literature, you will need to read your texts a number of times over the course of the year.
Each time you do so, you will notice something new and interesting. You should certainly re-
read your texts as part of the lead-up to the WACE exam. It is obvious when a student knows
their texts well; it is also obvious when they do not. Audio books can be useful resources to
keep your engagement with the text fresh. They should not replace your initial reading, but

can be helpful when you need to remind yourself of sections of a novel and can be listened to
as you exercise or travel.

Research your texts

To be able to write about a text with understanding, you need to do more than read the text
itself. Research the context in which the text was produced, as well as the specific context of
the author, poet or playwright. You should engage with critical readings on your text — essays
and papers that explore various aspects of your text. Such reading can assist in refining your
own understandings of the text, and well-chosen quotes from credible critical sources can add
considerable weight to your arguments. Be discerning about the readings and reviews that
you draw on — check the credentials of those who have written them.

Don’t accept everything you read or hear as the truth

The point of studying Literature is to learn how to construct critical readings of texts, not to
repeat someone else’s readings. For nearly every interpretation of a text you find, there will
be a very different interpretation available somewhere. So, when reading or listening to
someone else’s comments on a text, you need to do so critically. Don’t be swayed just because
the writer uses sophisticated discourse. Look for holes in the argument. Identify if a particular
agenda, critical lens or reading practice is colouring the interpretation. Try to think of parts of
the text which contradict the interpretation being offered, or of alternative ways a quotation
or scene might be interpreted. Keep asking yourself whether the argument is fully supported.

Page | 9
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Understand your readings and responses

The study of Literature is also about understanding the.ways we respond to what e
Such responses can vary widely, and you may have a variety of responses to the Varioys
you study. Responses to texts can be intellectual F)r they can be emotional; YOu may ac
resist, critique and/or defend the ideas they contain. Irrespective, YOU must become -
with the texts you study. You must have views, opinions and arguments ah
commit yourself to this, not only will you do better in the exam, you’|| enjoy
of Literature much more.

reag
tem
Cept,

Olveq
out them_ If you

\/OUI’ expEriEncG

The Literature course is intended to induct you into particular ways of intermgating texts
not simply teach you information about particular texts. It is those ways of interrogating tem'
that your teachers and the examiners hope will stay with you long after the details of the
particular texts you studied in Year 12 have been forgotten, Always remember, the exam is
your chance to demonstrate your understanding of and control over the skills you haye
gained through your study of Literature. The texts you encounter will provide you with
examples and evidence of these skills and concepts.

Always remember, there is no one ‘correct’ reading of any text. There are only readings that
make more sense within a particular framework or that are better argued than others. If yoy
show in the examination that you are aware that your argument is just one of a number of
possible arguments and that other interpretations are possible, then you are likely to increase
your probability of achieving higher marks. You will only be able to do this, however, if you
expose yourself to different readings during your course.

Having said this, it is important to understand that there are dominant readings of texts.
Understanding the typical interpretation of a text — the one that is accepted by the majority
of readersin a particular context —is the basis of understanding where your own reading might
sit. Do you subscribe to this dominant reading? Or is your interpretation an alternate reading;
one that, while not directly challenging the dominant reading, foregrounds different aspects?
Or do you read the text resistantly, exploiting the gaps and silences, exposing the assumptions
it makes or resisting the ideologies it promotes? Remember that readings are fluid, changing
over time and across contexts. As well as being a unique artistic work, literary texts operate
within cultural ideologies, reinforcing, challenging and/or subverting ways of thinking.

Readings can be based on a number of premises: they can be thematic, ideological, contextual,
informed by a particular reading practice or even purely aesthetic. You may develop several
readings of a single text. When answering particular examination questions, however, not all
readings will be relevant. Offering too many readings of a text in a single response can also

cloud your response. Be discerning when deciding which readings to discuss in your
examination.

Page | 10
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Undertake wider reading

The most confident Literature students, arguably, are those who have the greatest experience
with literature. Don’t confine yourself to the texts set by your teacher. Read other works as
well, by the same authors and from the same contexts, as well as a wider variety. Learn how
literature functions, not just the specific examples you study in your Literature course.

Read non-fiction and stay on top of current media as well. Learn about the contexts you
study — including your own. Many students let themselves down by making sweeping
generalisations about their own or other cultures. For example, the oft-stated generalisation
in students’ essays that we have attained gender equality in 21°' century Australia as the basis
of their criticism of gender representations in a particular text. Half an hour of research will
reveal the fallacious or naive nature of such a belief.

As stated earlier, read critical discussions of your set texts. Engaging with others’
interpretations and analyses will expose you to ideas other than those you discuss in class. It
will help inform your own understandings and readings. Using quotes from such critical
sources to support your own readings can also be a valuable inclusion in your exam responses.

Start your own glossary of terms

Using the correct metalanguage is an essential criterion for success in the Literature course.
Just look at the marking keys for the course to see how much your control of language and
metalanguage is valued. Keep a list in your workbook, file or on your device. Identify key terms
from the syllabus and record their definitions. Compose a sentence using them in context.
Practise using them in both your verbal discussions and written notes, until you are employing
them comfortably and correctly. Add terms that come up in your lessons and your wider
reading, and keep lists of synonyms for words that reappear too often in your writing. The

point of using appropriate terminology is twofold: it adds greater technicality and nuance to
your writing as well as increasing sophistication.

As part of the Literature syllabus document, there is a glossary. This is an appendix to the
syllabus and is intended to be a resource for teachers and students. The definitions are a useful

starting point for your own glossary, but you should look beyond this list for definitions that
you fully understand.

Know your conventions

There is no real excuse for not knowing the range of typical conventions of different genres
and forms that you have studied. Similarly, you should know the names of, and be able to
recognise, a wide range of language techniques and literary devices. This might mean having
a checklist of the main narrative devices, or flash cards that describe the various poetic forms.

This type of knowledge is crucial for a strong close reading performance and informs all
analytical discussions.

Page | 11
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Practise writing

You cannot reasonably expect to do well in your tests and examinations if you do not Practise
your writing. Writing a successful essay under timed conditions is a skill in itself. Try to Write
a practice essay at least once a fortnight as part of your study. Allow yourself no more thap
an hour from the time you first read the question, as per the recommendations in the exam,

If you are struggling to find time to do this — although you should make the time! — at the very
least, practise deconstructing questions and writing plans for how you would approach the
question. You might even plan multiple responses to the same question, experimenting with
different texts and approaches to see which might be more successful, Often, our first
thoughts are not our best, which is why your teachers ask you to slow down, think aboyt the
question and plan before committing to writing. Markers see Mmany exam responses where
the student suddenly ‘gets’ the question half-way through their response and changes tack,
resulting in a disjointed or clumsy essay.

Know the Examination Brief

The syllabus document also includes the Examination Brief, a table that defines how the
examination must be structured and the concepts that can be examined. It js important to be
familiar with the brief — it will help you to be prepared for the examination and you will know
what to expect when you open the cover on that day in November.

Work hard!

There is no substitute for this. Literature — like all ATAR courses — is demanding and it will
require regular and effective study in order for you to maximise your success. This course is
often recognised as having one of the strongest cohorts each year, and it has a high mean.

This means your competition is going to be tough, so make sure you give yourself every chance
to perform well.

Page | 12
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The content of the ATAR Literature course

You might have noticed that the ATAR Literature course organises syllabus content into four
strands:

e Texts in contexts

* Language and textual analysis

e (Creating analytical texts

¢ Creating imaginative texts.

The first two strands are those that relate to your understandings regarding the texts you

study. The other two, obviously, relate to the texts you create: your close readings, essays,
creative writing and other texts.

‘Texts in contexts’ is a content area running through all parts of the course. Essentially, it
suggests that texts are not created in a vacuum, but are intrinsically related to the contexts in
which they are both produced and received by readers. A good way to get a handle on a text,
and thus be prepared for the examination, is to construct a reading in terms of what ideas,
events and people it represents in our world. For instance, you might construct a reading of a

text in terms of cultural identity and then examine how characterisation, setting, symbolism,
narrative structure and so on contribute to this reading.

At heart, the ‘Texts in contexts’ strand is concerned with the influence of contexts on the
production of texts, the ideological functions of texts and the ways in which texts can be read
from different perspectives. Another important point to remember about this strand of the
course is that when studying the representation of such things as class, gender, race/ethnicity
and cultural identity in a text, you should not assume that the representations are necessarily
intentional on the part of the author.

Many candidates write sentences like:

‘Through the careful construction of characters, the author comments on the
construction of gender in society.”

Be very careful before writing a sentence like this, unless you have clear evidence of an
author’s intentions. Reading texts in terms of class, gender, race, ethnicity and cultural identity
is a reading strategy, not an attempt to uncover an author’s intentions. What we uncover with
this strategy is more likely to be the, possibly unconscious, influence of context on an author.

A more appropriate way of writing the above sentence could be:

‘By focusing on the construction of characters, gender can be seen as a social
construct rather than a universal constant.’

The ‘Language and textual analysis’ strand is concerned with the actual construction of the
text; its composition. This strand requires you to critically analyse how the text’s ideas are
constructed through various features of structure, genre, language and style. Texts, and thus
everything contained within them, are products of the writer’s craft. Nothing just ‘is’; all
aspects of a text have been shaped by the writer’s selection of conventions, devices and

Page | 13
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Managing the discourse of literary study: terminology and
metalanguage

As with all fields of study, in Literature there are particular concepts to be mastered to help
you interrogate texts. Notice that the key word is ‘concepts’, not terms. It is the concepts, the
ideas, which are important. There are too many of these concepts to be explained in this
guide. That said, there are two fundamental sets of literary concepts:

Technical discourse - linguistic and stylistic terminology

One set of concepts is drawn from traditional literary study and has to do with aspects of a
text or how language is used in texts. Thisincludes such things as the time and place where a
text is situated — for which the word ‘setting’ is the technical term — and the use of a part of
something to stand for the whole, for which the word ‘metonymy’ is the technical term. These
are the terms required for the ‘Language and literary analysis’ strand of the course content.

It is sometimes easy to get the impression that using big words is the best way to get high
marks in literary analysis. What is far more important is using correct technical terminology —
or metalanguage — to convey precision and nuance in your writing. These may be seemingly
simple terms and phrases, but using them will add clarity to your writing that long-winded and
overly complex language can obscure. For example, why say ‘praxis’ when what you mean is
‘practice’? Why say ‘textual topography’ when what you mean is ‘setting’?

Itis a good idea to create a thorough glossary of literary terms. Although it is important that
you are familiar with the Literature syllabus glossary (as it is these definitions which will inform
the writers of your examination), this is not a complete list of literary terms — you will need a
more holistic guide. Accumulate a ‘favourite terms’ word bank as your year progresses. The
balance you should look for is using literary terminology which accurately and appropriately
illustrates your idea, while displaying economy and fluency of writing.

Theoretical discourse — critical terminology

The other key set of concepts is drawn from cultural studies and relates to the function of
literary texts as cultural artefacts and conduits for ideologies. It is where we undertake the
examination of representations, the study of concepts such as class, gender, race and
ethnicity, as well as national and cultural identity, and the power relationships associated with

these — in other words, much of the course content classified under the ‘Texts in contexts’
strand.

These terms should come up in the discussions you have in the classroom in addition to the
critical readings and theoretical textbooks you have been assigned.

Page | 15
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Understanding the ATAR Literature WACE exapm

The WACE exam is a competition. There are a certain number of pl; _
universities, but the number of students wanting a place exceeds the nucesb avail
available, so there is a competition for those places. This has one important cor: er o
some students forget: the WACE exam is not based on 3 pass-fail system Gestetgue
course you want is not about reaching a certain predetermined standard: -it's abmg
higher marks than the other people who want to study the same coy : out
vary between years — not always a lot, but vary they do. In addition, raw examinatio

are statistically manipulated before a final WACE score is arrived at. This means that L Scorels
aim to just fall over a predetermined halfway or pass line. You have to aim to do the :’:ru Can't
you can. Y best

able at
f places
nce that
into the

gettin
rse. Cut-offs for coursef

There's another reason why you should aim to do the very best you can: self-respect

There are several important things you should understand about the Literature examination
Application of knowledge

As it so happens, the majority of Literature candidates know their texts well and the standard
of expression, if not structure, is quite high in the Literature exam. This means that
‘engagement with the question’ is often the most important criterion of all. It is the major
area where many students fall down in the ATAR examination.

The reason why focusing on the topic is so important is because the examination is testing
your application of knowledge, not simple recall. The examination is not just a memory test.
While you do have to be able to remember your texts, what the examination is testing is
whether you can apply this knowledge to particular aspects of the course. The markers read
many well-written essays which show an excellent knowledge of texts, but which have only
the most fleeting relationship with the topic of the question.

The following comment from the 2015 Examination Report simply reiterates a comment made
by many markers, year after year:

‘Most [candidates] made at least some attempt to structure a response to their
chosen questions.’

here about

e attempt
f the

While this statement is framed in the positive, there is a very thinly-veiled criticism
the extent to which answers addressed the questions. Including ‘made at least som
here is not a glowing recommendation of candidates’ performance in this aspect 0
examination.

To be able to focus on the topic, you need to know your texts well and have thortslifz
understanding of the course concepts. Most importantly, you need to have prac |You
approaching your texts from different reading positions or through different argumeﬂtinow
should have considered and debated different interpretations of your texts. If you Or’nyind it
about certain aspects, or have only one interpretation of a text, then you are going t0
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challenging to apply your understanding to an unfamiliar topic or respond effectively to many
of the extended response questions.

Sampling

Another important point to understand about the examination is that while it is examining
how well you have developed the skills and understandings required by the ATAR Literature
course, it cannot possibly examine every aspect of the course in three hours. Like all
examinations, the paper at the end of the year will only ask questions about some aspects of
the course. It has to use a sampling process. An understanding of narrative structure in prose
fiction is an important part of the course, so in some years there has been a question on this.
There may or may not be such a question this year. The fact that there has been a question

on the same topic for a number of years running does not mean that there is certain to be one
again this year. Nor does it mean that there will not be one.

Unfortunately, you are not in a position to know what is going to come up in the 2019 exam.
The only way to deal with this is to be as prepared as possible. Ensure that you have an
understanding of all aspects of the course. Don’t try to play the odds by omitting important
parts of the course in the hope that only those you have worked on will come up. Also, don’t
prepare simply by completing last year’s examination; this year’s sampling process will be
different and will take into consideration the concepts covered — and not covered — in last
year's exam, as well as the markers’ feedback.

A memory test?

The Literature examination isn't just a memory test, but there is a rote memorising aspect to
it. In order to be able to demonstrate confidence with a text, a stronger candidate will consult
their memory of quotations and understandings in order to be flexible and fluent in their
response. This shouldn’t be too difficult if you have worked hard over the course of the year.

But many students mistakenly assume that it is a different kind of memory test. They assume
that the exam is a test of their ability to remember an essay they wrote during the year. The

reality is that unless the essay produced during the year is relevant to the topics in the exam,

you are unlikely to do well if you reproduce it and merely customise it around the question
you choose.

You might happen to strike a

question that is exactly related to an essay you have written. It
happens. Obviously,

the way to maximise this occurring is to have practised on a variety of
€5say topics throughout the course of the year and in the lead-up to the exam.

You should be developing your memory skills and recall ability of references to texts and key
Course concepts. Having certain things committed to memory can aid your examination
performance. Begin committing information to memory as you learn it and revise or refresh
your knowledge before the exam. This will allow you to retain more information than if you
ram your memory in the days or hours before your examination.
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The ATAR Literature WACE exam marking guides

The following guides are used by all WACE markers to assess each script. It is essentia| that
you are familiar with these guides in order to appreciate the allocation of marks against each
criterion, and the differentiation between marks within each criterion.

Section One: Response — Close Reading 25 marks (30%)

Descriptio

eading/s of text _ i ‘
~haresponse’presents: R T S
a creative, coherent and informed reading/s using appro

ractices. :
a perceptive and coherent reading/s using appropriate reading strategies and/or practices. ]

7
. L 6 |
an informed reading using mostly appropriate reading strategies and/or practices. - 5
a general reading that makes some use of appropriate reading strategies and/c_)r practices. 4
an inconsistent reading imposing reading strategies and/or practices inappropriately. 3
a vague reading with little use of reading strategies. 2
a limited reading showing little understanding of the text. 1
no evidence of this criterion. _ 0 |
7
6
5
4
3
2
1
0
6

#

riate redig strategies and/or reading

Subtotal

2 BolDU = SE
close textual analysis of language, text examples and/or generic conventions and reference to
cultural contexts where appropriate throughout the response to develop and support the reading/s.
close textual analysis of language, text examples and/or generic conventions and reference to
cultural contexts where appropriate throughout most of the response to support the reading/s.
some close textual analysis of language, text examples, and/or generic conventions with some
reference to cultural contexts where appropriate to largely develop the reading/s.
some textual analysis of relevant examples from the text that generally develop the reading/s.
little text analysis of examples that do not always develop a reading.
limited evidence to support a reading.
no evidence of this criterion.

Subtotal

Linguisticstylisticand critical terminology

idhelresponsesnowst A
a sophisticated and comprehensive use of linguistic, stylistic and critical terminology suited to the 6

reading.
a comprehensive use of linguistic, stylistic and critical terminology appropriate to the reading.

5

a consistent use of linguistic, stylistic and critical terminology mostly related to the reading. 4
some use of linguistic, stylistic and critical terminology mostly related to the reading. 3
infrequent use of linguistic, stylistic and critical terminology not always appropriate to the reading. 2
1

0

6

limited and/or inaccurate use of linguistic, stylistic and critical terminology.
no evidence of this criterion.

Subtotal

Expressionofiideas
;_ ~ 4 The response expressesiideas:
6

in controlled language and style, logical argument and structure.

i in coherent language and style, argument and structure. 9
in a purposeful and mostly methodical argument. 4
In a largely clear way, but not always coherently structured. [ B
in a disjointed style, characterised by unclear language use. 2
that are difficult to follow because of unclear language use and lack of structure. 1
no evidence of this criterion. | 0 |
Subtotal | 6
Total | 25
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section Two: Extended response 30 + 30 marks (70%)

Description

Engagementwithithe question
The response demonstrates:s

_@plsncated and critical engagemenl wnh all paris of the question. 6
a comprehenswe and detailed engagement with all parts of the question. 5
Jurposeful engagement with all parts of the question. 4
_a general engagement with most parts of the question. 3
"2 limited or simplistic engagement with the question. 2
little or no engagement with the question. 1
no evidence of this criterion. 0
L Subtotal 6
B response sno
a sophisticated understanding and application of course concepts. 6
a well-informed understanding and application of course concepts. 5
a sound understanding and some application of course concepts. 4 |
a general understanding and application of course concepts. 3
a vague understanding of course concepts. 2
limited understanding of course concepts. 1
no evidence of this criterion. 0
6

Subtotal

Uselofievidenceluus v ;
Theresponseiuses: et aatia _
pertinent text references and/or genenc conventions and reference to cultural contexts where 6

appropriate throughout to develop and support the answer.

appropriate text references and/or generic conventions and reference to cultural contexts where 5

appropriate throughout most of the response to support the answer.

some appropriate text references, and/or generic conventions with some reference to cultural 4

contexts where appropriate to largely develop the answer.

some relevant text references that generally support the answer. 3

few text references that support the answer. 2

limited evidence to support the answer. 1

no evidence of this criterion. 0
Subtotal 6

EobU - D

a sophisticated and comprehensive use of linguistic, stylistic and critical terminology suited to 6

the answer.

a comprehensive use of linguistic, stylistic and critical terminology appropriate to the answer. 5

a consistent use of linguistic, stylistic and critical terminology mostly related to the answer. 4

some use of linguistic, stylistic and critical terminology mostly related to the answer. 3

infrequent use of linguistic, stylistic and critical terminology not always appropriate to the 2

answer.

limited and/or inaccurate use of linguistic, stylistic and critical terminology. 1

no evidence of this criterion. 0
Subtotal 6

Expression of ideas

The response expresses ideas:

in controlled language and style, logical argument and structure. 6

in coherent language and style, argument and structure. 5

| in a purposeful and mostly methodical argument. 4

In a largely clear way, but not always coherently structured. 3
2
1
0
6

_in a disjointed style, characterised by unclear language use.
| that are difficult to follow because of unclear language use and lack of structure.
|_No evidence of this criterion.

Subtotal
Total | 30

Page | 19



2019 Good Answers ATAR Literature

Understanding the marking guides

It is important to note that the marking guides altered with the 2018 examina
not uncommon to see slight variations in the marking key, these changes have
criteria for both Section One and Two. The changes also affect the weightings

tion, While jt i
redefineg SOme
of the Criteriy,

Firstly, let's examine the two criteria that the marking guides, essentially, have in

. . COmmOn.
use of evidence, use of literary concepts and literary terms, and expression of ideas '

Linguistic, stylistic and critical terminology

Not surprisingly, you are assessed on the extent to which your response reflects a Critical
understanding of the concepts within the syllabus, and within the field of literary criticism
generally. The texts and questions in the exam have been carefully selected and/or
constructed to provide opportunities for these concepts to be discussed. You are also
expected to be fluent in the discourse of this subject in order to respond effectively.

Within each of the Literature units, students are required to ‘create analytical texts...using
appropriate linguistic, stylistic and critical terminology to analyse and evaluate texts’. Seeing
the phrase within the context of this syllabus point reveals that such terminology should be
integrated into the discussion as a way of explaining points of analysis or substantiating a
comment.

There are no hard and fast divisions between these three categories of terminology.

e Linguistic terminology largely refers to language devices — terms used to describe
elements of how language is used, such as metaphor and diction.

¢ Stylistic terminology relates to the terms used to describe structural and generic
features such as narrative structure, motif and intertextuality, but can also relate to
particular uses of language, like alliteration.

e Critical terminology describes language used to produce criticism — ways of describing
observations or readings a text — as well as language relating to literary theory/ies and
broader social and cultural concepts that literature engages with, such as identity and
ideology.

In Section One, literary concepts and terms contributes 24%, almost a quarter of the available
marks. In Section Two, it determines 20% of the available marks.

Expression of ideas

Your written expression is important. Yes, markers recognise that this is a first draft, but you
are expected, after twelve or more years of education, to have a relatively sophisticated
control of language. However, this criterion is about more than just spelling and grammar; it
is also about the structure and cohesiveness of your response. This is why the processes of
planning, proofreading and editing are so important.

In Section One, expression of ideas contributes almost a quarter of the available marks: 24%-
In Section Two, it provides 20% of the available marks,
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Section One specific criteria

Reading/s of text

This is, by a slight margin, the most significant criterion in Section One. To achieve full marks,
you need to offer a ‘creative, coherent and informed reading’ of the text. You also need to
employ ‘appropriate reading strategies and/or practices’. It is this second aspect that often
lets students down. They spend significant time offering their interpretation of the text, but
not enough analysis showing how they derived that interpretation.

Furthermore, the aspect of this criterion of ‘using appropriate reading strategies’ does not
necessarily call for the application of a particular ideological reading practice, such as a
feminist, Marxist or post-colonial lens. In the past, many students have believed that to do so
would be offering a more complex reading and therefore gain them more marks. The problem
was that this was often at the expense of their technical analysis of the text, which is a clear
requirement in the marking guide. Offering a close reading based on an understanding of
genre, theme, personal response, context and/or aesthetics is just as valid an approach as
applying an eco-critical or psychoanalytic reading practice. In fact, you should only apply such

a lens if it clearly enhances the sophistication of the reading you make. More often than not,
such an approach is unwarranted or artificial with such a brief extract.

This criterion is worth 28% of the available marks.

Close textual analysis

The syllabus continually highlights the importance of close textual analysis to develop and
support interpretations. To ‘analyse’, one must deconstruct and examine aspects of a text
methodically and in detail. This might include rigorous explanation of evidence or the
technical elements of a text, such as tone, connotative language, imagery, setting, or point of
view. For example, one might analyse how nature imagery contributes to an eco-critical
reading of a poem by identifying whether the imagery is created through description or
figurative language, what type of sensory image is used and the effect of the image as it relates
to the reading. Your analysis should be detailed, meaning you should devote at least two or
three sentences to ‘unpacking’ each example. Avoid using too many quotations in each
paragraph; do not let your evidence write the essay for you. It is better to use fewer examples
that are well-explained — aim for quality over quantity. Candidates are also encouraged to
make reference to context where appropriate to support readings. For example, one might
consider how a passage engages with contemporary issues or how it might work to naturalise

or challenge ideologies operating in the context of production, but only if it will benefit your
reading to do so.

In Section One, close textual analysis contributes 24%, almost a quarter of the available marks.
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section Two specific criteria

Engagement with the question

This first criterion, arguably, is the most important. If you fail to adequately address
question or misunderstand the concepts at its core, then the knowledge you demonstrate oef
your text and the quotes you provide may be less clearly relevant. ‘Engagement’ reqyires you
to critically and thoughtfully consider the question and its key concepts before formulatinga
considered argument in response that synthesises its components.

This criterion is worth a fifth of your marks, as much as textual knowledge: 20%.

Course concepts

This criterion rewards your understanding and application of syllabus concepts as they relate
to your chosen text/s. ‘Understanding’ refers to your knowledge of the course, and
‘application’ references your ability to use your understanding of the course to appropriately
to support your answer to the question. This section examines a candidate’s knowledge of the
unit content dot points and key concepts, as defined by your syllabus, such as: ideology,
representation, aesthetic considerations and intertextuality. Candidates who utilise literary
discourse using such terms appropriately are likely to be rewarded. As all questions are drawn
from syllabus content, stronger candidates will be able to identify the specific syllabus points
that each question draws on, and use this language in their response.

This criterion is worth a fifth of your marks: 20%.

Use of evidence

It is important to note that this criterion emphasises use of evidence, not merely the provision
of evidence. You will be assessed on your ability to effectively use your evidence to support
or argument. The descriptor at the highest level calls for ‘pertinent text references’. Pertinent
requires you to select the most strategic quotes, while also being closely analytical in your
explanation of your quotes. Note, also, that the descriptors suggest evidence should not just
be textual, but also contextual. That is, you should also be providing explanations from other
sources: your contextual knowledge, critical readings and theoretical sources.

This criterion also contributes 20% of the available marks for this section.
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Tackling the ATAR Literature WACE examination

Preparing for the examination

Preparing for the ATAR course examination is something you should do throughout the year,
not leave until the last few weeks. The most effective preparation is to work hard in your

Literature course. There are a few other things you can do over the course of the year to help
you be prepared for the exam:

¢ Go through past WACE exam papers and sample papers to get a feel for what they are like.

Practise deconstructing and answering questions from these papers and ask your teacher
for feedback.

e Include timed writing in your study plan. This might mean writing a timed essay, or part of
an essay (plan, introduction, body paragraphs). Writing regularly under timed conditions
can help increase proficiency and time management strategies.

e Practise writing different introductory paragraphs on the one topic as a way of exploring
different approaches to individual questions.

» Reread your texts. This might provide you with new insights or remind you of things that
you haven't thought of for some time. You might also find that at the completion of a unit,

a text that you read at the beginning of the year has relevance or currency in the context of
an entire body of work.

¢ Collate and revise the advice given to you by your teacher on your assessments. This will
help you to assess whether there are mistakes that you’re continually making. Fixing these

problems will lead to greater success. Always remember to seek clarification if you are
unsure of their criticism or advice.

e Know the syllabus. The syllabus is the document to which the examiners must refer when
they write the examination. If you know and understand the syllabus content, there can't
be any surprises in the examination questions.

e Prepare a separate set of study notes where you summarise your key learning on each text.
These should be concise, but thorough. Use clear heading and subheadings to organise
them. Ensure you include notes on each aspect of your study of the text, such as themes,
context, cultural representations etc., but keep each section brief. It should just provide
enough key details to remind you of the information in your long-term memory. Use the
same format for each text summary to aid in your memory and recall.

e Some students choose to revise only two texts, determined that they will use those to
answer the questions in Section Two. This is a dangerous strategy. While your study of each
text should have provided you with the syllabus understandings to address a number of
questions, banking on which unseen text in Section One you will write on, prior to seeing
them, is a gamble. You should, at the very least, go into the exam having thoroughly revised
a minimum of one text from each genre: poetry, prose and drama.
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Sitting the examination

When reading time begins, read the instructions carefully. Note the number of questions to
be answered and the time distribution for each, checking that this matches your expectations.

(This information is located on the inside of the examination paper cover and at the beginning
of each section.)

Distribute your time appropriately. The Literature examination requires you to answer three
questions in three hours, but they are not worth the same number of marks. Section One is
worth 30%. Each Section Two essay is worth 35%. In Section Two, where you will be
responding using texts studied in class, there is an expectation that you will write more
detailed and considered answers and thus there are more marks allocated.

During reading time, skim the three texts in Section One carefully before making your

selection for this section of the examination. Once working time starts, you can re-read your
selected text with the ability to annotate it as you do so.

Also during reading time, select which of the Section Two questions you will answer and the
order in which you will tackle them. Many people find that beginning with the question with
which they feel most confident gets them off to a good start. This way, by the time your
working time starts, you have a clear plan for using your three remaining hours.

Choose the right questions. Selecting the questions that you will respond to is an important
skill. It requires you to read each of the questions and make a rapid judgement about which
are more likely to give you the opportunity to demonstrate your knowledge and skills. Skim-
read all of the questions, identifying what they are asking you to do and the syllabus concepts
they address. Match this against what you confidently know about the texts you have studied.

Not every question will suit every text, which is why there are so many to choose from. Select
ones that work for you and your texts.

Another way of approaching question selection is to choose your unseen text first. Having
studied your set texts for an extended period of time, you should be able to use any of them
to answer the Section Two questions. However, not having seen the Section One texts
previously, you may find that there are some which you are not confident about using. If you
have already used two genres in Section Two, you might find yourself forced to write on a text
you’re uncomfortable with to satisfy the requirement to write on three different genres.

Number your answers carefully before you begin writing your response. Start each on a new
page in the correct section of the exam booklet.

Allow enough time to proofread your answers. Read through for meaning and clarity first. If
you have time, scan through the paper again, checking the words you know you have trouble
spelling and making sure you have referenced texts and quotations correctly. If you need to
insert additional information into your response, be very clear and make it simple for the
marker to see where they should look to find your additions. Furthermore, your exam paper
is literally cut up and scanned before it is marked. Any writing that is in the margins is likely to
be cut off and therefore not seen by the markers.
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Instructions to candidates

Know the ‘rules’ about selecting texts. At the front of the 2018 Literature exam Paper, the
following instructions are included. It is useful to familiarise yourself with the Particular
guidelines of this exam, particularly the penalties for writing on the ‘wrong’ text. Remembe,
to pay close attention when the 2019 Literature examination cover is released later ip the
year. These instructions may be altered for the next examination.

—

1. The rules for the conduct of the Western Australian external examinations are detajleq
in the Year 12 Information Handbook 2018. Sitting this examination implies that you
agree to abide by these rules.

|

2. Write your answers in this Question/Answer booklet preferably using a blue/black pen,
Do not use erasable or gel pens.

3. For each answer that you write in Section Two, indicate the question number and the
genre that you are using as your primary reference.

4. You must be careful to confine your answers to the specific questions asked and to
follow any instructions that are specific to a particular question.

5. The examination requires you to answer three different questions in total, each
question making primary reference to a different genre so that you must choose one
question to be on poetry, one on prose fiction and one on drama.

6. The texts you choose as primary reference for questions in Section Two must be taken
from the prescribed text lists in the Literature syllabus.

7. Supplementary pages for planning/continuing your answers to questions are provided
at the end of this Question/Answer booklet. If you use these pages to continue an
answer, indicate at the original answer where the answer is continued, i.e. give the
page number.

8. The Text booklet is not to be handed in with your Question/Answer booklet,

Penalties

If you do not comply with the requirements of instructions 5 and/or 6 listed above, you
will receive a penalty for each, of 15 per cent of the total marks available for the
examination.

Adapted from Year 12 ATAR Literature Examination, School Curriculum and Standards
Authority, 2018
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Approaching each question

peconstructing the question

Before you start planning, there are three steps to deconstructing a question you should

follow:

1.
2

Read the question carefully, highlighting key words

Think critically about, and preferably annotate, the key words and the instructions
they represent

Choose your most appropriate text which best exemplifies the concepts and skills
demanded by the question.

There are typically four types of key words you should be looking for in each exam question:
command words, conceptual words, conditional words and critical words.

Command words reveal the type of essay you are required to produce. SCSA publishes a list
of these command words and their definitions on the website for each subject. For example,
some command words that may appear in Literature exam are:

Discuss: identify issues and provide points for and/or against
o in Literature, this means you need to explore the different aspects which make
up the topic of the question
Explain: relate cause and effect; make the relationships between things evident;
provide why and/or how
o in Literature, thisis a clear instruction to show how you arrived at your overall
thesis —demonstrating the train of thought and analysis that lead you to your
conclusion
Compare: show how things are similar and different
o in Literature, this is an instruction to evaluate the similarities and differences
between, say, two texts
Consider: reflect on and make a judgement/evaluation
o in Literature, thisinstruction may follow a statement or quotation that you are
asked to reflect on, or you may be asked to consider whether something is true
of a particular text; either way, think carefully and offer an opinion
Argue: make a case, based on appropriate evidence, for and/or against some given
point of view
o in Literature, this instruction requires a more persuasive response, where you
make a case for your particular thesis, supplying evidence
Analyse: identify components and the relationship between them; draw out and relate
implications
o in Literature, this is a clear instruction to offer close textual analysis
Evaluate: to ascertain the value or amount of; appraise carefully
o in Literature, this is an instruction to judge the quality of something, such as a
text, or to evaluate the extent to which you agree with a statement
Respond: provide an answer; reply
o in Literature, this may follow a statement, such as a quote about the nature of
poetry, to which you are asked to respond based on your own experience with
Literature.
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Conceptual words are words and phrases which connect with the syllabus concepys
Sometimes these will be obvious, such as an instruction to discuss the ‘representation o-f
people’ in a text. Others may be less so, such as an instruction to show how ’literary texts can
offer voices of resistance’, which can be seen as a reflection of the cultural identity and
ideology aspects of Unit 3. It is important to identify and then really consider such words angq
phrases in the question, linking them to the syllabus concepts that you are being expected to

demonstrate.

Conditional words are words that set the parameters of your response. In Literature, this js
typically to discuss the topic in regards to a text you have studied, which is pretty obvious! At
other times, you may be asked to discuss a topic with reference to two texts, so pay attention.
There are, however, three questions in Section Two that offer very specific parameters: the
genre-specific questions. You must meet this condition (to respond using a poetry, prose or
drama text, as dictated by the question) in order to be considered to have answered the
question accurately. Penalties apply for not meeting this condition.

In addition, there may be other words in the question that are important for you to consider,
These may be thought of as critical words. For example, consider these two questions:

1. Literary response is a dynamic process. Explain why interpretations of one
specific text may alter over time.

Here, you have to argue that literary response is not just a process that all readers go through,
but a dynamic one. You need to consider all of the implications of a word like ‘dynamic’ and,
in your thesis, directly address whether this is an appropriate description for the process of

literary response.

2. Discuss the value of representing controversial aspects of a nation’s past in
at least one literary text.

Similarly, here you are asked to discuss not the just the representation of aspects of a nation’s
past, but specifically controversial aspects.

These critical words can be what separate the average student responses from the good ones.
Less capable students will just casually drop these words into their conclusions — for example,
along the lines of ‘and therefore literary criticism is a dynamic process’ — without really
attending to these words in their argument. Stronger students will explicitly and successfully
argue that literary criticism is not just a process, but a dynamic one, arguing its changeability
or fluidity.

Remember, too, that these key words may not appear as a single word, but as a phrase that
you need to consider in its entirety, such as ‘aspects of a nation’s past’ in the above example.
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Writing a successful response
Thinking

Many students feel that any time spent not writing in an exam is wasted time. This is untrue.
It is imperative that you spend time considering the question, planning your response and
reviewing your work in order to ensure you write the best response you can.

Time spent thinking is not wasted time. You are expected to think critically about the
concepts you're presented with and how they apply to a text you have studied. That is what
the markers are looking for. Do not automatically accept the premise of a question as true and
then show why or how it is true. You may disagree with the statement totally, or just to a
certain extent. Furthermore, if after thinking about the statement you decide it is true, that’s
okay, because you've done some critical thinking first. The answer you will be offering will be
characterised by active agreement rather than passive acceptance.

As well as agreeing or disagreeing with a statement in a topic, you might give qualified
support. Phrases such as ‘not necessarily’ or ‘not entirely’ are useful for building answers that
show a critical approach to a topic by providing qualified support. Three other useful phrases
for developing critical responses are ‘yes, but’, ‘and also’ and ‘to an extent, both’. These can
add value to an answer, showing that your response is well-considered. However, don’t use
this as an excuse to ‘sit on the fence’, avoiding taking a stand or hedging your bets because
you don’t quite know what to think. It is important to have conviction in your argument.

Furthermore, the first thing that pops into your head in a high-pressure situation like an exam
is not necessarily going to be the best idea you have. Spending time thinking carefully before
you write may lead to a burst of inspiration: an original approach, a better example, a more
insightful quote or a more effective point of argument.

Planning

You should spend at least five minutes planning each response in the examination. There is
no single ‘right’ way to plan an examination response. Throughout the year, you should
develop a planning method that you feel most comfortable with. Some ways of planning that
are popular and helpful are structured overviews, mind maps, and bullet points, while some
students prefer to simply list key words and references in a logical progression. Whatever form
you choose, remember that a plan is a working document that you can amend throughout the
writing process as you are reminded of ideas.

The important thing to remember is that a plan should provide you with ordered prompts
about ideas and references that help you to address the question. You might plan paragraphs
and then reorder them as you write your response. You might plan for a quotation in one
Paragraph, but realise it is better swapped with another as you write your response.

Markers will not award or deduct marks for planning. However, a well-planned response is
more likely to address the topic, remain focused and be tightly structured, and will therefore
be rewarded more highly than a loose, poorly thought-out response. It’s a good idea to write
the word ‘planning’ at the top of the page, or draw a diagonal line through it afterwards.
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Topic sentences

One of the best ways to improve your answers is to make sure your paragraphs have good
topic sentences. A well-written topic sentence should tell the marker how this particular
paragraph will address the question. It is a signpost that reveals the point of argument you
are making. The marker should not be left guessing until several sentences later. A good topic
sentence does three things:

e itintroduces a clear point of argument in relation to your thesis

e it demonstrates the nature of the transition from the previous paragraph

e it relates clearly to the question.

Importantly, topic sentences should be clear, succinct and precise. The developing or
elaborating sentences which follow the topic sentence are your opportunity to add further
details. Markers are also under time pressure when they mark exams, so make your argument

clear, logical and well-signposted.

Textual cohesion

One way to help the overall cohesiveness of your essay, ensuring each point of argument
logically leads on from the previous, is to use transition phrases. Transition phrases show the
nature of the connection to the previous point. Different phrases signal different types of

transitions, as shown in the table below.

Transition type Examples
. . next, furthermore, additionally, also, not only...but also, first/firstly

Continuation . . : ) :

(secondly, thirdly etc.), in the same fashion, another way in which
. similarly, likewise, by the same token, comparatively, correspondingly, in

Comparison Y L . » e P &3
comparison, equally, in like manner, identically
on the contrary, in contrast, on the other hand, different from, conversely,

Contrast

however, in juxtaposition

therefore, thus, as a result, consequently, despite this, in spite of this,
Conditionality if...then, provided that, because of, seeing/being that, as long as, as a
result, accordingly, in light of

however, although this may be true, even though, be that as it may, albeit,

ncession
o of course...but, yet
. . in other words, especially, to emphasise, to reiterate, certainly, surel
Confirmation . peciaty phast Y L

notably, indeed, significantly, compellingly
next, later, firstly (secondly, thirdly etc.), in time, meanwhile, in the first

Chronology place, formerly, suddenly, by the time, prior to, following, eventually, once,
since, after, before, hence, furthermore R

. therefore, in conclusion, as has been noted/discussed/argued, all things
Conclusion

considered, in essence, to summarise, overall, after all

Of course, the overall determination of textual cohesion is how well your introduction and
conclusion reiterate the same thesis or line of argument. Your introduction sets out what you
intend to argue, your conclusion —in part — summarises what you have just argued, so there
should be a high degree of correlation!
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Length

How much should you write? This is not really a valuable question. No marker will be counting
words or pages and allocating you a mark for length. You must write coherently and succinctly,
and with adequate explanation and supporting evidence for your ideas.

past Examination Reports made a specific note that many candidates wrote long, rambling
responses, trying to display everything they knew rather than just what was relevant to the
question. An essay which answers the question explicitly and which displays understanding of
relevant course concepts is what is actually required and will be rewarded the most highly.
However, writing an essay that only discusses one or two points will not demonstrate your
mastery of your texts or the course. There is really no need to ask how much you ought to
write. Write what you need to in order to address the question to the best of your ability.

Spelling and grammar

Markers understand that your exam responses are essentially a first draft and, as such, minor
spelling, punctuation and grammar errors are overlooked. However, as we have discussed
earlier, your written expression contributes significantly to your mark, particularly in the
extent to which it enhances or impedes your argument. It is essential that you spend time
proofreading your work after you have written it. Often our brain moves faster than our hands
and what you actually wrote down is not quite what was in your head! As you proofread,
check that:

¢ each sentence makes sense
e each sentence logically builds on the previous one

e your spelling is generally correct — particularly syllabus terms, text details and question
keywords

e your punctuation is generally correct
¢ you have stayed focused on the question
¢ you have included, and explained, sufficient textual evidence

e you have used the most appropriate terminology.
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Using textual evidence

Summarising your text

While it can be useful to provide a brief overview of your text to contextualise your response
this <hould be no more than a sentence or two, at most. After all, you will get few marks f0rl

mere plot recall. This is something you can craft and memorise prior to the exam,

For example:
Tale 120 m;‘r’;iau wovel L whitch a conservotuve, theocratie

the forver USA. In 4 f,.’;ci.‘,{",j wheve fertilituy (-
s } N C "J =1

vt ol T :
litu, the protanonist Offred has to adjust to ney

N aAss steriitt

7
]

wew Lide as a veproductive slave for the elite.

Using quotes as evidence

Avoid lengthy descriptions from the text via long quotations or exhaustive paraphrasing of
the plotline. References to, and quotations from, the text should only be used to support your
analysis and not as extra padding to fill out an answer. Quotes should be succinct and highly
selective; don’t include entire lengths of textual evidence if you all need is a particular phrase,

For example, many students write passages such as:
Atwood comveys that the abrupt and significant changes in Offred’s world
nove created @ cvisis of identity. This is show in the following quote: “I Rnow
where 1 am, and who, and what day it is. These are the tests and | am sane.
Sawnity is a voluable pessession; | hoard it the way people once hoarded money.
| sove it, so | will have enough, when the time comes.”

This is unnecessary, as the following abbreviated version reveals:
Atviood conveys that the abrupt and significant changes tn Offred’s world

ATW
have created @ erisis of identity, one where sanity has become “a valuable
rossession.” Like “the way people once hoavded woney),” Offred saves hers so she

I npve enouoh, when the time comes.”

This conciseness then provides the time and space for students to develop the quality and
depth of their response, digging deeper and providing more detail.

Too often, though, students include quotes as if they are self-evident of the point they are
making. This is not acceptable. You know from your own study that there are many ways to
interpret even a single sentence of a text. You must explain — using appropriate metalanguage
~ the significance of the evidence in terms of your argument. You should always reflect on
whether you have fully explained the point or evidence presented. That is your job as d
student. To leave the marker to assume why the quote you have provided is evidence of your
point will get you nowhere and potentially even hinder your response if the marker has 3
different interpretation.
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For example, many students write sentences such as:

\

TIhLs auote shows how wonien e maovolnalized witniv the novel
L5 q .

Actually, it doesn’t. It is your explanation of the quote that might show how women are
marginalised in the text, but the quote alone will not.

As a general rule, quotations should be brief. Use them to support or explain an argument or
point. Don’t throw them in for the sake of it. Present detailed, specific evidence and fully
explain the relevance of this evidence. Do not make the evidence too general or unclear,
because you need to demonstrate your knowledge of the text.

A bad habit of many students is to just drop a quote into the middle of a sentence. Whenever
you include a quote, your own grammar needs to be preserved. Your quote must be
integrated in a fashion that results in a grammatically correct and fluent sentence. Sometimes
this means you need to manipulate your sentence to integrate the quote correctly.

For example:
Connie feels Mrs Bolton “was thrilled to a weird passion” vegarding her
education at the hawds of Clifford, “a man of the upper classes.” Taking the
woman under his wing gave Clifford, a wmenber of the gentry, “n sense of

power.” Observing this, Connie understands “all that made them wpper class”

that is, the entitlement and authoﬂtw, Ln additlon to “the w.omeg."

Sometimes, and only if absolutely necessary, you can use ellipses and square brackets to
manipulate your quotes. An ellipsis reveals that you have omitted some words, whereas
square brackets are used to alter a word within a quote, such as to change its tense or
substitute a proper noun for a pronoun. You should never change the meaning, however.

For example:

clifford’s education 0{ Connie “roused Ln her a passiow... deeper than any love
aftfair could have done.”

Clifford’s education “roused in [Connie] a passion and response deeper than
any Love affalr.”

Leading in to your quotes: providing context

Itis never acceptable to just casually drop in a quote. You need to lead into it, contextualising
the situation for your marker. For example, you might want to showcase a quotation from
Jasper Jones by Craig Silvey. Lead into the quotation with a short contextual orientation for
your marker. Three different approaches are:

1. When Charlie says to Jasper through his bedroom window, ...
2. Notice how Charlie reveals his insecurity when he says to Jasper, ...
3. Silvey demonstrates his underlying values when his protagonist says to Jasper...
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the quote comes from within the text, or the s.ituation in which it arose, ¢
"."h@_;.eum i:m]d on the way the reader will interpret it. Not providing thjs cont
signitice <

) . \ ext ¢y
arkers being uncertain of the 10giC of your interpretation. N leyq
tom

Leading out: analysis

After you have provided your evidence, lead out of ft effectively, For example, explajp hoy,
this evidence proves this paragraph’s point. T,0 say 'this cI’earIy shows is t9 reveal you, iy
of deconstruction skills, Quotations will never ;Iearly show anythmg;. your job as 3 lteraty,
student is to show exactly how the quote functions to support the polnt. you are making e
is where your real analysis comes into play, where you showcase your ability to analyse textuy

evidence. This is a key component of any Literature essay,

yet one that is often over
lookeq by
students.

The effective leading-out of a quotation is also an excellent opportunity for yoy o
demonstrate your technical terminology.

For example, instead of writing:

The dialogue here shows...
You might want to lead out with:

Notice the protagonist’s cruel tone and accusative inflection when he says...

A useful technique for managing the use of quotations is S.Q.E., which stands for Statement

(which is what you are trying to prove), Quotation, Explanation. You make a statement, use
the quotation and then explain the relevance.

Statement

N

lagp vepresents the toeolpoical volee of racial othermess, as can be seen in
his description of Othello as ‘an old black ram tupping & whike ewe’ which

wvnt prg privileges colour as o si&wiﬂer Ofdiﬁfewwce but aleo c Fructs

-y
{} Quotation l
Explanation
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The structure of your response
Structuring an argument

Like learning to drive a car, structuring an effective essay requires skill and practise. The more

you practise forming ideas around the requirements of assessment questions, the more
confidence you will build in constructing good answers.

The introductory paragraph is the most important part of an essay. It is where you offer your
thesis or proposition statement, which clearly responds to all parts of the question. Without
a strong thesis statement, an essay lacks direction. The thesis statement should focus on the
wording of the question and must establish your unique argument. It provides a framework
for you to build ideas on throughout the entire essay. You need to show that you understand
all parts of the question. This may involve defining key terms or clarifying parts of the question.
The first paragraph should also identify the specific text/s you will refer to and their author/s.

Your thesis statement need not be limited to only one sentence. It is often more practical and
effective to use several sentences, particularly with complex arguments. Another pitfall to
avoid is writing ‘shopping lists’ of the ideas you will cover. Each point you outline in your
introduction should be introduced in the order you will address them throughout your essay.

The body of the essay should include a detailed but focused analysis of the question and
consistently link your ideas back to the wording of the question and your thesis statement. It
is a good idea to use the key words of the question (or their synonyms) a few times throughout
your argument in order to keep your writing on track. Lead with clear topic sentences or
assertions that offer a single clear point that contributes towards the development of your
thesis. Your marker will be paying particular attention to this opening statement and its
development from the onset of each of your body paragraphs.

In short, each paragraph in the body of your essay needs to be structured like a mini-essay.
The topic sentence is a mini-thesis statement. Develop this with one or two elaborating
sentences, to provide detail and specificity. After this, you should have one or two points to
support the topic sentence, using quotes where appropriate. The final sentence of each
paragraph should clinch the point made in your topic sentence and link back to your thesis.

Your conclusion should summarise the main contention of your argument and leave the
reader convinced of your original proposal or thesis. Avoid the inclusion of any new points
or textual evidence at this stage and ensure that your conclusion does not contradict your
original thesis statement. Think of a lawyer’s final statement to a judge in a court of law. They
would not dare to add extra or conflicting information in the final analysis of their case.

It should be more than a mere summary, however. A good conclusion leaves the marker with
a strong sense that you have critical control of your content. You should make some kind of
final comment that articulates the significance of your findings. Your conclusion should not be
an afterthought; it should be considered and crafted as carefully as your introduction. Too
often, students leave their conclusion until the final moments of the exam, assuming that itis
not really important. This leaves markers disappointed and detracts from what may otherwise
have been an excellent response.
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An alternative structure: thesis, antithesis, synthesis

tructuring an argument is the ‘thesis, antithesis, synthesjs’ mode|
Essentially, this involves spending the bulk of your essay developing your own Fhesis, 3s one
would normally. Afterwards, typically in your penultimate ?aragraph, the writer offers an
antithesis: an opposing argument, which they then refute. Thns can be a way of strengthening
your own thesis by showing how you have considered, and discarded, alternative viewpoints,
The “synthesis’ section is the conclusion, where the various threads of argument are dray,,

Another approach to s

together in concluding statements.

Comparative structures

Some questions may ask you to compare or contrast two texts. This requires a specific,
comparative structure. There are three methods for doing so:

Combined Method
Block Method Alternating Method Accomplished writers can
For this model, the Start with a paragraph on | combine their discussion of
approach is to write a few the first text and then a both texts in each
paragraphs that focus on paragraph on the second, paragraph; beware of the
your first text and then a repeating this process of potential to write overly
few on your second text. alternating. long paragraphs with this
method.
f Intro | Intro l Intro ]
[ Text A—point1 [ Text A—point 1 | TextsA&B-pointl |
,I Text A—point 2 ] Text B—point 1 I Texts A & B — point 2
F Text B—point 1 J Text A — point 2 ( Texts A & B—point 3 f
r Text B — point 2 ' Text B - point 2 ’ Texts A & B— point 4 ]
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The tone and style of your response

Many Literature students’ responses are written in a formal and impersonal manner.
However, there is no requirement for students to write in a formal, objective manner.
Indeed, some of the most successful responses are those that are quite personal in their style,
revealing a thoughtful and critical engagement with the text. This is not an excuse for avoiding
the use of literary discourse however. Even highly personal and engaging responses must
demonstrate their familiarity with course concepts and terminology.

Voice

Despite the tendency towards formality and impersonality in many literary essays, they can
still be written with vigour and force; in other words, with voice. Vaice is the sense that there

is a real person communicating through an answer - a person with opinions, arguments and
feelings.

Here are some examples from previous examination answers:

Neodnwd'c n=+ersnvc n ray bpo- P Unsla lare o | [ 1 f H
NEVLAND'S DTUEADLS Lo covne £o Servns vitth iz wew Love 4or ELLen .. Ls the wniversal

L | " g c 5 1 | »
AP 0LE CETviEE TinE vPED Y be Drrented g - - il lap dect | [
WUQOLE CETwEEn Tre vetd to be occepted DU society and She desive to Live Treely.

SUYCOrAX LS B CLOriCOture o7 everuthing viovaen ave numiched for:

Aol . gt e n npic Loil D #laf | L
ongd A st cinér, cut aoove all, she ts powertul, and this wakes her a threat to

A LS

You won't be able to write with vigour and force if you do not have feelings, opinions and
arguments about the texts you have studied.

Formality

Formal language can be distinguished from colloquial language, which is the language of
everyday speech. Literary essays tend to use formal language because they are intended for
an academic audience and context. It adds an air of credibility to your writing and satisfies
the technical nature of literary study.

Formal language is also more precise and succinct than colloquial language. Language can be
Incredibly nuanced and in the use of everyday language we often lose those shades of
meaning that precise terminology can convey.

In everyday language we might say:

Eve Luws is pushed around a Lot and told what to do by memeers of the srmnll

Or:
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We can also say this more formally:

rrpressed by neenmber s of the oligarchy.

Or:

£'s sonnets are structued using Lambie pentameter.

The second lot of sentences take less time than the first, allowing you time and Space to
further develop the ideas, as well as being more precise. For example, the word ’opprQSSed,
captures more of the psychological burden Eva feels and ‘oligarchy’ ca;')t‘ures the entrencheg
position of those in power and the ongoing nature of their socio-political dominance, In 3
literary essay, you are trying to convey an argument as clearly and succinctly as possible,
Formal language helps you to do this.

This does not mean that colloquial language should be totally banned from literary essays. In
any case, the boundaries between formal and colloquial language are not hard and fast, they
are always in a state of movement. Sometimes language that might be seen as bordering on
the colloquial may be necessary because it captures your meaning more effectively and gives
force to your argument.

We can see an example of this in the following extract by Susan Snyder?, concerning Bianca:

The woman with whowm [Cassio] s involved is a strumpet - or is she? Blanco
dewies It and we have no evidence from the text that she sells her favours as 1ago
s2Us. The 1623 Folio List of characters which labels her ‘a courtesan’ i most
Lirely the work of someone Ln the printing house, the Label being derived from
the accusations. Perhaps we should separate Shakespeare’s chavacterisation of
Blanca from that of these characters. Perhaps what we ought to register is not
that Blawnea is a slut but that Cassio treats her like a slut.

The use of the term ‘slut’ here might come as a surprise and be seen by some readers as
colloquial. However, Snyder clearly feels it is the most appropriate word to convey her
meaning, possibly because it has the effect of conveying Cassio’s contemptuous attitude to
Bianca in a way which a word like ‘promiscuous’, which is more formal, would not.
Furthermore, in resonating with the everyday language of the world of her readers, the
Western world of the nineteen-nineties, it can be read as encouraging readers to think about

the way the word ‘slut’ is used in their world and thus think about the way women are
sometimes treated on an everyday basis.

If you are unsure whether an expression in your essays might be too colloquial, ask yourself:
© Isitthe most appropriate expression?
¢ Doesit help my argument?
¢ Can it be more succinctly or precisely expressed?

* How will my readers/markers react?

! Snyder, Susan, from ‘Othello: A Modern Pers

pective’ in Shakespeare, William, Othello, (New Folger Library
Edition), Washington Square Press, 1993: 296.
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As an aside, you would be surprised how many candidates use swear words or sexual
quotations in their analysis as a way of being provocative. Do you think this is an effective way
of showing literary voice or is it more an act of immaturity? Remember, you know nothing
spout your WACE markers and you don’t want to risk alienating them through potentially

offensive language choices.

Use of the first person

some students think the first person point of view, using ‘I or ‘me’, is banned from literary
essays. Itis not. While researching your texts, you will find many essays that make use of the
first person. The use of first person depends on a number of things.

First, in many literary essays, what you are trying to do is put forward a convincing argument
about a text and how it can be read. An argument is less likely to be convincing if it appears
to be based on personal responses or feelings, and the overuse of the first person can create
this appearance. Your argument should be able to stand on its own feet without relying on
personal feelings or circumstances.

secondly, remember that the use of the first person is often unnecessary. This is a complex
area, because all arguments are what the candidate thinks or feels. Consider a sentence like:

o=

Sucorax | think Diving for Pearls con e vead as a critique of the imapact of the forces
H P | q ‘
of econonnic vationaliswe on Lndividunls.

The words ‘I think’ are not needed because it is obvious that this is what the writer thinks —
they just said it. In the interests of conciseness, it should be omitted. Similarly, writing in your
introduction, / am going to discuss this topic in relation to...” is superfluous. Don’t tell your
reader what you are going to do: get on and do it.

The third point about using the first person is that it depends on the question. There are likely
to be some questions in the exam which directly invite personal responses and feelings and,
therefore, it would seem logical for you to respond in the first person.

The fourth and final point to make about the use of the first person in literary essays is that
the first person plurals ‘we’ and ‘us’ are quite commonly used in literary essays. Below are
some examples, all taken from published essays or books:

* Marlow prepares us for such a journey in his prologue.

e Forexample, in ‘Portrait of a Lady’ we are moved from the emotional speech of the
lady to the commonplace, as she serves tea.

* In her book, it seems as though Mary Shelley has seen into the future and we can only
be dismayed by her foresight.

* We can see the importance of Heaney’s awareness of his Irish heritage in the poem
‘Digging’.

You might find it useful to make use of ‘we’ and ‘us’ to make your essays sound less stilted
3 . .
ndto encourage reader involvement in your argument.
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What if you get a memory block?

Don’t dwell on the blocked information. Refer to your plan to help jog your memory. Also,
noting down other ideas related to the blocked one may help you to re-establish menta| llnks
that help you to retrieve the ‘lost’ idea. Focusing on it will only block it further and May cause
panic if it refuses to return to you. Leave a space and continue. If it really is in your memory,

it’s likely to return to you in time for you to complete it.

Some other tips

Leave the correction fluid or tape home. It wastes time in an examination. If you make 3
mistake, just cross it out neatly with one line —there’s no need to ‘scrub’ it out. You won’t be
penalised and you'll probably pick up marks because of the time saved by not using correction
fluid or tape. Too often, students forget to go back and insert words again and this leads to

confusion.

If you get part of the way through an answer and think of something you should have said
earlier, put it on another page and indicate with an asterisk or number and a brief note
about where it should go. For example: * see additional material on page 8. However, as
mentioned previously, be very clear about where the marker should look by numbering the

additions in a corresponding fashion.

Remember: repetition doesn’t earn marks. Rewriting the question above your essay or
repeating the text title or author’s name over and over again is a waste of your time. Similarly,
repeating overly similar phrases in your topic and concluding sentences adds little value. Every
sentence should contribute something to your argument.

Above all, enjoy yourself! Literatureis a fascinatin'g field of study and one which invites passion
and ‘outside the box’ thinking. Every skill you learn in Literature will assist you in responding
to the myriad of texts that will bombard your adult life. Every text you engage with in your
world will help you evolve into the person you want to be.
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Section One: Close Reading

General points

The first section of the Literature examination tests your skills of textual analysis. Being able
to analyse examples of poetry, prose and drama is critical to the successful completion of this
course, so it is important to consider the close reading skills you will need in this section.

A mistake that many students make when completing this section is that they select the text
that best fits with their plans for Section Two of the exam. That often means, for example,
that they really want to write on their studied novel and play, so the result is that they will
indiscriminately select the poetry text in Section One. This is not a successful approach. You
should be equally prepared to write about all of the texts you have studied; while you may
have a preference for particular texts, you should enter the exam and make the best choices
for the paper in front of you.

Another error that students often make is beginning the close reading section with a plan to
create a particular “alternative’ reading of the text, such as a gender or Marxist reading. This
is problematic, as the text may not lend itself to this particular type of reading and, in trying
to force one, you may be missing an opportunity for a successful close reading. Close reading
itself is a reading practice — to use this reading strategy well is a complex task. To apply two
reading practices in the time allocated for this section is incredibly challenging.

Approaching the text

Below is a series of points that should help you to prepare for a close reading of any text that
may appear in an examination paper. Read through all of the texts in the paper and make your
choice based on the following considerations:

e What do | think are the main ideas of each text?

e How does each text represent people, places and events?

e What are the main generic and language conventions of each text?

e Can | make any observations about context in these texts?

¢ Does my context play an important role in my response to any of these texts?

e Can | make any useful or significant connections to other texts?

e Am | resistant to the dominant reading of any of these texts?

e Would it make an interesting or enriching case if | applied a specific reading strategy?

When you have completed this process, consider which text offers the best possibilities for a
thoughtful and well-evidenced reading.

Annotate your chosen text, plan what you now wish to say about the text logically and select
useful examples. Remember, use of textual evidence accounts for almost a quarter of your
marks here, Use evidence extensively. There's no excuse not to; the text is right there in front
of youl
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Planning and writing

You must think through how you will organise and write your response. S.ome studentsg fing
writing a dot-point plan helpful, others prefer to brainstorm or create a d!agram. Some only
need to do the thinking and jot down a few reminder words. You must find a metheg that
helps you to organise your points in the best order. Experiment ove?r the year and become
familiar with your preferred process — what works best for you. Dedicate about five Minutes
to planning your response to Section One.

Remember, your reading should have a logical order and this should be indicated through your
introduction. This doesn’t mean you need to include a sentence that begins: ‘In my reading |
will discuss...".

Don’t try to include everything you understand or can identify. Focus on creating a well-
developed discussion of a few ideas rather than a ‘shopping list’ of everything you can fing.
Focus on what makes sense to you in the text. In other words, write about what you
understand and don’t worry about the things that are not clear or that you don’t understand.

What is a reading?

Students often find the instruction to ‘present a reading’ difficult. This might be because
students think it is such a broad instruction — it could be so many different things. This is true;
itis extremely broad, but you should try to see this as helpful rather than intimidating.

A ‘reading’ of a text is simply an explanation of what you understand about a text. Sometimes
it is defined as the ‘meaning made by the reader’.

A reading might be:

® an explanation of the main themes and ideas that you feel the text communicates and
a discussion of the factors that led you to that understanding

* an explanation of the dominant reading of the text — the view that the construction of
the text encourages

¢ adiscussion of a resistance that you have to the text’s ideas or construction (though
be sure to establish the dominant reading as a point of comparison here)

® an experiment with a particular reading practice — that is, a lens that you apply to the
text (this is a specific way of looking at the text that focuses on a particular concept or
ideological perspective)

* ananalysis of the representations within the text; how people, places, events or ideas
are constructed within it

¢ an explanation of the function of the text as a particular example of its genre; how it
manipulates the conventions of that genre for particular purposes or effects

* adiscussion of how the text operates as a cultural artefact; the ideological functions it
holds or what it reveals about the culture in which it was created or received

* anaesthetic reading which evaluates the artistic qualities of the text

a personal response whereby you critically examine your emotional or intellectual
reactions to the text and what informed such response.
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What is a close reading?

pecifies that in this section inati

. of the €xamination, candidates
must perform a close reading: we have seen this reflected in the Way Question 1 has heen
phrased since 2016: Present g close read of the three texts. W

Criticism, a movement with origins in America in the 1940s. 1t called for readers to look to ‘the
text itself’ or ‘the words on the Page’, rather than explanations provided by critics or other
reading methods that relied on information from outside the text. Some prominent figuresin
defining this method were |.A. Richards, John Crowe Ransom and T.5. Eliot, 3 poet studied by
many ATAR Literature students,

Ng critical approaches to the text, but does
You should provide evidence of how an
how reading with a specific lens provides an

reguire you to connect your reading to text.
ideological position is represented by the text, or
insight into specific elements of the text.

A close reading could take one of the a

pproaches outlined above, or be 3 combination of a
number of them. Just always remember

. it must relate to ‘the text itself’.

Some general points to consider

Animportant aspect of presenting a reading is explaining the approach that you are taking. It
is a description of a process, not a description of the text.

Iifyou are a strong writer, you may be able to spend the bulk of your response articulating one
Particular reading and then, in your penultimate paragraph, offer an alternative view of the
same paints. For example, you might critique the power dynamics evident in the text as a
function of class structures, but then comment on how, within its historical context, such

Power dynamics may have been seen as natural. However, such a
Successful

disjointed.

Iternate readings are most
if they relate to your own reading, otherwise your overall response may seem

Reserve time to read o

ver your answer and specifically check that your introduction matches
wh

€re you eventually end up with your reading. Sometimes the foc-us can shift during the
writing process and tweaking the introduction helps to create a cohesive response.,
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A reading is not:

3 description of what happens in the text

audience engagement or enjoyment

a discussion of
looking for ‘what the author intended’
hrough the text.

a checklist of things you notice as you read t

What if | don’t ‘get’ the text?

Your skills of analysis should be sufficiently de
literary text with which you are faced. Remem

significant themes —

veloped so that you can interpret almost any
ber, you don’t have to discuss the most

which is a subjective notion anyway — you just need to articulate one

possible reading.

However, if
consider some common themes of literature:

e representations of particular groups, such as gender, race, ethnicity,

you feel that you are unable to start unpacking the text, it can be worthwhile to

age etc.

social commentary
interpersonal relationships

human experiences, emotions or traits
power relationships

endeavour or struggle.

Another strategy can be to consider who, what, when, where, why and how:

Who are the people in the text and who might they represent in the real world?
What events are taking place in the text and what might they represent in the real

world?

Where and when is the text set and what context might this represent in the real
world?

Why has the writer represented these aspects in this way and what purpose might this
serve in the real world?

How has the writer used language and generic conventions to aid this understanding?
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What are markers looking for?

The table below includes some tips for achieving highly in Section One of the exam. Try to
incorporate at least some of these suggestions into your study routine.

Criterion and
available marks

Helpful tips

Reading/s of text

(7 marks available)

Know how to connect your understanding of ideas to
construction and/or context.

Clearly state what you understand to be the main ideas of the
text.

Be consistent with your reading. Don’t be hesitant or undermine
the points you have made.

Ensure you are explicit about the reading practices you are
using. Only use a particular lens if the text calls for it.

Be analytical, not descriptive.

Close textual analysis

(6 marks available)

Make sure you choose relevant and significant examples from
the text to analyse.

Select and explain language or generic examples and discuss
how they function, as well as the meaning you make from them.
Also consider examples from the text that provide cultural
context or contextual connections that add to the meaning you
make.

Know how to incorporate quotations into your writing.

Avoid lengthy chunks of quotation.

Always explain quotations — state their significance to your
argument.

Understand how to quote both directly and indirectly and offer
appropriate technical analysis of your quotes.

Linguistic, stylistic and
critical terminology

(6 marks available)

Study the terminology of this subject.

Know how to use the metalanguage of the course, the terms
used to identify certain linguistic patterns, stylistic choices or
critical practices.

Be familiar with syllabus concepts and how they apply to making
a reading.

Avoid using jargon and buzz-words.

Spend time studying the generic features, stylistic choices and
forms that differentiate prose, poetry and drama from each
other.

Expression of ideas

(6 marks available)

Know how to present a ‘reading’.

Plan your response.

Ensure your response is focused.

Don’t become distracted or stray from your main points.
Reread your work to avoid errors or confusing expression.
Practise writing ‘readings’ throughout the year.

Don’t overcomplicate your writing. Be concise and efficient.
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Close reading response framework
Below is one example of what the framework for a response to this section might |00k like.

Introduction

1. Present an overarching reading of your text in a few sentences.
a. Whatis the text about literally?
b. What is your deeper reading (inferential, thematic, ideological, aesthetic,
responsive) of the text?
2. Next, present the aspects of this overarching reading that you will address in the body
of your response.
3. Refer to the major elements of construction — the generic and language conventions
used to communicate the ideas you are focusing on.
4. Don’t simply list your ideas, expand them over a few sentences.
5. Consider any background information that you might need to supply the reader with.
For example, if you are offering an intertextual or personal context reading.

Body paragraphs

A close reading will usually consist of at least 3—4 body paragraphs, each containing a separate
idea. Each paragraph might structurally look something like this:

Identify a specific idea or aspect of your overarching reading.

Develop this idea over a couple of sentences.

Go to the text and find example/s. Use this evidence to support your point.
Technically deconstruct your evidence as a way of proving your ability to read closely.
Embellish your point by adding greater justification and subsequent depth of analysis.
Conclude by linking your idea within your overarching reading.

AR G S

There are different schools of thought as to the order of paragraphs. Some believe that you
should lead with your strongest point to set the tone of your response; others maintain that
you should end with your strongest point to leave a powerful impression. Some believe your
weakest point should be ‘buried” in the middle, whilst others feel it should be last, in case you
don’t quite finish it. However, there is more at play here than just the psychology of the
marker: you should structure your paragraphs in order of significance. What is the most
important aspect of the text that has a bearing on your reading?

Conclusion

A conclusion assists in the structure of your reading. It reiterates the main elements of your
interpretation of the text. In order to avoid being merely a repetition of points you have
already made, your conclusion should acknowledge the significance of your reading. For
example, you might conclude with a comment to show how the text’s representationS
compare to those of your own context, or you may explain the ongoing significance of the

ideas you discussed from a historical text to contemporary audiences, or offer a personal of
aesthetic response,
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Considering Question 1

— S—
|
[

Prc:sént a close rgqfﬁrlgiof one of the three texts.

Interpreting the question

You can always expect Literature questions to mirror central course skills and concepts.
Question 1 invites you to discuss your understanding of such concepts as:

e how texts represent themes, ideas, people, places and events

e theideological function/s of texts

e the processes of meaning-making, including but not limited to, ideological reading
practices

e the use and function of language and generic conventions

e therole of context in shaping meaning — both your own and that of the text.

These are broad and complex categories and to perform detailed analyses of each would be
impossible in an exam setting. Given the nature of this kind of assessment, students cannot
realistically be expected to give equal emphasis to all of the categories listed above.

It is useful to consult the Year 11 Literature syllabus to prepare for a close reading. Many of
the course concepts identified in the Year 11 Units 1 and 2 detail the terminology and concepts
required to perform the task. You will have learned these in Year 11 as foundational skills for
the course, but it is helpful to remind yourself.

A sensible approach is to respond to the specifics of each text. A guiding principle for your
response is to remember that, above all, Section One is about reading closely. This process is
about your ability to explain the relationship between formal aspects of literary texts’
construction (the ‘how’) and their meaning (the ‘what’). For this reason, language and generic
conventions are a good way to ground and focus your reading. After all, it is the way that
language is shaped and presented that communicates ideas. If you can explain the way that
language works in the text, you will always be able to support your key points.

Advice from teachers

* Avoid writing a series of disconnected paragraphs that merely point out various
observations. Your response should offer a cohesive reading of the whole text.

* Too many students fail to address genre in their reading. You have to select a particular
genre of text for a reason. If it's a poem — discuss the nature of this poem! Your
discussion of the text’s ideas should make explicit reference to how they are
constructed within this particular genre. We expect to see appropriate metalanguage
to help explain the function of form and the use of devices.

Too many students are writing simply about broad elements such as characterisation,
plot and language. This is passable; however, marks would be higher if students dug
into the specific techniques within these broad elements, such characters’ movements
On stage in a drama text, recurring motifs or line structures in a poem, or the interplay
of dialogue and narration in a prose text.
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Text A—Drama

Jill Shearer — The Family

Possible readings

extract offers an exploration of the dynamics of family in a time .of crisis. The roles of
' omplex interactions contribute to the drive and conflict of th;

/reader expects of a family from their own experience js an
r reading.

The
parents and siblings and their
drama text. What the audience '
additional component of interpretation that may shape thei

One reading might focus on the two sisters, Emma and Sarah, who a.re cqnstructed as
opposites. The fact they are sisters gives them shared background, relationship and family
history. The friction of their interaction could be read as sibling rivalry. The text examines hoy
the two siblings react to their father’s position now he has been suspended from duty as 3
policeman. The elder sister, Sarah, enters the scene from outside. This is symbolic of her ng
longer living in the family home, as opposed to Emma, the younger sister, who is still living
there. Sarah is a Police Inspector, involved in the workplace outside the domestic sphere,
Emma is a musician — unemployed, involved in the arts and still living at home. Her music is
her escape. Their differences are a source of conflict around responsibility towards their

father.

Another reading might examine the consequences of Frank’s suspension, such as how false
accusations can destroy careers, lives and families. The dynamics of family have been upset
by the inquiry into police corruption and the impact this has had on their father. Emma has
seen this more closely because she lives at home and has witnessed her father withdraw into
a world of gangster movies, which generates conflict with her sister, whom she believes
should be more understanding and involved in supporting their father. Frank himself has
become lost in an imaginary world, represented by the films he watches. Frank has lost his
self-respect in the process and also his traditional position as the head of his family. His apathy
and depression are evident. He is suspended on stage, as well as being suspended from his
job.

The scene can be read as a comment on corruption in society. In the 21°' century,
investigations into the big banks, politicians, sporting bodies, private and public companies
and even Google and Facebook are part of our world. As Sarah says, ‘Aninquiry like that, some
innocent people were bound to be hurt.” Sarah’s role within the police force places her ina
particularly conflicted position, as there is the risk that her father’s possible corruption could
be reflected badly on her. The text sets up future conflict by exploring the concepts of
corruption and guilt by association.

The importance of creativity and the arts is a theme suggested by Emma’s cello playing and
the §tage directions. There is a contrast established between creative careers and the public
service, and candidates may base a reading on the value of the arts within an Australian
context, particularly alongside careers that may be characterised as essential services.
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A gendered reading is another avenue of exploration. The roles of males and females is first
considered through family, but also through the occupational choices of the characters, As it
is the nineties, Sarah’s position as a Police Inspector is a positive. She is superior to her father
in the workplace hierarchy as he is only a sergeant. The police force has long been viewed as
a tough and masculine environment. The text suggests Sarah might have lost something
because of this. Her compassion and nurturing side are seen as supressed or absent by Emma
and perhaps the audience too. Alternatively, the text could be read as reflecting shifting
attitudes towards women in the workforce, with Frank seen as a ‘dinosaur’ and Sarah as the
future. By contrast, Emmaiis full of emotion and expresses her feelings openly in her behaviour

and through her music. Readers could interpret this as typically female, The value of each role
in our culture is open to discussion.

Textual analysis

This part of the play is from the opening scene or exposition. In it, the audience is exposed to
the setting, introduced to the characters and suggested conflict, as well as the introduction of
narrative and ideas for possible exploration. Sometimes there is ‘backstory’ or important
information relating to characters and their situation. Candidates should consider this text in

light of how it functions as an exposition. The title is also a feature worth considering in this
light.

We learn about the possible ‘corruption’ charges made against the father and see its impact
made physical by his isolation on stage. Frank ‘sits facing the audience, remote control in hand,
watching a video.” While on the stage, he is isolated from the family and not a part of the
immediate action. By facing the audience, he looks out through the fourth wall of the dramatic
space and is both silent and detached. His isolation within the family circle is important. Think
about what fathers are expected to do and how they are expected to behave. Sitting and

watching old videos and remaining mute challenges the stereotypical role of the father and
breadwinner.

The symbolism of Frank watching old gangster movies is also pertinent. It could be interpreted
in several ways, such as representing Frank’s desire to be a ‘hero’ and highlighting his fall from
grace. Alternatively, it suggests he holds on to a nostalgic vision of policing that may be out of
touch with modern standards of ethics and accountability. It could also be interpreted as
representing a fantasy world, in which there are clear cut divisions between heroes and
villains. Other interpretations are also possible.

This text contains explicit details of set, costumes, sound and lighting that contribute to
audience impressions and support the dialogue. In particular, the use of the ‘neon-lit blue
circle’ creates a focus for the action. It is both inclusive and exclusive and is reminiscent of the
flashing blue lights of a police car. The neon would create light and shadows over faces and
objects, making the scene almost surreal. The use of music is also a major influence. The ‘old
movie music’ works as a backdrop of sound, while Emma’s cello on which she practises Bach
is foregrounded. The direction, ‘Music is used throughout the play to underscore the action’is

impartant. Music can create mood, highlight emotion, link scenes, connect to a specific
character and develop tension.
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The costumes and properties associated with these characters art.z another important Part o
their construction. Emma is connected to the cello. When she is upset, s.hc- ’arranges I
music’ or ‘fiddles with the bow’. Sarah, on the other h‘and, wears her police uniforp, even
within the domestic setting. Their identity is closely linked to.thelr employment and tpg
costumes and props indicate the differences between the' two sisters. The fact that Frank i«
sitting in his uniform, despite his suspension, yet with no 't|e, tellslus 'of‘ hlsilet'hargy and State
of dispiritedness. He can’t let go of his role as a Police Officer, which ISAIHUN'TSIC to his identj
and self-respect. When Barbara enters, she is carrying a laden shopping bag, indicating her
position as the home-maker of the family.

The dialogue between the sisters is telling. Emma is full of resentment and attacks her Sister
immediately, calling her Officer in a derogatory manner. There are silences between the
sisters which suggest tension. There is also a lot left unsaid, which creates tension between
the two and prepares the audience for the development of possible conflict later in the play,
What is known as subtext informs their dialogue. Even when Sarah compliments Emma’s
playing, or explains the situation, Emma remains hostile. Her anger is focused on events
concerning her father and Sarah’s perceived lack of support for the family during this time:
‘EMMA: It’s Dad we’re talking about! God, you even talk like a book.’ Sarah’s response -
‘SARAH: I talk like a Police Officer’ — sums up their different approach to the situation. Sarah'’s
objectivity makes her appear unfeeling.

Contextual considerations

The contextual information supplied is minimal, as has been the trend of the exam for the past
few years. What is here tells us the author is female, a contemporary author and Australian,
There is a time reference of 1994 and a place of performance - Brisbane. The stage directions
create two possibilities for the performance — either a naturalistic set or the chosen multi-
purpose set encircled by a blue neon light. The details of memorabilia confirm that this playis
set in a non-digital age, as evidenced by the reference to old newspapers, documents, books
and a box of old photographs.

The nineties in Australia, while seen as contemporary, is nonetheless a time before you were

likely to be born. Paul Keating was Prime Minister and in Queensland, Joh Bjelke-Peterson was
Premier. It pre-dates September 11, terrorism as we know it and the influx of social media and

The intimacy of a family home as the setting creates a microcosm for the exploration of wider
issues. Miller’s play appearsto be arealist play, set in the nineties, even though the production

resentment about family situations. As an audience, we can recognise family environs and
circumstances and understand the sadness of Frank’s position.

Page | 50




2019 Good Answers ATAR Literature

techniques at their disposal. Even aspects of a text that may see to be unintentional on the
part of the writer are nevertheless communicated through the medium of Ianguage -
language which the writer has selected. To critically discuss your studied texts, you must be
able to appraise how its ideas, representations, values and so on are constructed and

conveyed through the various elements of the text’s composition.

Analysing a text can be likened to being a car mechanic. Every layperson knows what 3 ¢,
looks like, and that it functions to transport people, but a mechanic can explain how the car
functions in order to do so, and the role of the various components that make up its structyre
and mechanics. Similarly, anyone can read a book and tell you what they think it means, byt
a good Literature student should then be able to explain how the various components of the

text have been purposefully shaped in order to create those meanings.

Unit 3

Unit 3 focuses on ‘the relationship between language, culture and identity’. These three key
words — language, culture and identity — appear numerous times throughout the examinable
content. This relationship includes how language is used ‘to represent ideas, events and
people’ in ways that support or challenge various ideologies; that is, sets of values, attitudes
and beliefs. It notes that such representations, and the ideologies they challenge or support,
can vary according to context. Literary texts are a medium through which a nation’s identity
is developed or called into question. A specific mention is made of representations of
Australian culture and identity. As in all Literature units, skills of close textual analysis and

composition of texts of various forms and genres is also included.

Unit 4

Unit 4 focuses on developing an understanding of ‘the significance of literary study’ by
developing the skills necessary for ‘close critical analysis’. This includes refining the skills of
close textual analysis, along with broadening the scope of critical analysis of literary texts
through wide reading and ‘adopting a variety of reading strategies’. Essentially, appreciating
the multiplicity of readings possible of literary texts is emphasised. A key word in this unit is
‘dynamic’: understanding that expectations of, and responses to, literary texts, their genres
and their ideologies vary considerably across contexts. Developing an aesthetic appreciation
of literature also appears in this unit. As in all Literature units, skills of close textual analysis

and composition of texts of various forms and genres is also included.

Adapted from Year 12 ATAR Literature, School Curriculum and Standards Authority, 2017
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The memorabilia on the set contributes to the context of the play. | i

idea of police investigations and how they were conducted —pity. T St et o
action. These bits and pieces are a record of events. Today the woST(rirgun‘dS e sean of he
or collated in a more orderly fashion. Ringed by the focus of\:he cu I . ff”(?d ey et
visual commenton the fact that we are entrapped by the past and cI;cnenzvel'rg:stéat;?i,tOffer i

Activity: Preparing for drama - know the discourse

A dramatic text is written so that it can be performed on-stage to a live listening and viewing
audience. Therefore, as readers, we must consider how the text will appear in performance

 Corn \‘;;"‘.‘\‘ 3 )7 R o P TR R [ e e e P S ==
g. - Lonvention : . Technical'tern ns'related drama com

Costumes period contemporary) mininal realist

Props sywbolic realistic objects set desion

L, on set set ront of stage
Stage directions off frout of stag
upstage/downstage stage lefe/vignt

o blackout faole spotlight colour wash

Lighting :
high/low Rey
musie Sound effects (SFX) soundseape
Sound )
silence/lack of sound
Style (presentational minimalistic synbolic naturalistic
ory i i | .
rpresentational) realistie abstract

and form
Movenent energy gait expressions posture proXeWis

: , — Dot Alctio
Dialogue nmeonolooue solilequy accent Lnplectyl

e
M
tone aeeent projection itie

Vocal techindgue articulation
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imagi ] ce
Activity: Preparing for drama = imagine the performan

drama extract from the exam, assume how a director might actualise
the dram: ne. Use the technical terms above to support your analy

each

Sis,

Now, using S
dramatic convention for this sce

~ Convention’ | IR BIREVINEUEE SIS e tig SRR

AL Ao e

Costumes

Stage
directions

Lighting

Setting

Sound

Apply to your own text

The only way you can prepare yourself for the unseen dramatic text in Section One is to
compare written drama texts with their performances. YouTube is a great resource for
watching theatrical performances if you cannot get to the theatre to see a live show.

Create a table like the one above or another graphic organiser that suits you and closely

examine your own choice extract. Mine the auditory and visual elements that make extrd
meaning in the dramatic text you choose,

This might seem like a laborioys task. H
the aspects of drama that include perf
is valuable in the dramatic form. Not
in the exam and yours will shine out a

owever, it will guarantee that you are ready to look fo{
ormance. By practising, you will start to recognise wh

enough Literature students are demonstrating this skl
mong the rest.
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Drama: Sample response one

For this response, the strong voice of the candidate and high level of expression and
vocabulary are evident. The candidate works the text carefully without retelling the plot.
There is controlled and effective use of metalanguage. The candidate has delivered a reading
focusing on generic features, while explaining how these contribute to the understanding of
both the physical situation and key ideas explored in the text. The candidate has consistently
elucidated that this is a drama text under discussion, and has drawn examples from the text
to support this concept. The structure of the essay is logical and clear and ends by drawing
the discussed elements together in a thoughtful conclusion. Further investigation of costumes

and the use of music and their contribution to the construction of characters and underlying
themes would have been a valuable extra addition.

The opening of the play The Family is a deeply
persondl and compelling production that asks the
audience to consider the detvimental and utterly
alienating effects of the corpornte bweaucmog and
lmpersonal  wanagement wpone  individuals, It IRisopeninEarsa i Ets
achieves this primarily through an exploration of the shesettexiithiaiconficent

voice, summing up general

nuanced yet uLthateLg rulinous effects that the thematic concerns such as
unjust suspension of a police sergeant has upon his fc':r::fg::amsm e
family. Complex wuse of stage divection and set

production  work  to  create  a  cluttered  and
overwhelming  visual space for the audience,
commeunicating the disturbeo nature of this Alsrupted
nousehold. The organic yet stilted dialogue between

Early reference to dramatic

Sovah and Emumn conVeYs the uwcerta'mtg that th% conventions is effective and
i , important when discussing a
toth fed, and dramatic tension constructed through drama text

monipulation of dialogue leeps the audience engaged.
Lostly, the utter depravity and injustice of the
situation (s elucldated through dialogue, juxtaposed
vith Sovah's wuanced acceptance of the situation

which conveys to the audience the LVL&\/LthLLLtH 0{5“0“
COVpOYRte bweaucmcg.

W the opening of The Fawmily, a cluttered and
Alsturbeg stage space works in unison with stage
divectiong to communicate the evident discomfort and
wmalaise that Frank's unfair dismissal has produced
within the householdl., The very second sentence of
Setting, description establishes the sceme as “set in the
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WNLE vorE. TAus, LE LS 0pparent Lo the viewer from.

S ONSET TNOT something Ls very wrong in this house.
The extroet continues to detail the stage directions that
comprise o the first woments of the performance.
Swmp s bwwnedintely estoblished as g figure of
Lvportance  throuoh ner cello thewme that would
dorinate the auditory atmosphere of the first few
wlvutes, 1 1S Lmportont to note that Frane, the
dlegruniled  sergennt, is positioned tp foce the
audience directly. Despite the chaos and alienation
cultivoted by the set design, this stage direction
WaRes Frov's discornfort and grief apparent anol
Lilntely personal for the audience. This, through
e crention of o disturbed set ang complex but
rurrozeful ctage divection, the play e{—flcaciousLH
COVAIELS ThE wneosy otweosphere vithin the sceme.

Tne corefully wanipulated dialogue between sistere,
SO0 ovd Evieg, communicates o the audience the
orgovic  vaoture  of  thelr relationship  whilst
:LV/.!/.’,‘;QV,COV.:LH destloping dramatic tension that
Eniures the audience vemaine engrossed within the

ceedi The very fiyct exchange between the
sisters elucidatec the uneasinesc they feel; savan tells
Evama “the front door viag wige Open” and a purposeful
drovastic coecuin i< createq vefore Evuma replies, “An
offence, Cfficer?” Thic tynical, carcastic reply
consequently pives the yect of their dialogue an
unensy undertone, Additionally, the manipulation of

dialogue to allow the cictey e statements to trail away,
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The sense of Uneasa Uesteq .
the household Parapherr,, J
been clearly deline
choice of quotatio
candidate’s discus:

3 ha,
Aed. Gogy
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5ion,

The music of this Opening scens i
very important. While the
candidate has clearly establisheq
Emma’s connection with the cellg
music, they could haye EOnecnty
explain how it accentuates the
sense of unease throughout the
opening sequence.

Here the candidate has made
strong links between Frank’s
positioning on stage with his
emotions.

Dialogue is a key element of a
drama text. The candidate has
cited phrases and silences
between the sisters which
contribute to the tension, rather
than simply repeating what is s3id.
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the implied m;ﬂmmg provided by fuvther notation o
the script, gives their exchange an organic a}w
.‘(m;‘hf(HSCfi naturve. The ngaﬁc dietion t‘l’lelj e ac\
they address each other further conveys thts(e{{ect- Lt
(¢ cbvious to the audience that this is natuyal exclflav;ge
between two sisters that could be seen in an
nousehold twn the }VOVLO&. Howevey, further cowstmct'w?»
of dravaatic tenston valorises that Wneasy undertone.
e says, deliberately, that “she’s (Barbarn) got a
Lot ow her mind these dags” and Sarah meedmteLM
aeflects the flow of conversation toward Emuma’s cello.
This 0CCUTS {requmttg throughout their dialogue,
conseguently building a sense of suspension for the
audience as they wownder what's “on her mind”. Thus,
dialogue and dramatic tension further conveys the
prganic Yet unsettled relationship between Sarah and
Enma and stmultaneously dramatic tension buils
suspense for the audience.

—
>

Ulsimately, the injustice of the situation that this
fovily has been forced tnto Ls elucidated by Barbara’s
enotive dialogue and valorised by the absence of
Framk from the conversation, despite his prominence
on. stage. Savah’s neutral and nuanced response to the
situntion additionally conveys t the audience that
this injustice must be accepted. “Over thirty-five years
dedicated service ano no- one cartng “, says Barbara,
draving the dramatic tension Lnto @ crescendo. “Our
rome v all that sordidwess! Filth!” it is also
Leporant ko note that “music is used throughout the
play to underscore the action”: here {s would r?ac'h 7
climax, which further conveys Barbara’s grieving
response to this act of corporate carelessness and
Commmmmmicntes to the audience the injustice o1 fp=arve
CQYLV\,@" about Frank's SMSPCWSLOW- CYL(C’LHLL(LJ, FyaI’AK’
does wot speark a word or interact with his family
during the opening, despite the
L @ provuinent position tn on the sta
he is also Looking directly at the A4

make the audience complictt tn the
(t {s as Lf he has

fact that he (s located
pe. The fact that
dlence serves to
family's anger
peewn cut off from

ano disappoiwtmew‘c.

Actual examples from the text
support the candidate’s
interpretation of the sister’s
relationship. Choosing the right
example is important.

The candidate employs effective
connecting openings —
‘ultimately’, and later, ‘crucially’.
Such vocabulary endorses the
strength and confidence of the
response. It allows for focus on
the climax point of the scene.
There is also consistent use of
illustrative examples here to
support the candidate’s
conclusions.

This is a pertinent point about the
jmportance of silence on stage. It

can make a clear comment about

a character. Frank’s position on
stage and his silence highlights his

distress.
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lue to the 1*'”7“‘7""'{"‘1' SEAG)
A - o o
wees to lenow NLS O Le (

o the

hl’:@ {(,HHLU r"?l\;”l
the audience
a wneutral

COl

construction
SRR stance

few lines of dialogue: “Awn
cent ]w(,’(‘ple were bound to

indionation. Thus,

1
Finally, sarah aReSs

7z~bm71.‘:?g;'tw_‘m in the last
M-’{uu\u lilke that, some Lnine '
she says, to Emma’s e
saran’s dialogue nearly en capsulates the hopelessnes
8 Stfuﬂti\(‘lf\: the co-operate management of the
corvice has wo time for “innocent people” and
individuals, when they are focused on the greater

. But this plag communicates the detrimental

. ¢

Lects that such bureaucracy has upow a {awutgj unlt

and thus makes a poignant and effective critictsm of

be ht”

& )

[
LR

In conclusion, The Family is an effective and potent
production which exploves the detrimental effects that
corporate,  wide-scale  wanagement  has  on
ndividuals. This is achieved through a purposeful
wanipulation of stage space to lnstil unease within
the audience, in combination with the organic yet
tense dialogue of the two stblings. Lasttg, the utter
Lnjustice of the situation this family must deal with
ls highlighted by ®Barbara’s emotive dialogue and
tluctoated by the careful stage positioning and
divections of Frank.

Activity: Creating the set

/‘-/’,’\

Sarahis a representative of th
legal system. A comment ‘
her position a5 3 police of
her objective statemeny Woulg
add further to the candidate’.
discussion. Links betweep, hn;
uniform (costume) ang that of ),
father could also be developeg “
here as part of a genderoy
reading.

ahou‘
ﬁc‘.‘r an

Ideas about the corporate world
versus the family and individual
have been stated clearly. This is 3
key theme explored within the
text.

The candidate ends with a
confident summation of the
concerns of the text, linked to the
dramatic conventions that have
been employed, confirming this is
a reading of a drama text.

(Sﬁerl:;t- the exposi.tion fro_m a play you have studied this year. Read through the stage
£ ';)'nSll regardmg detafls of the set and important properties. Draw your own version of
etincluding all the exits, furniture, visual Properties and where possible, lighting.

erfor i
P mance. Does it answer what the author wanted to be included and

Page | 56



2019 Good Answers ATAR Literature

prama: sample response two

This candidate begins their response with an explicit and well-constructed introdu'cto:fy
paragl'ﬂph- In it, they have identified where and when the play’s events take place, v{hlch is
important for structural and technical comment. The metalanguage is fluent and confidently
;'ncluded within the reading. Clear identification and explanation of possible themes is made
regarding family and its conflict with duty and career in the context of the ninetl.es, which
leads to conflict. Reference to the text and clear analysis of examples drawn from it support
the candidate’s statements. Further detail regarding dramatic conventions would have
strengthened some parts of the discussion. The entirety of the sample text has been carefully
examined and a strong reading has been delivered. The summation of the response brings

together the candidate’s ideas about the exploration of family conflict and the contribution of

the set as a frame for such conflict.

The title of a dramatic text is often lndicative of the
wovrative to follow. ndeed, in the opening from Jill
Sheaver's The Family a cast of family wmenbers is
introduced, representations of the odiversity of
character and opinion within families are depicted -
and, much like the smeLLthg of the title, hints of
conflict strays at the edges, remaining largely a gap
ln the text. The excerpt can be read not only as an
exposition that introduces, the setting and cast of a
play, but also as the beginnings of an exploration; one
that examines famdilial velationships, how we are as
people vespond to hardship, and the broader cultural
Lmplications of these patterns tn Australian Soclety.
These themes are cowveyed through dialogue,
proxereics, and other sywbolic visual and aural
signifiers. It Ls lmportant to note that these function
chiefly as an exposition, the set establishes the play’s
woodl andl cetting with extended stage direction.
lw.w_edlatetgj, 2 sombre and cold mood Ls established -
the “neon Lit blue cirele” employs colour symbolically
fcsociated  with sadness and  welancholy  and
PYﬁSMvmabLg casts the stage (and all its occupants) in
2 stwmilay, eerie glow. ndeed, the suggestion that “most
of the story” is set “within’ this civcle adds furthe
SYwbolism to the set: the blue Light is a pervasive and
Onipresent vehicle for a state of depression ov
SPdness, where the characters are entrapped within it -

The candidate has opened their
discussion with a series of clear
statements that cut straight to the
heart of a reading. It sets up
possible avenues of conflict and
recognises the textis an
exposition of the play and
therefore what is expected of it.

Linking the overall mood of the
opening scenes with the set and
lighting demonstrates an
awareness of dramatic
conventions and how they work
to create meaning.
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Tie nood of the settling, then, ts tied further to other

cianifiers on ctage- and it is these signifiers that
;\:T»\;’ “tr 55&3L‘.1Lsh\l a tewporal and spatiat setting,
whilst conveuing ioeas about the conflict depicted
between the ;Lau's characters. The circle 0{ Light Ls

a by —oLLssLo{ menmorabilia”, which suggests that
the characters within are either entrapped by Memories
oL the past, or, unable to veach them in the darkness
Srom within the confines of the blue clrele. As 2 visual
renresentation on stage, this could likely function to
convey both concepts simultaneously. ndeed, the “old
newspapers” and “police recoros” that ave alluded to in
subseguent dialogue, help to connect the set within the
world of Evama, Sarah and Barbara. The cultural and
ceveporal setting of the play, however, is furthered by
proofs thot act in conjunction with characters

thevnselves.

noleed, the specific setting of the opening as within a
Tonlly home” n the present is communicated
through the interactions between the actors and the
lrovloeote properties. That Frank has a “remote
covirol Ln hand” situates the set within a dowestic
settlvng ond this Ls furthered by Emma, who “practises
ov. ner cello, Lovingly engrossed.” The two characters,
'f;cvtlf. posoroed. Ln thelr private worlds, create an

jfl.buar.‘f.wutatiow and a sense of memory. In this way it
s evident that the lntroduction of the setting
constructs a visual juxtapesition between family
w‘mw.aLc:,j and cuburoan life, an almost depressing
aimosPhere, bureaucracy and a motif of the police - all
o7 which create an 'Lwterptag of tensions that ave
developed more.{v\ug through the chavacters actions.
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The detailed explanatign of
lighting and set working in e
conjunction to create m

0
well. 0d ka&

The candidate’s comments about
the memorabilia on stage is
further demonstration of their
understanding of how dramatic
conventions support dialogue 3ng
action.

. ton
The use of the term juxtapost

is effective in that it expla'"in .
clearly the visual presentatio
ideas on stage.
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The play’s construction of characters DCLUYS
simultangously  with - an exploration of fawilial
sonflicts and communteation breakdowns. | have veacl

this exploration as one that represents the differences
in ways people, particularly fawilies, respond to
pressure and havdship - as well as the way isolation
and loneliness can manifest within fawilies. The
opening dialogue of the text, for example, is notable in.
tts hostility - savah says “the front door was wide
open” - the first words of the play, and spoken to
Emma, are not a greeting but tnstead a thinly veiled
critictsme. This, and the brevitg of Emma’s re}:LM terse
reply (“An offence, Officer?”) Lmmediately establish o
tension between the two chavacters. Emwmn’s saveastic
diction throughout the play reinforces semse of
detachwment; Bamma  vefers to Sarah shortly as
‘inspector.” The delivery of this dialogue, in terms of
s tme and cadence is Likely to be mocking - indeed
n performance the text would Likely demonstrate a
disdain on Brmumn’s behalf towards Savah’s career. The
dlalogue oetween them, too, is characterised by short
sentences furthering a sense of tension and a break-
down ln communication. sarah says “Dont be
nosurd. ' stmply saying...” but leaves her sentence
wnfinished before “she stops and walks away.” Here,
dinlogue works with proxewmics to foreground the
evotional distance between the two. Not only does
Sarah elaborate, and communicate explicitly her
wmessnge, she also feels uncomfortable and tries to
leave the comversation. Similarly terse and stilted
conversation chavacterises the vest of the excerpt, as
sueh, it is evident that the text represents a troubled
relationship wmarred bg awkwardness and hostility).

The wotif of the police in the text is a pervasive one,
ond o symbol that works to supplement and develop
the representations and explorations of famdilial
breakotown. Notably, Sarah is referved to mockingly
0y her police titles, Framk is referved to as a police
officer (and indeed, wears his uniform ow stage) and
even Alan, presumed to be Sarah’s husband, Ls a police

2019 Good Answers ATAR Literature

The candidate’s exploration of
dialogue is sensitive. The choice of
examples and their explanation
marry well and allow the
inference drawn from the
dialogue to have credibility. The
first instance explains how tension
is created.

Vocabulary choices and
understanding of terms such as
‘cadence’ work to establish
credibility for the candidate. They
explain the sense of the dialogue
and the breakdown in
communication between the
sisters.

This reference to ‘police’ as a
motif could be developed to
explore gender issues. Sarah is the
police representative in the higher
position = she is an Inspector.
What does this imply with regards
to power within the family?

Page | 59

————————— .

O T ——

B e .

e ——

e B s S S

T T

- pE T

TTTE gt g L N e T P Y PO A e



2019 Good Answers ATAR Literature ____

o Iavee i closely tied
officer. The influence of the police foree b } ,LJ ol
. | ’ o beye Aeal Wit
[ / A EVA ‘)()- 1\_,(4 Ve
to the ways tn whieh the ‘{uvwlgiJ AL
\ TR A 5
each other, and the oLt lu,ultlU C

from the police foree.

{ Frank’s suspension

The conflict between family e bers, LS, Mt@VLLjMQ@d
with the spectre of the police. Sarah says "H[/\m‘/’” s not
o duty we wight be able t0 [attend Emma’s %L%S
perfor mance]. Here, though Alan's career LS' a gap, Lt
‘o cuonested that his role as a police officer may
asrpetlate the separntion between Emma and Sarah.
va'mLarLg this discourse of Legal duty ts continued
when Emma accuses Savah of acting unfeelingly
rowards thelr father: “God, You even talk like a book.”
saran's reply, “1 talk like a Police Officer,” further
coments o career with the police as a dividing motif.
His “duty” to the law is one that supersedes familial
Auties to Enmuma, one which has split the family. 1t is
possible to vead this wmotif as a sywmbolic metonymy
Lor caveers and professions as a whole. (n this Light, the
nAluence of the police in the text might be seen as a
vepresentation by the way in which careers, and duties
to careers, might be at odds with familial relationships
ono families. The wmoralistic and legal discourses
within the text’s dialogue suggests that the stresses on
Emma and Sarah and their family, have been

exaceroated by the contradictory demands of family
and work.

wWhilst this explovation wmight be viewed as a cultural
owd historical quirk of the 1990s Australia, which
wos lorgely  concerned  with  balance  between
suburbon, families  and  caveers  (a
prevcevpation perhaps evident in the poetry of Bruce
Dave), | have also read the text with a consioeration of
g&w?{er. The text, in fact can be seen to comment on
partievdar demands of women with caveers. Baroara

saYs to., “You ' |

ys to ;amh You're marvied. Two jobs,” in doing so
her diction equates wayrin '
LAVORES

nuclear

" ' 9e as a ‘job. Heve, she
WA vepresents the additional denaand on

wovmen - the expectation of thelr familial duties ravely
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Setting up the balanca bt
familial duty and the police een
force/work and careers asia
source of conflict has enableg
candidate to open up 5 new‘a the
of discussion linked to the ‘hn:a

Here, the candidate clearly relates
their analysis to a reading of the
play’s themes and ideas.

Linking to other texts 15 effectivef
they are relevant. Dawe’s poetlY
does make connections 10 the
themes of work, home and family:
A specific title or line from one<:1
his poems would have confirme
the connection.



ced on men. It is then evident that the tdeas about

pio .

the DrESSUTES ot v{mmlH breakdown, and duties p{ the
aveer are further developed through a consideration of
women A contemporary  Australia,  perhaps
Lovechadowing future explovation tn following scenes.
Tus, the text can be vead as a sgmbﬁwtic exposition of

cetlng, one that {&WIALLLQL

elationships and tdeas about duty ov its introduction

oF the key chavacters and conflict of the play.

Lm‘cevxtLomaLLU ties

The excerpt s maueh LiRe its title: it is about family), it

(< brief anol its brevity hints at unseen, wider conflicts
and lssues nherent to family and relationships.

(/\‘

Activity: Openings and closings

2019 Good Answers ATAR Literature

A gendered reading would have
opened this discussion up onto a
wider plane. The idea of this kind
of reading should have been
introduced and developed earlier
in the response.

The conclusion is effective in that
it returns to the idea of ‘family’, as
examined through dramatic
conventions in the exposition of
the text. It could, perhaps, be
expanded to consider the
implications of these ‘wider
conflicts and issues’.

The introductory and concluding paragraphs of your response are vital. They establish your
voice and bookend your discussion. Markers are responsive to a confident and individual voice
and many questions now invite definite personal input. Your opening provides the initial
impact of your interpretation and the stance you mean to adopt. The concluding paragraph
should maintain that voice and bring together a final comment on what has come before. This
paragraph should not simply relist what has already been said, it should carry an awareness
of the prior discussion and connect for one final time to the actual question. The conclusion
offers an opportunity to synthesise ideas and concepts, so do some planning and allow time

to bring everything together.

Re-read the Drama sample responses and complete the following activity:

e Work with a fellow student, or alone, to look at both the openings and conclusions of the

three drama readings.

* Decide which you think works best to address the criteria of the question and what led

you to make this decision.

Read over what you have so far.

Now write the closing paragraph.

Select and underline sentences and vocabulary you think are effective.
Debate these with your partner and see whether or not you change your impression.
Take ten minutes to think about, and then write, your own opening paragraph.

Dot point the paragraphs that would make up the body of your essay.

Share this with your partner and offer some positive criticism to each other.

Ty Ao
his activity is good practice leading up to an assessment task or an exam.
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Drama: Sample response three

of this response is drawn from the confident voice of the Canf’idate 3
The §ucc055| text. The candidate has effectively introduced a gendered reading that
;gs:;ngfo;l:;\i feem.inism, changing family dynamic§ and subsequen; confllict. Th.e c
identifies the realistic style of the play in the open(mg statem.ent ztm exp 'Ores this fy,
later discussion focusing on set, dialogue and cost‘ume. Pertln.enI ex:mp es taken f,
text support their discussion. While this response is comparaFlve y short, the elycig
ideas with clarity and precision creates a cogent and effective response, The'can
reading is informed and avoids simple retelling of plot.. Other elements of staging,
lighting, could have been included to extend this discussion further.

nd their
andidate

ther i,
om

e
Such 4

) avtlculates the trials and tribulations of
dovestie Australian life within the late twentieth

~

century). Below the veneer of a police-crime drama are
e themes of family and Loyalty which exude from
Sneaver's characters tn her conflict-riddled piece. Ac
aw auodlience, we are Lnvited to witness how waves of
feminism  have altered  the dynamics  within
nouseholds and the ripple effect that this wovement
nas had on different women within society. Through
the dialogue and conflict between Sheaver's characters
we witness genuine and realistic characters that
engross ana commnect with their audience.

The concept of change and the Passing of time exudes
through the setting and characters of Sheaver’s play.
Set n a domestic family home the Properties of

WEWSPApErs..a  box  of  plg
Prctographs’ acts as g framing device to foreground
the sense of how not only objects have become outoateg
but also values g attituoes in contemporn ry society).
The audience is introduced tp Frank, the male figure
W the excerpt, who i< dyesceg W uniform’ which
comnotes hic characteyc vole in the text ge a
representation of the conformin

Following the revolutionay

‘ | Y feminist movements,
woman C Lt LS 1
came into positiong of power, thic ig shown

metaphorically as only the women i the text ave given,
dialogue while Frank remmaine silent and absent. 4
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The candidate €ngages with the
text using a fluent angd impressive
opening that gets straight to the
point and retains awareness that
this is a performance piece of
writing.

Reference to properties as
representative of values and
attitudes shows good
understanding of how these
objects work on stage.

The candidate’s comments "
regarding Frank introduce notic .
related to power. He s linked w;
the past and his silence indicate
his loss of power in the family-



L

ceversl of the traditional gende stereotupe in which

p A e

Wonen are neglectea to positions of the cliché ‘dawmsel
 distress.’ DSl tbed as a Police Sevoeant, currentli
(ALSLL o rof |9 _\—’J
]

mdU Frank'’s chavacter ig tnstead
disempowered

nasa {) oL

charactey. ?,.l,j
he audience with an exhibition of how

Lender roles have changed through the passing of
vwe, Shearer arvticulates a drama that ot only

ves the enarossing sth of a police tnvestioation,
ot also celebrates the success of the fewmlnist

~
9.
e}

revolution.

sheaver's play also delves into the backlagh of the
Leuinist movement as she explores the concept of
{amLLg ana LanLtU Described as a ‘police 'mspector’,
sSorgh s vepresentative of the working woman,
balancing, or attempting to balance, work anol
fomily. As Bmma polnts out, ‘“three months we
hoven't sighted you’ emphasising the strain that a
Tewale career Life places on the family bond. This is
further emphasised through the sardonic way in which
ner younger sister addvesses her as ‘officer’ and
Lnspector’ highlighting the distance placed between
mendoers of the favily unit. Though a success towaro
genser equality, the audience (s nvited to witness the
ool taken on traditionally appreciated values such as
the togetherness of family.

The dynamic relationship between the two sisters
S0ron and Emma serves to engage the audience with
2 conflict that is both interesting, but also familiar
andl ‘close to homee’. Almost antithetically in tune,
Soroh Is constructed as the sister who ‘even talk (s)
u@ A book.” L uniform’ she is the straight-Laced older
St Who represents order, responsibility and duty.
She balanceg the jobs of motherhood and professional
work, ‘You're warrieod. Two Jobs’, while Emma
rePE’CSCVL'tS passion, freedom, and loyalty. Totally,
LOV“’L@% Engrossed in her playing’, Emma appeals to
the audience pg the familiar side of subconsclousness

TR A e

Lo’ & TSR BRI SRR ==
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The ending of this paragraph is a
good summation of the ideas
explored.

The candidate comes to grip with
concepts regarding gender, family
and loyalty. The context of today
and the difficulty of balancing
work and home could have been
included to enrich these
comments.

The candidate has been thorough
in focusing on family conflict and
gender in their reading of the text.
Ideas about police corruption and
its impact on the individual could
have been developed as part of
the divide between family and
work.
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o L
- that Lonars to be pASSLONATE
that lives tn .{‘[”.d‘hi”'""n-‘({“"‘m“ . \ Lol
{ Liberated. Enama is blunt and loyal to nev 14 Y
ana LLograten. i Lo !

{ . e the two clzters that The candidate has m,q, i
reaulting in a conflict betwe ' di ¢ thm"szu'm""“e"“abomt:

s . ) 5 AL .CE. links betwe e

MAPOraAYY AUALEN inks between text ang
e [ p well with a contemp Z udienc,
resonates all too wWet ~
. - 1 L A succinct conclusion ;
/ ~ )¢ i milig ot OVLL( 510N s 3]
The excerpt {H\LH }lH sSheaver's _I_Lﬁf m._,_,:l'— o lj needed forthissection,thlshgtus
viC G / ) ) X c . )

, snthe opclal turmaotl sury /)L(V\/D{LVL@ fCVM,LVLLan cand@ate, however, could hy,
Aelves tnto the S0l Lit f made it have even more i,
within her context, but also echoes the veatity o reiterating Shearer's conpe,., !
WITNLA < ¢ ‘ '

being a litt| Pxtang
£ 3 little more spoci;c abouy

the ‘reality of domestic life’

{ (n the late twentieth cewtwg. Shearer
constructs chavacters that are genuineg and velatable -

the makings of a brilliant play.

Activity: Weaving in evidence from the text

The inclusion of supporting material from the text is fundamental to a c9nvincing literary
response. It provides the underlying proof or evidence of your understanding. Selecting the
right example is therefore paramount. When you give a reading of an unseen text, you haye
the material in front of you. As you read, start looking for the information that will be the basjs
of your reading. In a drama text, this information includes stage directions, details about the
set, action, costume and properties and, of course, dialogue. Incorporate examples from the
entire text, not only dialogue.

e Selected text should not be in large chunks that fill up space on the page.
* The practice of making a statement then stating ‘For example’ can be clumsy.
e Itis preferable to incorporate small phrases seamlessly into your discussion.

Work through an extract from the play you are studying. Select examples that offer some

insight for you, regarding events or concepts and practise inserting these into a meaningful
sentence. The more you practise looking for and weavin

g in evidence, the more your choices
will have impact.

R e X !:‘5‘,'1:," d
View frone the Bridge
Opening scens:

L Alfieri (s aple to et
audience of exact setting details. “This 15 R4
' HooR, not Sicily’ veveals to tine audieace thaz i
LCLLH.TMLS i< the slum pmuj s set va America, where old e
on the seaward side of \

<
Sropiclun By e LErl
Brooklign Bridoe.” - Alfieri

This is Red Hooke, not S

tant foces the b :
e oay regarding justice do et applu.
~ ! A
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Text B — Poetry
Meg Mooney — ‘My Town'’
possible readings

Many interpretations are possible of this poem, but all must be justified through close textual

analysis. It is also important to consider that no one response is expected to cover all of the
points outlined here.

This poem explores the internal thoughts of the persona as they walk through their town and
are obliged to interact with members of the wider community. These interactions appear to
be a strain and the persona’s engagement with the community is impeded by feelings of loss
and the experience of grief. We make some assumptions early in the poem that the persona
is a woman whose son has been killed or forever changed. As a result, she finds the close and
familiar relationships of the town difficult and restrictive, but ultimately realises that the
community are in fact supportive and this support is empowering.

The opening of the poem provides details that lead us to assume that the persona is a mother,
for example, the mention of a ‘son’ indicates the persona is a parent, and the act of having
had ‘leg’s waxed’ — which is conventionally a feminine practice — confers motherhood. While
we could read this information differently, the persona’s maternal recognition seems
triggered when ‘a child calls [her] name’ and she is no longer able to dismiss the social
connections that are part of the main street of the town. The ambiguity of the persona’s
gender helps to demonstrate a universality of the experience of grief, particularly that of a
grieving parent. It is also possible to interpret the persona as being a member of, or being
connected to, the local Indigenous community. Again, this uncertain aspect of the poem
speaks to the universality of the situation, and that loss is experienced by all.

The town appears to have complex social and cultural structures. The poem draws attention
to the cultural assumptions that are often formed by racial difference and how this causes
tension within the community. This problematic Australian representation is not unknown to
us as readers and the poem subtly raises the history of conflict and exploitation thatis part of
Australia’s colonial history, as well as the racial tensions that continue in contemporary
Australian life. A post-colonial reading might be offered of this text, highlighting these aspects
of the poem and how they are portrayed within the work.

A gendered reading is also a possible reading of this text. Exploring the expectations of how
men or women are expected to deal with complex emotional experiences, and the role of the
community in supporting those suffering, could lead to a rich and detailed reading of the text.
Alternatively, you might consider the poem a work of psychological realism since the poem
uses the persona as a character within a narrative, which serves to explores the inner person,
their motivations and internal thoughts to assist readers’ engagement with the uniquely
Personal and internal experience of grief.
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Textual analysis

The poem is structured into multiple stanz.as, but works as.an. oxamplg of free \{erse wh
the stanzas form fragments, thoughts or minute episodes within the wider experienca
whole ‘story’ of the persona’s public journey. Each stanza.acts not only as fragm
information, advising us of the persona’s context and the main street mc')ment, but i
sentence and, as such, a fully formed statement. Thg lack of punctu‘atlon and the
enjambment constricts these thoughts, signalling the discomfort and dls.tress of the p
as they communicate with both the reader and the townsfolk. NO. periods are used
poem at all. En-dashes and commas serve as pauses in the story being told, but Witho
full-stops we understand that resolution or closure eludes the pers.oneli as'well asther
This is particularly powerful in the final line of the poem because it h!ghllghts the Persong's
only figurative expression — ‘because inside | was falling’. Leaving ‘falling’ without 3 fU||~stop
indicates that this sensation will continue beyond the moment of the poem and while we fee|
somewhat comforted that the community will be there to ‘catch’ them, the Persona’s
suffering is not relieved or resolved.

re
of the
ent q
a|50 3
Use of
€rsong
in the
Ut any
€ader,

The poem is conversational in style and the language is prosaic, lacking in embellishment
Aside from ‘cheap’ and ‘very’, there are no adjectives or adverbs used and the poem is void of
figurative language features until the final line, constructing a voice that is without sensation
or modulation of emotion or sentiment. As we expect such language use in poems, its absence
is arresting and works to highlight the grief and pain of the persona, as well as emphasising a
quiet-ness which we know to be artificial in this location. This creates a sense of interiority

and exclusion, as if the persona is behind glass, not fully participating in the community that
surrounds her.

This conversational style also works to define the location of this persona’s experience,
constructing a sense of place. Not only do specific words such as ‘Aboriginal’ and the name
‘Tjakamarra’ provide a contextual framework of Australia, but the sparse and la
is in keeping with the vernacular of the Australian outback and the verb-heavy recount of the
persona’s actions adhere to the functionality of the traditional, masculine, Australian
stereotype. In addition to this, the blending of formal English wi
‘bloke’ and Aboriginal English words like ‘whitefellas’ form no
voice, but symbolise the blended nature of
the text.

conic language

t only a naturalised Australian
the national voice and post-colonial perspective of

Contextual readings
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Activity: preparing for poetry

Locate a copy of last year's exam text booklet (available on the SCSA website: https://senior-
secondaW-SCSE’-Wa'edu-a“/SV”abUS'and-support-materiaIs/eng'ishlliterature), or source the
poem from another location.

How prepared are you for an unseen poetry reading?

« Name four structural forms of poetry (i.e. a sonnet has its own structural form, now find
another four).

e Identify the most common language devices in this poem by Mooney. Can you find a
simile, metaphor, alliteration and enjambment? Circle and name them on the poem in the
exam booklet.

+ Find the following devices in the poem: visual, auditory and tactile imagery.

« Canyou detect rhythm? How would you describe the rhythm of this poem? Firstly, detect
the poetic metre, or number of feet, in each line. Is there a common sequence of syllables
and stresses? Then, detect any anomalies. For example, are there any lines which stand
out due to length or rhythm in this poem?

e Does the tense of this poem give you a clue as to its rhythm and discordance?

e Consider the organisation of the poem into stanzas. Are they regular or formulaic? Does
each focus on a different idea, mood, image etc?

Revise your devices

Many students come to the unseen poetry text with a basic and limited toolbox for
deconstructing it. Full marks cannot be given if candidates do not demonstrate a sound

understanding of poetic conventions and techniques.

Here is a test of your learning. Fill in the blanks of this table and answer the questions:

{anguage | Structure |~ Rhythm (i Narrative | Structure Form
Figurative Narrative Lo \
Meter Poetic lines Lyri
Elements of | Language DERISHESS € structure YS
the . Alliteration | Fragments lambic Plotline Couplet Elegy
goovention -, you Can you Do you know | Canyou How do Canyou
name three describe the | why identify the rhyme pairs | identify
types of effect of not | Shakespeare | impact of create some
alliteration? | using chose to use | the order of | meaning by famous
punctuation? | this metre in | eventson linking examples?
o his sonnets | the reader? concepts? 1
and plays?
2.
2.
Technical .
analysis of ' 3.
those
elements
s bt S ol B
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Deconstructing evidence
insert examples of evidence fro

m the poem and then explore 5
S
answers across each row.

Using the table below,

ovidence effectively by completing the

' echnique/s oW does the tec
" | poetictechnique/s = How does the a.;ﬂ
) In thi vide Cregate
inthisevidence _Cre

Apply to your own text

Now use the table below for a poem you are currently studying. Place the evidence you have
identified in the left-hand column and attempt to deconstruct it across each row. If you cannot
make the link between your evidence and the way it was created to communicate an idea,
you are not yet prepared for the examination.

s heltachnique used in this evidence

— screatemeaning?.
=
e ]
e B
- || —
\_j\ i e W
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poetry: Sample response one

This response is a strong demonstration of thematic analysis that is supported by close reading
strategies. The candidate has identified important and powerful moments within the text and
explained how, through the use of specific poetic devices, the concept of grief and experiences
of loss, are communicated by the poem. The response includes multiple examples from the
poem and provides a sophisticated and detailed engagement with this theme because the
candidate employs the metalanguage of Literature, specifically poetry. This means that vital
time is not dedicated to lengthy descriptions of something that could be explained through
the use of specific terminology. One area that could be stronger in this response is the
explanation of the effect of devices in illuminating the themes or ideas explained. In addition,
the candidate underlined the title of the poem throughout the essay. This has been edited for
publication. While this might seem an insignificant oversight, correct referencing is a syllabus
concept and doing so correctly demonstrates a particular awareness of the conventions of
literary analysis.

L w i #a ~ BN

This introduction establishes the
thematic concern of the poem —
loss — but also indicates the close
reading practices that are going to
be employed from the beginning
of the answer: form, structural
features and imagery.

Meg Moonel's poem “My Town” uses an open form
andl generic conventions in order to comstruct a
commentary surrounding the toeas of loss. The 2012
pogvn centres on an observation of the text’s persona as
she walks down the street following the death of her
soow, which both the structure and vhetorical devices
contnined within the lines of the text are essential in
conveying the philosophical ideas that stem from the
geath of a loved one. Mooney wakes use of
enjonloment with lines flowing into one another and
e persona of the poemn bn addition to both awral and
visual Lmagery as a wechanism through which
renders of My Town ave position to develop on
wnderstonding and appreciation surrounding the

This final sentence is clearly
stating that the poem'’s
construction has guided the
reader to a particular
understanding. Describing this
process is what is required of a
‘close reading’. Including this in an
introduction helps your markers

dicjolnted feeling of grief.

Much Like that of the confessional poets, “My Town's”
PErSONn constructs an Lnsight nto the thought of the
tharocter, which the [ntimate velationship the reader
MOS0 the text enables the ideas surrounding grief to
CE communicated. Ac the poewn progresses the reader is
f—"F%ed to seemingly insignificant details such as
Ve Just waxeol my legs” and “I gave him some money
A few Aays ago”, however this is entangled with deeper
elements cueh gg “having my name shouted somenow
nelped.” This, tn tuinn, works to establish a personal

to recognise this practice.

This reference to ‘confessional
poets’ should indicate a greater
understanding and connection to
the point being made for it to be
meaningful to the discussion.
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relationship between the pevrsona an d the veadey as they
arve bnvited to arasp an understan ding of the entivety
of the persona’s psyche an d thevefore, Sy pathise with
the wore enmotional and ])hil/\r;/xpl/xical thoughts of the
chavacter, particudarly wn velation to the Loss of her
con, deratled tn the {L\ <t stonza., The y,aLu\,t; (;{ view
established by the pevsona of “My Town” highlights

,
the m:\';pm%ea[ 'thmxglfﬁ as they way tn which she views
w e too distorted. The ewotional vesponse that Ls
establiched by the personal love constructed by the
novrator wltimately allow the reader to find a deeper
onpreciation  n the strugogles  and
olisjointedness of an individual that stems from grief.

Sinmilarly, the enjambed structure of “My Town” an
Lack of punctuation also highlights the feeling of Loss

enmaotional

\

ond the subsequent ideas of grief that are belng
communicated by Mooney. The flowing Lines of the
text as seem by “thew a child yells my nawe, clear and
nigh/down the street, | turn/see the boy and young
couple”, embody the semse of loss of direction and
dlsjoinkedness that comes with grief through the
oppavent lack of an ntentional forme and cohesive
structure. Mooney's utilization of the text’s free verse,
cveotes significant emphasis in the final lines as it
rends “because | was falling tnside”, where the absence
of a full stop creates a tone of uncertainty and
wncomtfortableness that can be associated with the
voture of grief. Relying of the notable form which
lntentionally disregards a lack of punctuation of
strict structure, “MYy Town” works to develop an
wunderstonding for the reader tn vegards to the

dicjointed and lnternal strugole that comes from
griet.

Furtnermore, “My Town” makes sufficlent use of
aurol lmdgery throughout the text, in which this
cholce of aesthetice becomes a wechanism through
which the reader ls chown the true magnitude of Loss
the persona of the text (s experiencing. Throughout
wmultiple stanzas, the text references the calling of the
WAYYator's mawe, s it Ls ooserved “It sounds Like my
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The candidate could proy:
between this referencg '
ideas it reveals. How doand :
‘insignificant details estap
relationship? |5 it abouyt
relatability of the perso
persona and reader py
experiences, etc.?

€3 lin

llsh "
the this

N3, the
vmg Sha'éd

It v'/ould be usefy| 1o identif
point of viey employed 5. ,; =
supports the ob',ervation:r- I’;

> Mada,

Itis best to avoid vagye
descriptive terms sych 33 deege
appreciation’. Insteaq, outl;ré J
exactly the more significant, o

deeper, qualities that the reader
identifies. :

Here the candidate really
demonstrates all the elements
necessary in analysis = how the
device is used, what the effect of
that device is on the readinsl -
experience and what this heips uS
to understand.

ession hinders the
¢ sentence:
his point

Confused expr
clarity of this topi
Another way to state t
would be: ‘My Town' usés

0
repeated instances of audit”

eadel
i o0 ensure the '
imagery t ,,’mpacf"

understands the vas i
loss on the persona: There ’
actually no discussion of 3¢
here, so best leave it out.

!hetif



pame” “maye lts my name” and “wy name shouted
down the street,” which the vepeated wotion of navee
calling Lo used as A weans tp highlioht the
digspcmttm the character has to ycaLLtH {()Ltowmg her
con's death. The aural tmagery is interrupted through
the lineation of the text as the pevsonn attgmkpt5>t0
[anore ey suy oundings and her own thoughts of the
pErSONG. This combination of descriptive langunge
and diction that wmirvors streame of comsclousmness
provisies insioht to the reader of the emotional state of
the persond, whteh 'LVL turn, works to convey notions of
orief and the disjointed feelings tn reaction to the
denth of a Loved one.

ya'

[{

w additlown, the visual Lmagevg of My Town”,
similarly works as a means through which Mooney
constructs a vepresentation of the internal struggle of
orief. The poem detatls “the 1005 and Young couple/ my
zeacher friends from the lawn,” and this visual
Lmngery creates @ tone of lnnocence and appearance of
noppiness bn relation to the family's interactions with
the persona, but is also a reminder of what has been
lost. This is interrupted through Mooney's use of
censavn, where the nature of the poem switches to the
internal wmonologue of the character as the text reads
‘' ot up to wuch chat but that’s OK/ they Just
wovsed to say hello/ and wmerry Christmas” This
juxtoposition n the uplifting and wnormal tone
established  through the viswal representation of
f’aw,LLM i< in dlivect contrast to the internal suffering
of the persona following the death of her son.

Sterming from Mooney's use of structure, the
c'f.rowoLoggj of the stanzas is an additional means
through which Mooney expands on her commentary
on loss and the internal struggles of grief. The text
OPens with “It was that time when | felt/like t was tn
ar smach”, creating an emphasis ow felt’ and
'%masln' through its Lineation, however closes with the
Lines “\iice they were letting everyone rnows to cateh
e, because inside | was falling.” These two lines

2019 Good Answers ATAR Literature

Auditory imagery is a more
conventional term for ‘aural
imagery’.

This is a very strong explanation of
the impact of the aural
componentin 3 written text.

The candidate could also consider
the importance of the aural
aspects of community being
replicated here.

This is not the only instance of
caesura in the poem, it is used
throughout the poem for similar
effect to the one described here.
The candidate should note this,
before focusing on this one
example for illustration. This is the
most abrupt example and also
denotes the shortest stanza which
focuses our attention on what s
lost at this point for the persona.
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S : 14 Le dictoted 0Y ey StALL
the persona’s veauty Ls dictoted Y | % j
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o which it Ls here the veader is positloned 0 9 D
and all-

gy A5 ,r‘ ’ Iy
omvreciation. on the disjounting

ino nature of grief.
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Leaming on the use of its enjawmbed lines and
¢ the intimate relationship betveen
that of the personn and the vender in addition to
stulistic choices of both visual and aural bmagery,
o “My Town” works to construct phLLosopmcaL
e05 o the nternal suffering folloving a loss as vell
o< the disjointed wature of grief. BY detailing the
pfermath of what was the death of a son, the text
highlights the emotional bmpact through its efficient
wse of literary devices in order to comstruct a
comimentary on the psychologieal aspects of grief.
Theretore, i Ls the ncorporation and manipulation of
peneric conventions contained within the 2012 poem
My Town', that ultimately forms enables the

sitionlng of readers to understand and appreciate

Moownel’s
7 t

DOSL
tne Ldens survounding loss and ogrief that are
covervnieated throughout the text.

Activity: Working with imagery

This detziled analys;, of 5p

word choice is powers,, Pific
Explzining the impzcy Of.thi-
detail shows insightsy) ft--,:) Smay
skills, as well a5 the ccn:,: "
poet. e

A summary of this chronole

would better suppor sh,
comment made here, -

A good statement of summary,

A very well-constructed summary
sentence that pinpoints the
thematic concerns and the
emotional power of the text.

This conclusion summarises the
process of close reading and
connects the response back
requirements of the question:

tothe

:/:eogﬁs \f:r:a;hat i:nagery' is. language that creates pictures in our mind. This is certaif;)':
com’plex and are n::)(f Otr: th'ls s more'deth and understand that these ‘pictures CanIlo
Sk &.than just vi51.1al imaginings. Imagery can evoke sensations from

» and can be descriptive, figurative or thematic in their construction.
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e consider imagery as relating to the senses of seeing,

lf \‘J - .
some ways to describe imagery are:

hearing, tasting, smelling and
touching'

o visual imagery

. auditory imagery

gustato"‘/ imagery
. olfactory imagery

o tactile imagery.

|magery can also create more complex sensations, such as movement and experiences. This
can be described as kinaesthetic imagery and organic or subject imagery. One of the reasons
that imagery is such an effective device is that we all (mostly) experience these same
sensations. They are universal experiences and help connect the reader to locations, subject
matter, experiences or concepts that might be unfamiliar.

The Romantic poets were masters of imagery and below you will find the first stanza from
Keats’ To Autumn’ that relies heavily on imagery to create sensation and effect, as well as to
communicate sentiments and ideas to the reader. Within the poem below, locate at least
three examples of imagery and explain how the examples relate a sensation and connect an
idea by completing the table. Often when providing analysis, we miss out the middle columns.

To Autumn
by John Keats

Where are the songs of spring? Ay, where are they?
Think not of them, thou hast thy music too, —
While barred clouds bloom the soft-dying day,
And touch the stubble-plains with rosy hue;

Then in a wailful choir the small gnats mourn
Among the river sallows, borne aloft

Or sinking as the light wind lives or dies;

And full-grown lambs loud bleat from hilly bourn;
Hedge-crickets sing; and now with treble soft

The red-breast whistles from a garden-croft;

And gathering swallows twitter in the skies.

S ¥ "'w 7« Fr
Type ofimagery

Py S O T 4
Sensation evoked
% IO RTRY. N ELY
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Poetry: Sample response two

This response is sophisticated in its understanding and explores many concepts in thjs timeg
writing environment. Whilst there are areas for improvement, the candidate has done el L
produce such an intellectually astute reading of an unseen poem under exam conditiong. Tho
structure of this response does not always appear controlled and the candidate Might have
found that more substantial planning would have helped ensure cohesion within thejr writin e
The strength of this response is in its use of evidence. The candidate makes close ang freqUEst‘
reference to aspects of poetic techniques and forms, thus showing their ability to closely reag
and analyse various components of the text and connect them to an overall reading,

“Literature doesn't stmply describe reality - it adds to
(L7, Owne does not need to Look too hard at Meg Mooney's
m MY Town” (2012) to seethe truth in C. S. Lewis’
Zprovism. This free verse poem gives us an insight
wio the persona’s emotions in a patnful peviod of their
Lite, allowing it to explove ideas of belonging, Ldentity
and suffering. Such themes are explored through
strategie use of structural and literary devices.

N
‘D\,

o~

The flrst person voice of this poem, alongside structure
Teatures such as enjanmbment, gives readers an
Lnsight into the loneliness and Lsolation felt when one
's experiencing pain. The opening Lines of the poen “it
was the tlme when | felt / Like | was in a car simash”
4SC PAST tense to provide a background for the
persona’s situation. The familiar tone Ls used to enable
renners to covunect with the persona and thelr emotions,
The wuse of curtly enjombed Lines turns this ordinary
Enbugin phrase lnto a metaphor for the persona’s sense
0

r |
-+

OroRenness that they are feeling. This cense of
Lsolation they are feeling is vesumed in the third
SEanZa whew the persona thinks that the calls may be
NEY navee Put they tell ws “Ull just ignore it”. As the
final line of this stanza and with no punctuation,
Moonty wants to emphasise the isolation and
Loneliness felt by her persona. Furthermore, thic Sense
of hopelessness is summoned 0y the final line of the
poent  “because | wpg {aLLLng” sgmbotisiwg the
desolation and depressipn felt 0y the persona. Mooney
nas used the poem’s structure ng g whole to create an,
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While this opening might seem
impressive and makes an
interesting statement about
Literature, it doesn’t add to the
introduction of this discussion. ga
certain to make references ike
this relevant.

Try to outline a more specific
approach in your introduction in
relation to close analysis.

While this explanation of ideas is
impressive, the analysis of first
person point of view, voice and
enjambment merges. It is
important to control the analysis
and provide clear connections
between specific examples and
your reading.

It is helpful to build layers of
different elements that contribute
to a central theme, showing how 3
variety of devices workin
collaboration.

i d be
Structurally, this answer cou‘len[
better controlled. The arguﬂleamr
tends to ramble and needs ¢

signposts and connecting
statements.
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atnmosphere of falling into depression. The poeM’s
Lw{b‘fﬂ“f”t use of punctuation, being Limited ovxLH to
Aashes and comwmas as well as the continued
minmbmcm makes the poemt an extended smetaphor
#.555;\‘&(1\5\ the loss and despair. Even though the
persona isn't the one who has had a car crash, My
Town” calls readers to vecognise the depth of sadness
that SUmpatheth pain can bring.

S

|

Mea MooneY also presents bmportant ldens about
community ano belonging tn her poem, which appears
sp be set n & town such as Alice Springs. outback
rowns such as these often are often dominated by
indigenous people, and Mooney uses this to reiterate
the strong semse of community at the heart of
indigenous culture. This is seen whewn the person
vecounts “someone calls out, an Aboriginal bloke / -
only whitefellas like quiet streets”. The dash used to
sepavate these Llines constructs the second line as an
explanation for the action. A juxtaposition between
European.  and  lndigenous  cultures s thus
constructed, highlighting the friendliness n this
mdigenous community. Not only does  Mooney
celebrate such commections, but she also uses this iden
ns 0 stepping-stone to allow the importance of a simple
gresting of salutation. After the persona exchanges a
ouick hello with her friends, she realises that “having
my warme shouted down the street / helped somehow,
liee they were letting everyone kwnow / to catch me
vecouse | was falling”. The warm sensation of support
felt buy the personn is transmitted to the reader
through the first person point of view which bnvites us
o recogwnise the beautg of commuwitg and a sense of
M’M@ng in the community. Additionally the
Poscessive promoun tn the title “My Town' allow us to
"feogunise the identity the persond connects with the
town, Moowney invites readers to celebrate the sense of
fDW.MMtha which is  stringently upheld b
Woligenous  culture, thus calling veaders to e
tnelusive ang {rlewdtg in thelr evergdag Lives.
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A great observation of tone and
movement in the poem,

More specific examples from the
text to support this ahservation
would be helpful.

This discussion of contextual
concepts in the poem is effective
because it grounds the ideas with
clear interpretations from the
text, but it might be valuable to
elaborate on the historical nature
of — and relationships between —
these cultures.

Further analysis of how this
sensation is constructed,
especially the structural feature of
the order of the narrative within
the poem, would be helpful here.

A powerful comment. Itis always
useful to consider the title of a
text and this point of analysis,
being connected to this wider idea
from the body of the poem, Is
well-explained.
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cn't always celebrated
1O EAOUS culture LsSW Wi
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life of \ o weople. "My
about Aboriginal peopie. ,

ne cuch expectations.

the pevsona tp challenoe such exj t L{ |
e el LA » neyaond states “u

. tion to the veader the persond )

I an {A\Tlm\ﬂ\l\ hinle/ thic wan and

However, Lnd v/l W//W"H
ST [2 10
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nee mnELONS
MmaRing ASSHUMPLLO!

drdnt Rinow then, lilatifll)/:: :mwr, i ' el
T 1 c o L thtls
chean paintings/it’s easy to get H’“M; \:/L‘m?v:;;a@
town". The persona relates to th; vea e»p ;g;but o
that she too can wmake bneorvect Judgemlmw M s o
hallenges our expectations by LLLlustmtng ’cL a ‘ ;Ye
peOPLE Are Wrong. ALtm»f@M ,wmte’ A’ustm sz o
wnfortunately prone to Jud@lmg indigenou PtMPa
whome we see, “My Town” Ls constructeo WLI
relatable voice in order to challenge such assumptions.

wonean Weve drunk

This poem uses a familial voice alongside structural
and language devices to explore lmportant co/vwepts.
Not only does Mooney give readers an insight tnto the
complexities of pain, but she also teaches a mo/mL
Lesson by prowmoting  friendliness  to  build
community, as well as challenging  common
pssumptions wade vegarding  indigenous people.
Personally, the poen's first persom voice enabled mee to
covanect with the persona in n way which tsn
possible in poetry, enabling we to
frove the Lessons taught tn the poem.

‘talways
grow personally

Activity: Clarifying the difference between style, diction,

This interpretation of the
connection with the Wwide
contextual issye of rac
Australia is well-expla;
itto the persona’s 5eNsitive
expression of this Contrg
concept is very effective.

pOem'S
r

e \thin
ned, Link;

Vanal

Itwould be helpfy t, hi
words within this quote
unlock this idea to the r

Bhlight 1,
thatrna“
€ader,

This conclusion attempts to draw
together the various elements of
the response, but the lack of
structure in parts of the
candidate’s discussion can be seen
here. The conclusion only
summarises the later points of the
reading.

tone and voice

Style, diction, tone and voice — these are 3| terms that often get used interchangeably by
Literature students, Th

€re are important distinc
well as critical relationship between them. u

doesn’t provide definitions for some of thes

construction ang YOU need to he ap|
students of the course,

tions that should be observed, however, 3
nfortunately, the ATAR Literature glossary
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Tone: the feeling or attitude presented towards ide
atmosphere and mood, but not as ideologically fr
audience through the use of diction and style,
respond to the text.

as or individuals. This is different to
a'med a5 perspective, Tone is evident to the
informing how readers are positioned to

Voice: this is a creation within the text and describes the s
experience. This might be through
characteristics and features of the p
the use of diction and style.

| pecific way we are told a story or
a narra.tor Or persona and it describes the individual
erspective presented. Like tone, this is created through

Authorial Voice: this is a contested term that was traditionall
and authoritative voice of the text’s creator, While this still has currency in non-fiction texts,
we might feel uncomfortable using this term in relation to fictional texts since we
acknowledge these are a constructed reality. (See the Literature glossary for more on voice.)

y considered to be the singular

Look closely at the following stanza from ‘My Town’ by Meg Mooney and complete the gaps
in the table below to demonstrate the differences between these concepts.

I've just had my legs waxed

walk out on the main street

turn down towards my car

when someone calls out, an Aboriginal bloke —
only whitefellas like quiet streets —

it sounds like my name, which is short —
shouts often confuse me like this

m
%
')
-
»
-]
1y

Device Effect Explanation

Dletion - Australian

vernaculay
establishing context
and famdiliarity

‘oloke’, ‘whitefella’

1've just had my Legs | Style (created
woxed / wole out on. | through word cholce
| the wailn street” and enjambment)
Tome - the word | This tone helps us to

/e Just had wy Legs choice, enjambment | recoguise the gravitas
v £/ vwolk t n ) o
-w'), o bt o and vepetitive metre of the theme of grief
NE v gL :"7',3,347 RIS v
; covmvmunteate a
2O 0w ols vau eor’ :
g Letharole tone.

—

velce - caesuras and | A distracted  ana
gk o > PV CPNL ne
en dashes (features disjointed persona wi
ars to be wnnen2a

of stule) AppeAl S to be knnen

r sty ; ’
L\ ln the settingy

- reading, or
Each example, and device, has its own specific effect, but contributes toa I?:Zf:rmgethegr to
&xplanation of understanding. So, while diction, stylef tone and. vonc«lera;naWSiS
Inform a reading, you must acknowledge their subtle differences in yot .
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Poetry: Sample response three

ifficult to make immediate sense of an unseen text, but'thus response :
lvtecr:l:hb;:t:fgf:gi;cussion of the themes of trauma an_d g”ﬁf' atr:'i ccc)gszjizztzh?i pgem > Persong
as someone affected by such experiences. —— tI;an resentin y Sl
summarising the ‘story’ of the persona withlq tl?e poem, dmO;fe soFr)ne ctron gac
but overall, this response is insightful, sophisticated and o etrs Sample R S RO
This response takes many of the same exanﬁwpIes from the tex- Tsd mp t e;po
Two, but explains very different interpretations of that material, demonstrating

interpretations of a text are possible.

prOVideS a
themselyq,
Ose l’eadin :
etic analysisj
Nses One gnq
how Multjpe

The way individuals deal with grief and hardship
meactsuow thelr overall quality of Life, vegardless of
whether they are in a position of suffering or ease. T]flfi
Jowrney of grief for a wother after losing her son is
Uustrated through Meg Mooney's free verse poem “M Y
Town” (2012), which highlights the stages of dealing
with tragedy and concludes that the way to cope is
through leaning on other people. Mooney, living in
Allce Springs, would Likely be aware of the hardehi

of the vural Lifestyle and the struggles faced by the
nolgenous  communities Australia in the
posteolonial period, and this Provides an insightful,
wise perspective from which she eaun, comment of grief.,
As the Persona journeys from mot comprehending the
Trogedy, to accepting the tragedy, to nitiating her

peceptance, the poene becones g lesson, a model, of how
vith burdens and thus ic more able ang

to deal
entournged to veach out to others i tmes of hardship.

9 coan remain
“nhtknowledged amg ppt Properly understppgl for
Lovoe a@oums of tivme, ‘MY Town” Opens with the
T‘ers?wa W Bostate of deninl ge she veveals tp the
audience that « felt/ lire | wag ( 4-car smash/ for
weeks, olthouahn i+ WAS M <o who had yeql|

crashed”.  The smooth  flow sewtimewltd
established thypy ' /
rhU'thm, Araws
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A good opening with controlleq
explanation of the poem’s
thematic engagement ang
expression of ideas,

This assumption about Mooney's
Own context is supported by

contextual information from the
Poem and the themes identified.

This explanation of the text’s
impact is helpful in the
construction of the close reading.
Framing this as a close reading in
the introduction would signal an
understanding of the practices
being employed.
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che has previously experience. The use of colloauinl
English and wmanipulation of the expected woygl okmgly
allows the rveader to interpret that the grief still
pacts the persona’s abitita to interpret a;/w(
anderstand clearly), as she still faceg anost and
discomfort reqavding the tmgedg she has dealt with
The Lack of specific detail of the severity of a car cmsv;
s perhaps wost vevealed as the persona labels the
experience, and expevience that would presumably
happen @ VEVY Limited amount of times, “that time”
vather than “the crash” or "mg son’s death” meLngg
that the persona has wot {MLLB comprehended this
experience and s not tn a position where she has woved
on, rather one wheve she attempts to deal alowne with the
suffering and pain she is feeling. The opening stanza
and thus exposition of this ‘story’ allows Moowney to
communicate how  severely grief can  influence
individuals by chavacterising her persona continuing
to suffer from the pain of the sudden and potentially
rondom. death  of her son. Through the first
troduction  with the persona, the audience is
presented with the reality of how deeply trauma can
nfluence individuals and how it is very often not
dealt with or comprehended.

AS trawma becomes part of the wore distant past,
woividuals temd to comtinue with thelr ordinary Life
2vd the suffering recues without, necessarily a coping
mecnonisie belng tn place. As the persona tells the
eodker that “I've just had wmy legs waxed.” The veader is
}fovided with a visual image of the persona returning
:’J the tveryday duties and tasks but is able to presume
v
:M*L;L;L The chgwge of tense partnered with the already
P”\ Olehed  fivst person  waryator  CONtLNUES the
;?;‘L;Ziit;gwaL tone as if the reader is heqyi.ng‘ “}
i ;m d;»ectigh’{mm ltl/'m persona ch she is ?:'le;;;
with tiyy C{j LS positions the rea’derl to empatk y
e Personn as che takes on a childish quality
charge hf’* lack of acceptance of the' t»am@

trises her as vulnerable and to ve py otected. As

¢ trhgedy still exists, unprocessed in the back of her

These observations, while

accurate, should be supported by
specific examples.

Good interpretations of the text,
but this paragraph involves more
retell than analysis. It is important
to keep the practices of close
reading in mind.

Consider how each of the
paragraphs opens with comments
about the persena’s psychological
experience. It would be beneficial
to vary this and place more
emphasis on the reading
constructed in the topic
sentences.

This analysis lacks detail. While
the candidate identifies the
devices and elements employed
by the text and explains the
understanding that we reach,
there is very little explanation of
why these elements have this
impact.

It is helpful to indicate the types
of tense used. The text moves
from past to present tense.

1t would be helptul to explain how
this is a childish quality. This is
unclear.

Page [ 79



2019 Good Answers ATAR Literature

te veadey becomes wove

\ ° p " = 4 4 Ml(l’.(-.
tihe :.p:{xn:'i ctan A contl ‘ 1 mubd(‘a y /’(f e
C / C A [7“,\{\ \vi! \.E.Y U ‘
aware of the confuston Fi -
awave | { tne | ) . (, ',”,‘V-V\Id..‘
1 0% h N Jf\»m | b{.,’ u',—’(\l»l,{(j(\l/\( {‘,[1“_ HAE e P
4)f‘\ SO A As cng et J G ) \jl | " .
{ » which LS chort - | shouts ({‘CL’\, C (
LRE i) name, ’ el
' o \ thic”. T he sel [eS (\.( plﬂHSCS, L'VMPMP('PL,’J 0
e LLIRE TILS - £ S 7 o |
‘ : consty uctf’,d to not ey f’,lyj amem

L

sraether is carefully oot th
o ; ¢ but to reflect the

in the

(P4°

, . o3
As A POELLL manipulatie
nfuston, {ﬁm ana

w of Languag
it JeLne
lmcevtath lurking

"
co

2eysena’s mind.

es Lsolatedd bg caLsSUra
vt attention Spav,
nee, chreling back

The use of extremely short phr@is
denmonstrates the persona’s sho
ptentially link to her Mgpev-\/i@im :

tp the notlon that although, on the putside, she has
moved along with her Life, the veader can tnfer the
vulnerability as a result of the grief the persons has
been Left with. The precedent of short phvases positioned
topether to wake & confusing stanza is revisited in
e thivdl stanza as the reader seems to be following the
exact through process of the persona as she thinks “the
coll continues/ maybe it is my name/ it could be
Tjakamarra/ [ gave him some money a few days ago/
L just igwore it The repetition in the style of
colloguial, vealist, non-poetic language engages the
render, further developing the vulnerable, childish
wind of the persona as a vesult of her grief. The
surprising presentation of this insight tn the genre of
poetry positions the veader to further see how far from.
‘healthy’ or ‘normal’ the persona is and therefore to
Lnkerpret the severity of grief. Through the entering of
the persona’s mind through the first person narvation,
the ’veadjev le able to see how, although they are
ICOw’:LWALw@ to L’vaf, the persona’s life is so deeply
Tt Lt T amsectionof o
s poemt allows an

uwderstawdiwg 0{ 9@6{ and th
Y e lack of resoluti
within the LVLd’LV!ﬁduaL, { olutlon

Grief is o tragic aspect of life that Lmpacts all people

Through the |
hrough the journey of her persona Mooney is able to
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This is a different interpr,\t
the same moment of Khn‘ Ationy,
from the first responge t;)‘)t:qm
poem. This shows hoy, d'”(’“
we can read examplos of porrem:-,
‘-'IP'_

This is a strong topic Sentence
that balances analysis anqg )
understanding.

Rather than describing the
persona as ‘childish’, it might be
more accurate to use terms such
as stunted or arrested.

This linking sentence s vague;
‘allows an understanding of grief
and ‘lack of resolution” are
generalised phrases that do net
effectively clarify the point the
candidate is making here.

-
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ofli oW ;,,;‘5’{ nglst’ and how it can Lnfluence
DECTJL& anol DoSitions ”ﬁ‘v veaoeys to notiee that \ful[‘ This conclusion summarises the
argtnce 003 1ELOVEIY IS dependdent upow. othy vipy | ooty
. '5:’\“»)‘.:,} o suUPhort and DP(.‘\/'LCJ\E C(WM{M‘,. WMLLP ;llf:‘shhrm}iin;‘,bmorv’comr:;«-trsfl\v o
ch grief in contemporary goci.ctyj Ls ‘swept undey h”"T“:r'"t“n?:l'i::P::O:;O'
e nug and iowored. Mooney  highlights  hoy
neoatively this impacted her persona, altering hey

. uday Life. As such readers are encouraged to seele
nelp L coping with theix gvief.

Activity: #FinishStrong

We all know how exhausted and relieved we can feel as we reach the end of an essay, or
perhaps how rushed we might be as the exam clock ticks away. It is really important, though,
that you use your conclusion to synthesise your entire discussion and emphasise your main
points. While the conclusion above reads as 3 perfectly acceptable concluding paragraph, it
doesn’t showcase the whole argument. This leaves the impact of your work on the
reader/marker to rely on their memory of your ideas. Punch strong at the end of your essay!

Re-read the essay above and annotate its main points in the margin. When you come to the
conclusion, re-write the paragraph to provide a

power summary of this extensive argument
and the candidate’s control of close-reading stra

tegies.

Hint: Know your technical terminology

A strong understanding of language techniques and
devices is essential for both Section One and Section
Two, but particularly in this Close Reading section, as
you are required to deconstruct unseen texts. These
features are easy to learn and memorise through study
techniques such as flashcards.

Once you have built up your knowledge of a variety of
techniques, you can practise identifying and analysing
L these in close reading texts.
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Text C - Prose

A.M. Homes — This Book Will Save Your Life

Possible readings

The extract from can be read with a focus on its exploration of ideas related to technology
control, love and loneliness. The unnamed protagonist is a creature of habit who surroUnd;
himself with a ‘vacuum of silence’ created by a reliance on his headset and device, Though his
morning routine appears to give him ‘comfort’ and a sense of controlf an atmosphere
claustrophobia pervades the setting and his loneliness is obvious.. In this way, the Passage
operates to critique our reliance on technology, focalising its function as a crutch to remoye
us from meaningful human connections. The man’s obvious attraction to the female SWimmer
amplifies this idea and introduces the theme of unrequited love — in this extract he Merely
observes his surroundings, seemingly unable to engage with them in a meaningful way. Astute
candidates will identify that the man is no longer happy with his ‘usual routine’ and there js a
sense that the man’s life is about to change. Therefore, the passage appears to privilege the

importance of human connection.

The excerpt can also be read generically, with a focus on its function as an exposition and a5
a possible work of science fiction. Candidates might note the contextual information, which
states that the extract is the opening of a novel. As such, it establishes characters, settings,
conflicts and themes. The unnamed protagonist functions as an ‘everyman’, highlighting our
overreliance on technology for comfort and the isolation of contemporary society. The setting
of Los Angeles is depicted with a focus on wealth: houses on the hill, putting greens, home
gyms; yet this is all presented as superficial. There is an incongruence between the man'’s
desires and his reality — he is presented as economically successful, yet is unhappy. There are
also markers of the science fiction genre in the passage: the ‘mechanical sounds’ taking on a
life of their own, the ‘electronic wave’ and the juxtaposition between the man-made and the
natural world. Candidates might identify the passage as belonging to the dystopian genre with
its familiar notions of control and order, the mastery of nature and dissatisfaction.

An ecocritical reading of the excerpt is also possible. Within the setting there is a privileging
of the built environment over the natural world: the lawn that would ‘otherwise be nothing’
and the houses that ‘climb the canyon wall’. There exists a desire to master nature, to exist
spatially at the top of hill, which economically equates to wealth and power. Yet the man-
made world is presented as artificial and hollow — the man’s glass house on the hill has
connotations of a prison and the woman swims in “a pool of unnatural blue’. There is a sense
that humans have tainted and disrupted the natural world, with the references to ‘smoke
signals’ and descriptions of pollution.

Candidates may also note the passage’s negative commentary of the trappings of wealth. The
desire for the accumulation of material possessions, mansions and geographical superiority
are presented as fleeting; the excerpt challenges our expectations of wealth — it seems to
create a sense of insecurity rather than stability. A Marxist reader might note that the excerpt
criticises capitalist and consumerist ideologies associated with the accumulation of wealth
exposing them as repressive.
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Textual analysis

ife. Oppositions operate within the
passage, such as the ‘man—mad(.a and the hatural and the contrast between the male and
female characters,‘whlch cer?tral|ses n(?tlons of disconnection and fragmentation. The excerpt
ends with a rhetorical qu.est.lon, denoting the ambiguity of the landscape but also reinforcing
the idea that the man’s life is about to change,

The third person limited narrative approach create
closeness with the unnamed protagonist and his situ
tinged with irony; it satirises the affluence of the prot

5 a sense of intimacy and emotional
ation. The narrative voice s direct and
agonist and the setting in which he lives.

The physical setting of the man’s house is described in te
creating an unsettling atmosphere for the protagonist, w
of the apparatuses and the ‘shudders’. The house func
juxtaposed to the representation of nature as alluring,
used to support a gender reading: the relationship bet
masculinity as a prison that has resulted in men’s det
appearance of supremacy. The suburban, affluent s

power is associated with the accumulation of wealt
the hill’ signifies supremacy,
to win.”

rms of the artificial and mechanical,
ho is ‘caught off guard’ by the sounds
tions symbolically as a prison. This is
mysterious and evocative. This may be
ween the natural and the feminine and
achment and disconnection despite the
etting suggests a cultural climate where
h. Geographically, a house at the ‘top of

yet the narrative voice exposes this as a fallacy: ‘There is no way

The writing style of the passage is precise and economical,

descriptions and wry humour. The repetition of the words ‘usually he’ throughout the passage
is used in interesting ways such as anadiplosis: repetition in the first part of a clause or
sentence of a prominent word from the latter part of the preceding clause or sentence.
Syntactic choices such as this reinforce the disruption of the man’s usual routine, signalling a
change in his outlook. The diction used to describe the male and female characters is
significant and dichotomous: she is a ‘confidante’, ‘muse’ and ‘mermaid’ whilst he is
anticlimactically likened to a ‘captain’ and, ultimately, a ‘prisoner of his own making” which
may be used to support readings centring on his confinement and lack of freedom. Numerous
Pronouns such as ‘above’ and ‘below’ highlight spatial relationships and power dynamics.

imbued with vivid, realistic

Contextual considerations

This Passage operates within a contemporary Western capitalist context. Although it is set in
America, candidates may notice resonances with their own culture. Candidates may comment
on the reference to betting and how this allows us to access ideas about the addictive and
armful nature of gambling and its prevalence in society. The passage .is a commentary on thg
OYEFreliance on technology and students might discuss the rise of socn.al media and Fhe ironic
ilSCOnnection between people that this can create. Candidates may discuss the setting of Los

NEeles, how this iconic city is associated with celebrities and opulence, and how the passage
chall

€nges the idyllic portrayal of this lifestyle. The ending of the passage rt.efere.nc.es fire and
c3ndidates might make connections to the deadly fires that ravaged California in 2018 to
SUpport an €cocritical reading and the futility of attempts to master nature.

- -
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Activity: Preparing for

When candidates present a close re
the plot rather than analyse specific pros.n '
and techniques in every paragraph. It is imperative
are constructed, so that your reading cont

to be familiar witha v

ading of a prose piece, there is often a tendency 4
clements. A strong reading will focus on hoy,
that you understand how prose p,,
ains competent analysis. To achieve this, you n

ariety of prose concepts and terminology.

prose — know the discourse

fete|

oeq

rose Terminology -

FLrst

sAnd DEYROA

Third person ltnated
Third peyson omndscient

Nanative approach | Thivd neison cbjective
Multiples narvvators

Character viewpoints

T’C‘?“[(‘W veaders to SUDRO

e
rC0r ropm

cevtain beliefs, attitudes avd vy,
Give a voice to particuloy d’::""/v::
Produce Lrony. :
Put readers ‘at A distonce 4,
characters and events, or es‘rab:i:}
emotional closeness.

Seem objective and authoritotive
T

Chapter titles
The beainning and end of
pPASSAOE

Structural elements | Oroanisation of time
Shifts of setting
Oppositions or binaries
Archetypes

Support  particular  valuss  puy
attitudes.

Estavlish conflicts betwesn oppocina
belief systems or ideclogies. 2
nfluence the meaning preduced.
lwvite a reader response.

Naming

Interior monologue
Choice of verbs for speech
Connotative words

Construct an imaginary Ldentity.
Enmbody stereotypes.
Eveoke particular responses.

Rheterical devices
Towne

Characters L Undermine or empower parieu

Descriptions of appearance ‘ ;
. chavacters ano what they reprisint.
Actlons ’ el
Selection of detail lnvite sympathy or disdain.
Construct oppositions.
Geogrophical Establish time.
Fgseal Function symbolically.
o
Temppml ) B i
_— Centralise particular Laeas.
Setting Soci ,
+ cnlpy e
B8l il Build atmosphere.
= ‘el " alimats.
Economis Establish a cultwral clima
Pelitical Contribute to Ldeas.
l//

Paan Create trony o ampiauity.
S ] ’ » Ay PLDS.
Synax o Represent particular spcial group
Sentence organisation _ . | nalo thereet):
Figurati [‘ Emphasise enmotion (or -ACK AT

e+ At “Lurative Languaae )

.StBLLStw elene S mflugnce readings.

Create tmager Y.

(‘/‘_7;3
Construct  character and S
rESPONSES ko thewt.
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ctivity: Preparing for prose — analysing a prose extract

v'Locate a copy of last year's text booklet (availabje
cecondary scsa.wa.edu.au/syllabus-and-support-mate
| prose extract from another location.

gn the SCSA website: https://senior-
rlals/eng|ish/literature), or source the

| Re-read the novel extract and pull out any evidence of
| pelow, analyse the effect of the devices you find. (You
| identifying techniques with other prose passages thro

prose elements at play. Using the table
can also recreate this table and practise

ughout the year.)
reature/s =~ Evidence Analys
Thud persen | ‘After uears of | The third person. Limited  warrotion
Lumited maRing surethat heis | allows — readers  pece ‘

55 to the
left  alone, he g protagonist’s feelings: o desive for

suddenly afraid to be | conmection  and

emstlon.  He s

Narrative alone, ofrald wot to | charvacterised os diccontent and ill-ps-

A?proach hear, not to feel, not to | ease with his circumstances. The

notice.’ repetition of ‘afraid..mct to’ creates a

sense of urgency and supports the iden

that humaw interactlons are neCESSArY

for a meaningful existence.

Structural
elements
Characters
Sett'mg

* StHL‘Lst’Lc
elements

LR
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Prose: Sample response one

This is a concise and effective reading of the t
is represented. The candidate demonstrates

as setting and narrative point
as many candidates tend to so
across the excerpt and em
the reading strategy effecti
markers. There is a sense, ho
sentence and the overall expression o
editing. If you choose to write your close reading I
and respond to the passage to the best of your ability.

ext, which centralises how the urban experi
a sound understanding of prose elemens
of view; their knowledge of these generic features s refresh

lely analyse language. The candidate draws on evidenca ¢ in
beds this effectively into their syntax. The topic sentences sign o
vely and the clarity of this response would be appreciategost
wever, that this response was rushed: the conclusion is only o !
f the essay would be improved with more carefnel
ast, ensure you leave ample time to analysue

Ean
SUch

whew reading Text C, an extract from the opening of
the wovel This Book will Save Your Life by AM.
Homes, with a focus on representations, it can be read
as exploring loeas about the experiences of Lving in an
wrbown, wetropolitan society and the rather damaging
repercussions of these experiences of the individuals
within it n particular, the text’s pesthetic features,
through the use of highly vivid and Lmmersive
sensory Lmagery as well as the focalisation of the
navrative point of view works to represent the urban
experience characterised by a sense of stagnance and
monotony — an endless, and inescapable Llife of
routine. Reading the text this way also, at tlmes,
works to represent this experience as impersonal and
wechanistic, with a loss of tndlvidual desire and
Ldentity. Ulthmately, the text works to grapple with the
avxieties associated with living in contemporary
wroow soclety, revealing its damaging impacts on the
individual themselves.

reading the text with a focus on vepresentation
vioriked to rvepresent the experience of living tn an
wrban vnetropolitan soclety as chavacterised by a sense
of wonotony and stagnance. The text opens with the
Lines, “he stands at the glass looking out,” beginning
with o chort description of the setting, which
Lmedintely evokes a sense of awnticipation and
‘waiting.’ The opening passage also mostly consists

The expression of the opening
sentence is a bit awkward, but the
candidate establishes a clear
reading strategy, one which
centres on textual representation,

The candidate uses the word
‘stagnance’ several times. The
correct form should be stagnation.

This introduction ends with a clear
summary of the candidate’s
reading position. Beginning the
final sentence of the introduction
with the word ‘yltimatel
a helpful way to synthesise
ideas.

y' can be
your

This topic sentence contmues_!‘on
signposts the candidate’s c.hou
reading strategy. The candidate
shifts verb tense NEE " e
present to past— whnch.mad e
response feel a bit disjointed:
ideal to maintain present tens
throughout the response:

here — from
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g chort, sharp sentences, LL@MtLH ’Lwcvcasiwg the
ading pace andt {L“Wjehy accentunting a sepqp of
comething ‘Yet to come. r“ff’wm’mtov- thew desceribes
now “Ehe city spreads below him, blanketed i, {O%H
aber..Low pressure. The elouds. voll over the hille,
Sfcjril,xf\.__gil\i’(u«{-j gmol'ze 5L9qus." The setting (g
fescribed b conpounding detail, ereating a Layereq
censory experience for the reader. mwmediately, the
sescription of the city scape evokes feelings of fatigue
and Lethargy, wirroring a sense of anti-progress and
dullness. The ‘blanket’ of fog functions as tactile
imagery, enveloplng the veading in same lapse of
«lumber. The bleak Lmagcra constructed is tgp’wau(g
of that of the Modernist phuilosophy, and resonates
with works such as the poems of T.S. Elict. In his poEM
prelusles, that transforms the banal ‘passage ways’ of
the Boston and Londow cityscapes, into a series of
multl-sensory and Lmmersive lmages, evoking a
similar sense of stagnance and anticipation. The
sense of monotony which characterises the wurban
experience Ls also explored through perpetual repetition
of certain phvases such as “he s at the glass,” or “he
stowdls at the glass,” “usually he, he usually.” These
pareses are tnterspersed throughout the text, catching
the readler off guard and creating almost a hypunotic
Uperience. o this way, wot only does the text
Toreground the monotony) and routine assoclate with
wroow Life, bg wmirroring a similar multisensory
experience for the veader, it also reveals how inescapable
2nd tropped tndividuals feel as a vesult,

RLading the text with a focus on representations also
vorred to vepresent the wmachine-like aspect and
personalication ascociated with the urban lifestyle.
_T"”‘W@“ the narrative point of view appears to be in
thivdl persom limited, the narrative is still somewhat
focoliseg Ehrough the subjective perspective of the main
thavoctey, Hic awmgmitg as well as the wnarrator’s
WL, detached gpg matter-of-fact tone bmmediately
WOrRS to construct o cense of Lmpersonalisation. The
{Ocatisatiow of the narration also ennbles the reader to

The candidate’s analysis of setting
~ particularly the way it is
Iconf,lruur'd through sensory
magery — demonstrates a sound
understanding of a key prose
element. 5o many candidates
neglect to address specific prose
features. You are expected to
demonstrate an understanding of
generic elements in your reading,.

The candidate continues to
demonstrate a sound
understanding of reading
strategies, using intertextual links
to further develop their reading.
The expression here is stilted and
better editing would have
enhanced this point.

This is an effective synthesis of
evidence from across the excerpt.
Itis integrated effectively into the
sentence and enhances this point
because the candidate illustrates
how multiple examples from the
text work to create meaning,
rather than one piece of evidence
in isolation.

Here, the topic sentence draws
the focus back to the reading and
makes the answer easy to follow.
There is a sense of cohesion
across the response.

similarly to ‘stagnance’, the term
‘impersonalisation” 1s incorrect.
‘Detachment’ might be a good
substitute here. It is important to
work on building your vocabulary
50 your expression does not
compromise the quality of your
reading.
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{‘ chort, and

i, (A MLX D
Aescyiptioves,
see that the naryative o ];'{‘l/\” almost as a chreav-
v erantax functiovs KRR
[;’\1\;\-\\‘11\(1(1\-'_\ ,~~}1Mm ( K oREl i

s parrative
" : aht.
recembling @ sting 0{1 mm{h)vmw‘
thouahts, with centences LRe he hears e -

L e, and empﬂj aesthetic quattty,

G s
othing’ have a robott , ,
) . insteaol  wore machine-LLRe and
ones. As @ result of the narrative

v ic also able to see that the

navrator’s life is bombaroed ew}tLreLg W'Lt,l/l such
descriptions, arguable preventing l/lbs’ own desives and
story from being exploved andl contributing to a loss
of individual identity. The pa rallelism dr’aww between
the protagonist and machines also aesthetwa, Ly dm\/us
ewphasis to an absurd visual image “while the Lee
fmbles into the freezer, the coffee pot begins to fill
with water and alr whooshes,” the protagonist Ls stuck
n o “vacuwm of silence.” It can be vead almost as the
machines and wmechanics of the industrial world
slowly charging to Life, abmost dralning the human
world of it, rendering it mechanistic and dull.

However, these
nothing, feels

p{ CONSCLOUSN

suoaesting
ompersonal unaert
Loealisation the reade

“b\

Ultlmately, the text’'s overall bleak  aesthetic
intertwined with sordid and  expansive sensory
lmagery also work to veveal the anxieties that
underlay metropolitan  life, and  its
significantly detrimental repercussions om  the
ndividuals Living n contemporary society.

urbawn,

Activity: Phrasing a close reading

What is a reading?

This is.an astute djs ussj
narrative pojiny of vie oot
connects the tone of o e
to the reading, enarm""

The candidate continues to
demonstrate 3 sound
understanding of the text’s
aesthetic features ang Makes
sophisticated links between the
aesthetic and the intellectual-‘
key syllabus concepts,

The candidate presents an
impactful synthesis of their
discussion here; however, an
expanded conclusion, which alse
summarises the main points of
the response and correctly
references the title and form of
the text, would be helpful.

A rj-adlr?g’ is an explanation of your understanding of a text. A simple way to construct2
;';ea mi is to dlscgss the ideas embedded in a text and the techniques that reveal these
eas. Less effective approaches include summarising the plot or searching for author intent

Phrasing your thesis

You may find it helpful to accy
of a text. Some suggestions ar.

. L
® A yender Troma the context

[ ] 18 ’ﬂd rs v 'ﬂ{) 0’80”0“ Qa LV\,t‘l J t HS
# { V\od...'
¢ YA U C F)et t'/le e&t “ee

S e Sve A e may
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mulate a bank of sentence starters’ for phrasing your readiné
€ provided. Add your own to the list.

Lons )
onstrue the passage as a comment on...



2019 Good Answers ATAR Literature

prose: Sample response two

This response was chosen for the candidate’s abjit
extract and explain these with precision and strong

Y to construe multiple readings from the

_ analysis, |t i i
than most close readings and you would not be exp - cerainly much more detailed

candidate’s ability to discuss multiple reading st
ecocritical approaches is impressive, The respon
textual analytical skills; the candidate selects a ra

reitea to write a reading of this length. The
a eg|ea, such as contextual, Marxist and
S€ consistently demonstrates strong close

' . nge of evidence and
of language techniques in relation to their read deconstructs the effect

| ings. The ¢
comprehension of how the passage engages wi

impact on modern-day readers. Though the candi
features, a discussion of the generic features of
point of view, is lacking.

—

andidate demonstrates 3 strong
th contemporary issues and considers the
date provides excellent analysis of language
prose, such as characterisation, setting and

Los Angeles is a city synonymous with wealth,
prestioe, glamour and  ostewtation, awnd (s the
encapsulation of the elusive ‘Awerican Dreane.’
American author AM. Howmes seels to expose the
Ipllncies behind the human destre to seek materialistic
gratification to condewmn the consumerist culture, to
warn of the detrimental ramifications of humanity's
hedonistic  actions, perennially relevant  issues
explored tn his 2006 wovel, This Book will Save Your
Life. Setin Los Angeles, the novel can be vead as a
seathing soclal commentary of humanity's tncessant
pursuit of fame and fortune, conducting an
wvestigntion into the emptiness of the ever elusive
desire for meove. Through the employment of a wmyriad
of warentive technigues, neluding alliteration,
symbolism, asyndenton and  epizeuxis, Homes
exploves the cracks tn the fagade of the American
dreove, condemns consumerism  and  warns  of
‘mmmttg’s need to heal the natural world.

Homes explores the challowness of the consumerist
culture, and the excessiveness of the western world’s
daLLa existence through the use of poignant lexical
Choices, symbolism and punctuation. The Pr"imﬂ*@
thavacter of the wovel runs daily, a ritualistic
Activity, which can be read as an attempt to run away
from the mundane and banal reaLLtﬁ that is his daily
existence. While running he is “typing while he trots,

This candidate reads the text as a
social commentary and
demonstrates a sound
understanding of the text’s
engagement with contemporary
issues.

The devices listed here are
language features, not narrative
techniques. This reading would be
enhanced by an analysis of
generic devices related to prose
fiction, such as characterisation,
setting, and/or point of view, and
how they are constructed through
language.

This topic sentence clearly
introduces the issues that the
candidate will explore in the
paragraph and signposts the
textual features that will be
analysed.
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placing his bets, going long and short, 55‘5@.0;) ‘S/opv(/ fjg
up ov doww he can go.” The use of ﬂ/.ilbjl/\'df’*ﬁm';) il i
text o hurried, stress feel, emulative of the Lmmense
stress the charactel feels as they attempt *;/),r.,’)uk“‘/(,\l//‘e
and keep afleat amidst o wm’Ld of comr,u,w,emj;mt’.fl ',6
PEFSONA’S WNNAPPLNESS and dLscom{mt’wmh his Life Ls
evident when the author wrttes: ”l/lf% l/lﬁevs
nothing, feels nothing...he wakes up, puts on his W,Obse
cancsuzum neadset.” The use of epizeuxis and lexieal
choice mfv ‘nothing’ reflects the emptiness of the
chavacter's existence. The fact that he seeRs to drone

t his semses speaks to his desire to numb himself,

aoawn

out
ang this can arguably be extrapolated to  be
conderaning of the attempt by the western world to
placote their emotions through materialistic wmeans.
The chavacter has a coffee machine that is “automatic
- he doesn't evew drink coffee.” The use of hyphen
creates o fracture, highlighting the paradox and
futility of having a coffee machine - a useless object
which he runs everyday, with no need to. This coffee
maching rumning every day despite no one drinking
it echoes of Ray Bradbury's There will Come Soft
Rawn, o siwdlarly dystopic text that highlights man’s
oependence on technology, and warns of the
detrimental ramifications of a consumerist culture. A
reading of the novel as a scathing social commenta Y
on wonkind’s dependence on technology and the
fallacy of the conswumerist culture can be wnderstoool
through the syntax, symbolism and lexical choices
veooe b Y Howmes.

W‘V}m rend vith a Marxist lens, Homes’ novel Seems to
delineote the emptiness of g rigid class structure. The
[c‘/xamcter wotes that “above and below, a chain of
houces ,cLLmb the canygon wall: a social chain, an
ecowo’mw thain, o food chain.” The uce of binar
Dppothcs’ and “agbove and below” creates a sense o?f
su{{ocatlww - the character is surrounded with eople
attempting to climwb the cpcinl ladder. The caco hfmo};s
alliteration of the ¢’ ‘chatn” and “clim” erohes Qa
nostile, inhospitable emotion i the veader, with the
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The candidate demongy
impressive knowledge
language devices, such
asyndeton and epizey
makes for a refreshin

lateg an
of Spe(iﬁc
as

Xis, Which
Breaqd.

The candidate has experimented
with intertextuality by mentioning
another prose text from a similar
genre. This demonstrates a sound
understanding of the text’s
dystopic themes.

This linking sentence is repetitive
and adds little to the discussion. A
better strategy is to synthesise th
content of the paragraph, or end
with analysis, rather than
including a redundant statement.

The candidate continues to sho%
a strong understanding of the :
passage and the myriad ofwavf_‘
can be interpreted. This response
would be more cohesive if the
candidate signposted this
alternate reading in the
introduction.
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el -
parsh 0 sound reflective of society's yuthlegg attempts

pp USUIP the ﬂbm,/c social elass’ position. The wse of
mmWU' comparing the ascent Up the social ;’,U‘atuw{\.
o th. -foodl chain ", EXPOSES huma nity to be primal, ang
animalistie, as predators ready to devour thpge Lower
rhan them L 0t der to matntain thely status - g Yet
at what cost? The persona continues, stating “g;u;lq
sercon Looks down....thinking they have it better, but
chere L alwWaYS sovmeone else either pressing, up from
selow ov down from above. There is no way to run.” The
use of bilabial plosive alliteration in ‘better’ and ‘but’
creates @ sounol of {ut'LL’Lt@, of vuthlessness. The Long
cyucture of the flrst sentence starkly juxtaposes
poinst the short, jarving “there is wo way to win,”
nighliohting the futility of humanity's attempts to
climb the soctal Lladder. Karl Marx’s opening lines of
his Communist Mawnifesto is “let the ruling class
sremlole ot a commundstic vevolution,” and tndeed, the
extvact captures the essence of the bourgeois’ fears -
usurpation of thelr position. when read with a
cultural, Marxist lens, the text exposes the fallacies
andt emptiness of the class system, a system which
Tacilitates systemic disenfranchisement and provides
little contentment, highlighted once wore whew the
outhor writes “he stands - captain, lovd, master,
prisoner of his own making.” The use of asywndeton
pgoin creates o hurvied, staccato beat to the sentence,
and the Lexical cholees of the author nitially appear
paredoxical - how can one simultaneously be a master
and a priconer. Yet, whewn vead with a Ma rxist lens, one
Lo observe that it is the character’s slavery to the class
SYstem that makees him both a wealthy wmaster, and a

TJTLSDM‘“ for he is trapped in the prison of the social
VILf’,Yaycv]B‘

;he st of despondent visual imagery explores the
VE:VVCE th'he natural world, suffering at the hands of
with asz ’reL’ev»tLess exploitation. The v’hovet OPeNS
Sl iSC”PtLOEN of the city “blanketed tn a fogoy
s er.” The Lexical choice of fog’ instantly connotes

9¢s of pollution and the diction choice of ‘slunber’

Excellent analysis and
deconstruction of language
techniques to support the Marxist
reading of the extract. The
candidate draws on a range of
techniques and discusses the
effect of the chosen evidence.

This linking sentence is much
more effective than that of the
previous paragraph. The
candidate is able to succinctly
synthesise the content of the
paragraph and draw conclusions
about the evidence utilised.

This paragraph discusses an
ecocritical reading of the excerpt.
The candidate makes interesting
and valid observations, though
the response would benefit from a
smoother transition between
paragraphs.
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wawanted, and must fie el o]
Anoeles’ atmosphere. The stollan (as
nals’ crente hissing towe, /
stanals’ creates A ; b »
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nting to warn humanity of an bnpe o f

attemp

The cpening passage Links with the final sew’iemez
el Lvp mv ol dawn tn Los Angeles?” The
“brush fire, or sumply , v anl
rhetorical question resonates with the Ve,a e A )
nighliohts the LwabLLLtU of the chavacter to D(LS’CLVL/@MLS

bitvwii;u natural disasters or merely another day tn jche
city. The nability of the persona to dist’w%gmsla
vetween the two highlights mankind’s oblivion to
wature, and their attempts to replace authentic, real
nature with sywthetic counterparts. This is again
evident whew the author writes “men are nstalling o
Laviv where there woulol otherwise be nothing.” Ratheyr
than attempting to recuperate the ground, wen aye
repLachg it with g man-maoe aLth\,atL\/g, and
WeRIAG o attempt to heal the barren land, or respect
e watural tervain of Los Angeles, a symbol of the

oblivion of manking, and the olissful ignorance that
Sne western world supvives i,

e novel also exploves anpthey subversion of watyye -

though the employment of SYmbolism g lexical
Choice - the subversipn of mankj
Aumom, Connection. The nyi
Woreaw swi,

bilabial Plosive

alliteration creptec 4 tone of Veneratip
w, “

comfort 1, ) ] He takeg
reort i ey NG, g, detey '
rhUmm, routime, {0 the fact th it
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This respanse con
showcase stron
analysis of the languagp
techniques thatopera :
Passage in order 1, de
support their readi,,
metalanguage isin
fluent manner.

tinues 1,
g close textyy

te n thq

velo,

8. This

COrpora?H -
i

The candidate’s vocabulary 3ng
varied syntax creates 3 strong
sense of personal voice ang style,
making the response engaging for
a marker.

The candidate has discerned yet
another reading from the passage.
The scope of this response anq
the range of reading practices s
impressive. However, itis not
essential to do so; as other
responses in Good Answers 2019
demonstrate, a single, well- B
explained reading can scorelu>‘_n
as highly. In fact, responses wh<
attempt to offer multiple reafilﬂss
can suffer from a lack of detail ©0
justify each reading, or a lack of
cohesion within the response:
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e weore than o ‘dot’, Spears

0 Lit _ to his i«’»nlatim. The
Lasgjlmftw creates a semse of Waeney, as if he weegls
;t(' <ee her, as if she is his ;nle lhumam‘A COMnLLtipm, [n g
A ACUUIN of stlence.” “She s his confidante, hic Muse”

ndl s his ong human connection, (n g world that ic
‘ﬁ:mwl\‘.‘ to substitute human comnection with
‘ ':m‘lx”f” cal alternates, the novel serves to wayn of the
a life absent ang devoid

[

smptiness of of human
annection. The need for human connection is g
venndally relevant issues, resonnating acrpsg tlme
lage U

and place, anol the novel serves as g vessel, warning

contemporary soclety of the weed to establich genuine
human Connectilons.,

ulthmately, This Book Will Save Your Life explores
the fallacy of the Amerdean Dream, manking’s
exploitation of the watural world, the emptiness of the
class nigrarchy and the weed for human conmnection.
Through the employwment of a myriad of warrative
conventions, the novel resonates with cowtempormg
rendiers, with tts dystopic world reflecting veaders’ pwn,
renlity back at them, imploring readers to establich
numdve connection, to bridge the chasm between the
classes, to heed nature’s warning and to be present,
warndng of how a vefusal to Listen to the message of

e ook wmay result in a Life devold of love, laughter
andl contentiment.

The candidate integrates textual
evidence seamlessly into their
syntax, which continyes to elevate

the quality of the reading,

The conclusion mirrors several
elements of the introduction,
creating a sense of cohesion. The
response ends in an interesting
manner, speculating on the
impact of the text for
contemporary readers.

Hint: Less is more — the cake metaphor

as impressive.

S —

It can be tempting to ‘show off’ in this section, offering multiple
readings or employing particular ideological reading practices in the
belief it will gain higher marks. You do not need to do so! A unified
and cohesive response that deals thoughtfully with a single reading,
€ven one focusing on the text’s themes and construction, can be just

Imagine all the possible readings as a cake — you can’t possibly eat it
allin one sitting, so don’t try. But rather than attempting to cover all
Your bases and only managing to eat the surface layer of icing (which
may look tasty but is ultimately unfulfilling), cut a nice big slice. That
is, focus on just one way (or, at most, two ways) the text can be read,
but dig through all the layers and explain this reading in depth.

m
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Activity: Comparing introductions

\ction of another oxamination close reading responge S
ach to the passage and both seem to employ 3 si'm~|h

‘formula’. Read the alternate introduction and complete the following table. Compg, e

two, focusing on similarities and differences. Then, evaluate Qnd decide wilm;h one you believe
introductions might help you devise your own ‘formula’ for 5 &
e

is more effective. The twol
reading introduction.

The following is the introdt
candidate takes a comparablc appto

Prose: Sample response three
Texts have the ability to not only reflect the socLety and culture Ln which it was S0ty

: ;o e Th
o to draw attention to significant [SSUES: Thi:

but al
Life (2006) by Amerean author Howes gLves insight inko the PrOYACOVISE'S reflectis, ,
Ny <V OW,
goals of wealth awdl povser 0s viell As novs e inpg e

the extent to which he has achieved nis
sight of the daily contentiments in life. n
of view, flgurative language and setting
western society)’s pursuit of wealth and power,

thic extract, Homes manipurlates nardtive y,s

| &

to critique the Loneliness and nollowness oz

inctead chawmploning the sbwple apprecinty,

of daily Life.

Evaluate;Whichintroductionidolyoulbelieveiis most effective and why2

o extract frove THis Book Wil Say, v
e [

Hint: Make a good first impression

A clear and ise i ;
ultimately seiz':)ct::(;lrn::r;dumon can create a strong impression for a marker and
ideal length. Ensuregyouir-u up for success. With a close reading, half a page is a"
introduce the lan ignpost your reading strategy. It is also a good idea to
guage features and/or generic conventions you will analyse.

—
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section Two: Extended Response

General points

e are two main areas in which you need to demonstrate proficiency in this section of the
The;“;ation- You must show a thorough understanding of the course concepts through
efagussions of texts you have studied and you must write a controlled response that effectively
::fgages with the question. Of cqurse, You need to d.emonstrate your ability to use evidence,
yllabus terminology anc? effective written express.lon_too. Essentially, this section is your
opportunity to ‘show off” all that you have learned in Literature Units 1-4. The key to doing
this is being properly prepared — know your texts (their construction, their context, the

discourses they engage with and, most importantly, their connections to syllabus concepts)
and practise your essay writing.

One important aspect to performing well in this section of the examination is choosing the
right questions for you. Here are a few tips to selecting what you will write about:

Select your questions after considering every question on the paper. This means you
shouldn’t have decided before seeing the exam that you will answer, for example, the

question on context and the one on reading practices. There is no guarantee such questions
will even appear.

Do not discount texts during your study period. You should be prepared to write on any
question and with any text you have studied from the prescribed reading list. Studying only
part of the course restricts your question choice and ultimately your performance. It is also
false logic —you wouldn’t go into a Maths exam with the attitude that you simply won’t answer
questions on probability, or a Human Biology exam having not studied the digestive system.

Consider the key words and concepts of the question carefully and make sure you understand
them. There is nothing worse in an exam than getting halfway through a response and
realising you’ve been on the wrong path, or worse, getting to the end of the answer only to
realise you didn’t really answer the question. Engaging with these concepts should be
fundamental to your response, as it is to the marking of this section, so be familiar with the
tourse concepts and emphasise your understanding throughout your argument.

Try to avoid sim
10 questions fo
fully address ¢
YOu can’t mem
dWhole answe
You want 1o
lrehearsed" D

ply looking for questions similar to ones you have answered before, or close
r which you’ve memorised an answer. If you do this, chances are you won'’t
€ question on the paper, but the one you prepared instead. This is not to say
orise or prepare ideas or comments about a text, just try to avoid reproducing
ror thesis. These need to be closely connected to the question on the paper if

score well, Additionally, markers can very readily tell when an answer is
on’t be that student!

t Previoys|

\:I) Your success |
Orking to impro

Y stated, the ability to write a clear and well-structured response is critical
N this section of the examination. This is something that you should bfe
ve throughout the year. Obviously, the feedback you receive on classwork is
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i [ his improvement, as is practising wr'.mg regularly as part of Your Stuq
going to be crucial to't = 15 often as possible using a Literature style of response, 1
P YOn shou'ld e w”}til':fo‘& or Politics and Law, or any other course SFvle. What the
different to writing for Hi: i< the need to present a thesis and to develop it clearly. Plann;
havg in common, "O\V(j:fpr,;;;osfi;‘lz through topic sentences are all going t? hglp VOUr mary,”
thesis cotnhst:urit;z';;’qoAfo‘uow your argument. You could have the most insightfy| ideas burt'
or any other reader,

i It d.
without clarity, they can be lost and will not be rewarde

is is

Activity: Getting prepared

Match the exam question to the syllabus concept

If you closely read the syllabus document, there should not be anyfhmg ln‘the‘ €Xaminatjgp,
that you are unfamiliar with. A valuable exercise is to place last year’s examination (avaﬂabre
from the SCSA website: https://senior-secondary.scsa.wa.edu.au/_data/assets/pdfsf”e/

0016/540403/2018_LlT_Written_Examination.PDF) alongside the syllabus' document and
trace where the questions came from. You will be able to see close connections and this will

help you to prepare for this year’'s paper.

Organising study notes

Remember that the reason you study texts in Literature, aside from the enjoyment of reading
and opportunity to engage with ideas, is to address the key concepts of this course. When
preparing your study program and assessment schedule, your teachers have thought about
the best way to help you understand these key concepts. Therefore, when you study for the
examination, you don’t want to simply revise the plot, the main themes or ideas, or the
importance of character; you want to do this in relation to key syllabus concepts.

Here is a suggested guide to organising study notes for the Literature course based around
these concepts:

e contexts — of the text’s production and the writer
¢« main ideas — themes and other ideas explored in the text
e cultural identities — consider how the text works to represent, reflect, critique or
otherwise comment on its own and other nation’s cultures
» representations — note the major people, places, events and ideas represented and the
nature of these representations
s ideological functions — the values, attitudes and beliefs operating within the text, and how
these work to support or challenge dominant ideologies
* generic features - know how every text functions as an example of its form and genre
borrows from other genres, and also consider how genre works to position readers
Brgiae ot v e e o tord sy dertivng e 258
e ‘;ractices/strare i.: a_pzs our response, or how it fits within a particular sty ‘:e -
can establish the dominagnt Sreadc-)Cument ihe met'hods aredingieacn text.,' make s'u
ing before applying a resistant or alternative reading

e criti i - ignifi
C?' reafjnngs' record some significant details from your critical reading around t°
text, including bibliographic details
* Intertextuality ~ record the connecti

i 0 ind i i ingful in yoU'
interpretation of the text ns that you find interesting and meaningft
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quommn‘,/wmrences = you should record references within
rkers will expect you to be able to use quotes to effectively support your ideas
esponses — record your own emotional and intellectual re bl

you! aesthetic appreciation; consider how you h "

all of the notes above, as
ma

al v
perSo"‘ s5ponses to texts, as

well as ave been positioned by the text.
pevelop flexibility

Rather thar idm)lifying individual quotes from a text, you should focus on learning key
moments when ideas are revealed. They don’t have to be long. Then, learn three to P
quotes from that part of the text. Choose moments that are rich in meaning and can be used
for a variety of purposes.

For exa mple, a key scene from Tim Winton's novel Cloudstreet is when Rose gives birth to Wax
Harry in the room of Cloudstreet (the house) that has been a haunted site since the beginning
of the novel. The moment, which features all of the Lamb ané Pickles family members, unites
not only the current inhabitants of the house, but also the tortured figures of the past. The
moment unifies the divided house which we understand to be symbolic of the Australian
nation. This climactic moment has an important role within the narrative structure of the
family saga and represents an act of resolution to the haunted history of the house and,
ultimately, the nation. This scene explores fascinating concepts about identity, context and
narrative structure and also engages with post-colonial theory and embodies nationalism as
an ideology. There is space to read from alternative positions within this scene, or to explore
aesthetic and generic elements of Winton’s work. All texts have these rich and multilayered
scenes and they are useful reference points for supporting key observations.

select a key scene from a poem, play and prose text you have studied and, in the table below,
identify three separate purposes for which you could use it as evidence.

- T el " 3 1 T cod A " Purnc 3
Scene % Purpose 1! | Pirose2’ | Pumpased
Poetry
Prose
Drama
B

Revise your school-based assessments

Generally speaking, your teachers will have given you specific feedba'ck on your wc:;k
throughout the year. You should have been reflecting on this advice, potmg yourls:\ringouf
and weaknesses and focusing your study accordingly. If not, now is the time to do so! Asky
teacher for clarification of their advice if necessary.
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What are markers looking for?

e suggestions for achieving high marks in Section Two

[ able provides som ' !
The following table p ay assist your performance in the Literature

Incorporating these tips into your study regime m

examination.
arking of this section changed in 2018, emphasising the course

You should note that the m

concepts instead of knowledge about the textin isolation.

Criterion and Helpful tips

available marks

Deconstruct the question and know what you are being

asked to do.
Highlight key words and consider the limits of what you wil|

need to discuss.

Engagement' with the e Practise deconstructing guestions.
question e Practise planning in a way that you find effective.
; e Practise writing answers and seek feedback about the way
{Gimarks avallable) you have engaged with the question.

Remember that a great discussion of a text will not score
highly if it doesn’t address the question.

Try to avoid simplistic responses. Markers look for
sophistication of ideas.

Know the course concepts. The syllabus document clearly
says ‘this is the examinable content’ and lists concepts in the
dot points for each Unit.

Be aware of the concepts from Units 1-4. The Literature
examination can draw from all 4 units, and the Year 11 units
target many important elements of literary study.

e Know your texts. You should have read them a number of

Course concepts . .
times by the examination.

Emaksayailable) e You need to demonstrate your understanding in relation to

the course concepts. Don’t simply summarise everything

you know about a text — use your knowledge appropriately:
e Keep study notes about each text in relation to the concepts.
See above for a guide to this.
* Read about your texts — locate critical discussions about the
text and its reception and understand the significance of the
text in both its own and your context.

Hint: Review your work

Look :
como’\:ir;ome of your previous essay assessments or practice essays you have
S"e: the I.as part of your revision. Use the above hints to identify where your
. gths lie and how improvements can be made to pick up additional marks.
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(6 marks available)
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———

Know hf)w to incorporate knowledge about your texts into
your writing and Practise doing so. This
supporting your argument,

Evidence might support  statements
construction,  contextyal importance or
discussions of themes and ideas,

Always explain 3 quote

/ = simply including it doesn’t
contribute to your discussion.

Understand how to quote both directly and indirectly.
Make sure your references ar

e pertinent to the point you are
making.

is a critical aspect of

about generic
more general

There is no magic number of quotes to memorise. You should
know your texts extremely well and if you can’t remember a
quote, always summarise the reference in the text that you
think will support your point.

Be able to draw on the understanding of your texts’ cultural
contexts. If you reference 3 genre, school of thought or

movement, ensure you have the knowledge to be able to
explain its significance to your argument.

Linguistic, stylistic and
critical terminology

(6 marks available)

Study the terminology of this subject and know how to use
language specific to Literature.

Be familiar with the syllabus concepts and know how to use
central terms in context.

Don’t be tempted to overuse buzz-words and jargon. This
does not demonstrate a better understanding of the key
concepts or literary terms. Use language you understand.
This criterion doesn’t just relate to generic and language
conventions — you should be able to discuss the context of
your texts with appropriate terminology as well. Know the
main ideological concepts, spell the names of important
figures and places correctly, etc.

Use the key words of the question to guide your discussion.
See the explanation of ‘Linguistic, stylistic and critical
terminology’ earlier in this guide and use the appropriate
terminology to support or clarify your discussion.

Expression of ideas

(6 marks available)

S

Again, planning will help to express your ideas effectively.
Practise writing essays. This should be a part of your study
plan over the course of the year.

Read academic articles and discussions to help improve your
vocabulary and style. N
Look at sample answers and compare them to your writing.
Ask your teacher if you are unsure about what might be
wrong with your writing. o

Don’t over complicate your expression. Clarity is always
best. Jargon does not replace good writing.

Allow time to re-read your response and amend where
necessary.
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Considering Question 2

| Discuss how the manipulation of language in at least one text allows ‘-’Xpefieﬁ\\
_ e t )
L represented inintense and compressed ways, 0 be

Interpreting the question

This question asks candidates to demonstrate a detailed understanding of the Way lang,

is employed, shaped or experimented with. Often when presenting literary analy-,i: ?:n
discussion focuses on themes and ideas and how these are represented through Ian e
This question focuses specifically on language use itself, particularly its ability tg

complex, nuanced or layered meanings.

Buage,
COﬂ‘/c_:-/

To explore language, candidates should provide analysis of specific examples of discoyrse
figurative language, language patterns, diction, connotation and denotation, or imagen;f
Other examples of language use might include syntax and sentence structure, sound devices
or dramatic language.

The question asks for a discussion of the ‘manipulation’ of language, so this could involye
experimental or unexpected uses of language, or discussion of the crafting or stylistic use of
language. Candidates should explain these choices as having specific purposes or effects.

In addition to this discussion of language, it is necessary to consider how these choices
represent ‘experience’. Experience might be personal or individual, it can be experienced bya
collective or be figurative of an imaginary identity. These experiences might be social, cultural
or emotional. They might also be physical, intellectual or imaginary. The important thing is
that the experience is identified and explained.

The terms ‘intense’ and ‘compressed’ are provided as qualifying criteria to the experience/s
discussed. They are ways of describing and analysing a text’s way of representing an
experience. Intense may be considered as capturing a heightened emotional experience of
personal and emotional conflict. A compressed representation may refer to strategies such as
foregrounding experience and allowing a particular experience to be explored within a short
timeframe and in a complex way.

Advice from teachers

. . : i ow
e Be careful not to rely on discussions of form or genre when considering h

. .. : iscuss
experience can represented in intense and compressed ways. In attempting t© dis

. i : the
language, it can be easy to end up discussing the structures of poetry of -
bildungsroman form. This is an understandable misdirection, butitis important to
focused on language. o be

: . . ; ca
¢ Candidates should ensure they justify why the representation of experience
considered compressed or intense.
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ACtiVity: Breathless beginnings

gelow is the opening paragraph of the American classic, Moby Dick. The novel. written by
Herman Melville in 1851, is a story about a significant experience. While the nove'l itself can’t
be described as compressed, this short opening passage begins to communicate the intensity
of the ishmael’s experience, as well as the character himself. Read the passage and identify
any uses of language that help construct a sense of haste and urgency and an atmosphere of

adventure within a compressed extract. Use the examples you find to complete the table
below.

Call me Ishmael. Some years ago—never mind how long precisely—having little or no money
in my purse, and nothing particular to interest me on shore, | thought | would sail about a little
ond see the watery part of the world. It is a way | have of driving off the spleen, and regulating
the circulation. Whenever | find myself growing grim about the mouth; whenever it is a damp,
drizzly November in my soul; whenever | find myself involuntarily pausing before coffin
warehouses, and bringing up the rear of every funeral | meet; and especially whenever my
hypos get such an upper hand of me, that it requires a strong moral principle to prevent me
from deliberately stepping into the street, and methodically knocking people's hats off—then,
| account it high time to get to sea as soon as | can.

Language’ [ Howis alsense ofihaste/Urgency constructed2i
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Question 2: Sample response one

[ ide rites quite fluently and this ils partly due tg their level of Conﬁdence
Gcusin h . Ty w3y sy nd nioable e g 10
good command of poetic devices and language patte”(‘js-t el 35 fS i 50 de ”Strate;
by the textual references that are included ?”d t.he Ie al to<thcev 5 oF the lang,,, o
employed. The candidate has made good choices in re atnon. ;fooems they haye Selecteg
for the discussion. ‘Mid-Term Break’ presents the experience of tragedy and o,

‘ ) i S Whilq
‘Digging’ presents a metaphorical experience of a son and, in .turn;hthe'broader ldentity f the
writer. While these poems are considered part of E.’ SBISCIDN | a-t ' known t be 'afg°l"
autobiographical, this candidate hasn’t relied on this form of ree‘zdm.g 10 recal eXpe”e”oel
They stay focused on language analysis as the method of commtnicating “rerience, |
| While this response beoin

As 2 reader, we can draw such depth thlmugh tl/,w ge"era'mteme:i";x“:‘?‘a‘
scrprlne® Bl lhsve - gt . v |oys, thelr INIOTMAON, it als girgcy
experience ot others - thetr emotwws,, Al J g "‘e“”e“m”a"df°'£?‘y’::m
struggles. Through these communicateo! EXPErLEences thesis. o

| 14p

Serature can teach  us  tavaluable  lessons.
Tavoughout  renowned, Nobel-prize-winning poet
Stamus Heaney's first collection, Dpeath of a
Naturalist, published in 1966, he reflects heavily on
the expertences of his childhood. Having grown up on
his working-class fanmily's farm, Mossbawn, in
County Derry, Northern (reland, Heaney's clever
wanipulation of poetic devices allows hime to reflect
“pon andl relive these experiences. “Mid-terue Break”
uses such a bleaie and emotionless tome to descrtbe the
experiences  of losing his four-year-old  brotheyr,
Christopher, in a car accloent when Hen ey was twelve
years old. “Dlgging” also uses vivig language vich in
?oetic techniques to relive the experiences growing up
2ol setting and admiring the work, of his father

ond grondfather.  Both Poems  relive Heaney's

; , A more detailed explanation of
Xperiences n such a wp

Y that elicits such intence heancipapaciitiog e S
e . ) ) and manipulation wou
rsrion o the veader through his manipulation of | ot intnsimoscn
Poetic technigues.

The title of Heaney's piece (g mislending;
MOy expect a recpppmt of ha

‘Mid-term Byeg R’ describec

whtle You
PPY childhpogt wmemories,

of
[ This is an important c.honce
ld b the death of hig four-year- poem ot i dscusin
{ ’ . t
0 rother, Chnstophey W car aceigent WwWhat poem 'lSGlfp;.:Iy;v:)l;havmdmga
| ’ ' ' experience of lo - 1eath
builds suceh mtewgt‘(j Wn the poemn ang o n eemen o e o>
strong emotione pf o LeLtS suceh This highlights a key skil i
g L ons o1 gYLﬁ}F and deSPalr ls the wa Literature exam;matchmsestim
U right text with the right qu
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Heaney manipulates the language to create such g
pleale and straightforward tome. Ag the veadey, voe
velive Heaney's experience and emotional anguish. He
FEMALILS AMOLAUOUS, ‘[x[fl\‘xLCHlLHLH thyoughouit the {Ly.’,-{
two stanzas of the poem, yet creates a dark ang
Looming sense to foreshadow the tragic wature of the
poem. He {ocuses strongly on observed wewmories, and
desceribes sitting tn the school .gich-ba;j ‘counting bells

knelling classes to a close.’ Heaney's diction,
gpgctﬁcaug the choice of the word ‘Rinelling” which is
used to desevibe funeral bells, foreshadows death and
tmggdﬂ. Furtheyrmaore, the allitevation ofthe ¢’ and ‘k’
soundls combined with the assonance of the ‘el sound
pives o sense of {LwaL'LtH, of thme slowing down. He
veveols that a death has occurreo through ‘at ten
p'clock the ambulance arvived with the corpse, starched
ano bandaged bg the wurses.”  However, he still
remains ambiguous as to who has passed. Again,
Heaney's dictlon is significant in that the use of
‘corpse’ seems to dehuwmanize his brother and his
of the body seems clinical and
enotionless. This manipulation of language has such
depth in that it reflects a sense of grief, of disbelief,
wvillingness to accept that the body is that of
Heaney's brother. Through creating such a restraineol
tone, Heaney eliclts such strong emotions from the
render, ond Liamerses them in the intensity of the
experience.

olescr'uptiow

Stwmilarly, ‘Dlgging’ reflects on chilothood experiences;
nowever, Heaney preseats the reader with 4 vivid
pleture of hic life growing up on the family farm,
Mossbavin, winere his father dug potato would.
Heaney's language immerses the reader deep within
his weenmories. He expresses strong admiration for his
father, who he observed hard at work digging
throughout much of his childnood. ‘A clean rasping
sound putside my window when the spade sunk into
the @VH\/ELLM ground: my {ather, digging.’ The
onomatopoeia through the alliteration of the ‘g’ sounds
appeals to the reader’s senses, mmersing them within

Good analysis of connotation and
the sounds of language for this
specific effect of foreshadowing
death.

The candidate explains that the
word ‘corpse’ seems to
dehumanise his brother, but it
could also relate to the persona
distancing themselves from their
circumstance.

Again, this is a very effective text
choice to explore the
representation of experience.

This analysis of the sound devices
connected to the actions of the
father is a power observation and
insight comment.
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Heaney's rural past. The syntax empowers his fother,
his gt;énmth, and the strong pride and adwiration
Heaneuy 1;cclg towards him. “The cold swell of potato
mmld\ﬁ the squeleh and slap of seggy peat, the curt
cuts of an edge through living voots awaken in wy
mind.” Here Heaney uses strong sensory langunge
and tuagery to relive his childhood  experiences.
Again the alliteration of ‘squeleh and slap’ creates
mﬂ:nmatopoem, and his description of the ‘cold smell’
brings another dimension of experience to his poetry.
‘Living roots’ can also be interpreted wetaphorically,
reflecting his family roots to the rural, farming Life.
Heaney represents his childhood experiences tn such
an intense way through Digging, imumersing the
veadler deep within his memories.

Poetic language can be used to evokee sywpathy and
Drouse strong and intense emotions n the reader.
‘Mid-term Break’, the poevn through which Heaney
relives the death of his younger brother Christopher, Ls
rich in poetic devices which elicits an intemce
evrotional response from the reader. ‘Snowdrops and
candles soothed the bedside. | saw him for the flrsttime
ln six weeks.’ Heaney describes seelng, Christopher’s
oodly for the first time following his death in a car
occldent. He refers to his brother as if he were still
alive, suggesting that he is unable to come to terms
with the pain of accepting his death, Snowdrops ang

condles are paradoxically, both sywbolic of Life, Yet
pssocioted  with  funerals,

confusion of Heaney's emotions,
foot-box as in his cot. Mo aaud
rnocked hive cleay,’

strengthening  the
‘He lay in the four-
Y scars, the bumper

Yet again, Heaney demonstrates
o desive to believe hic brother (s ctill alive. He could

almost  be csleeping, and there are no
disfigure him. The way in which Heaney describes
seeing Christopher through such a restrained and
controls tone ls what (¢ < effective in evoring
sympathy from the veader. Fop Heaney, who was only
fourteen Years old, it is ensier to ve obLL;/Lous, to pretenal
that his brother wag only sleeping. The Pan of grief

Lmj uries to
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Aside from the realism g
rural environment here
symbolism of the ea ‘and

is also valuable in termg of e
representing experience.

fthe Iric
) the '

The candidate has chosen to
alternate their discussion of the
two texts, Considering that ‘hl,‘,:l,
a discussion of the @xperience/s )
represented, it might be More
effective to follow €ach poenys
analysis through.

Although a relevant quote, itis
not well incorporated into the
candidate’s discussion. They might
also mention that snowdrops and
candles are both white,
symbolising innacence and purity.

i e ds
There is a slight diversion he

0
the candidate moves more tn o
autobiographical informatio L
language, but thisis sgll a usbemg
summary of the experience
represented.
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recount of memories and experiences from Heawney's
o

past. Through his manipulation of language rich in

pogtic devices, the poews tmmmerse the veader deep
aildhood experiences.
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Activity: Coming to grips with the discourse
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This is an example of powerful
imagery that is well- explained

This conclusion is a disappointing
end to this essay. Refer to the
activity below for more details.

The response above is a strong discussion of the required concepts: language use,
representation of experience and intense and compressed literary expression. Unfortunately,
at the closing of the argument, the candidate doesn’t make the most of their final pitch to the
marker. Remember, the conclusion is the last thing a marker will read before they decide on
the mark you will receive —so make it count. Here the candidate does little more than rephrase

the question.

Rewrite this conclusion in the space provided to make the most of the complex and insightful

points in the essay.

e ———r—— }'

|

{

§
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Question 2: Sample response two

While this is a second response to this question using goet:\’ akS ;he SEUdi
different argument is constructed. Sample ResponseI ne .OO e Taht' ex
individual occurrence of intense emotions and persana _e}:(pserlencele. is a
collective representation of Indigenous Au.T)traluans,.WIt amug Waga
communicating a cultural and political experience. This TGSP(I’”SG IS Verxll w
provides precise and insightful analysis to support .the corr;ptehx i)olst-co on
explained. This candidate has a highly developed writing style that also supp

of ideas contained within the essay.

ed text, "
periencE: as ary
Nswer ex Ioresn
n WatSOn’ W 4
ell StruCtUr Ork
ial represen

dtig
orts the colle i

CtiOn

Samuel  wWagan  watson's  Swmokee En,crgpffﬂ/
Whispers  (2004) is n haunting  collection.  of
Australian free verse poewms that can be vead to explore
the effects of past colonial practices om present
generational trawma.  Musical allusions arve also
’;rommethU Lwcorpomted ln these poems and are of
Particular interest as music is an integral part of
Aborigmat Australion culture, especially with its oral
traditions of storytelling andl song to pass o’loww
ntergenerational knowledge. However, analysis of
manipulation of the motif of music tnto a distorted
tune, alongside the extended metaphor of song for
culture and  cyclical structures, a  selection of
“dendman’s mouth harp”, “widnight's plague” and
“floodlight sonatas” can be read to represent how the
Loss of Indigenous Australion song and language has
resulted in the Loss of Aboriginal lo{evutittd, haunting
thene tntensely as a recurring nightmare.

The ntencely fracturing exp
Indigenous Australian identit
Aboriginal culture is exposed

ertence of the loss of

Yy due to disappearing
in “deadman’s mouth
navp” through the analysis of distorted music. The

POEM DPENS With an “winwelcone companion” wheye
oXYwmoron  and Uneasy tone construets a tense,
unsettling atwosphere.  Thic (c emphasised by a
“whistle/liee g crystal spear”

auditory Lmager\d distorts the tyn
a sharply disturbing alarm,
sumile also transforms mucic tts

i which plercing
ditional whistle into
Alongside this, the
elf tnto a threat,
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This response im
the candidate’s
exploration of
cultural experie

Mediate),
discussion 33
his Collectiys
nce. '

/ fram_.‘

Very specific language devices r
being targeted in this
introduction, with 3 clear
knowledge not on|
but of Wagan wat
across his work.

y of the poems,
SON’s style

alps 10
This contextual statement h: P:c
locate Wagan Watson's wof -:ulr
this discussion within a parte
theoretical field.

Aentify
The candidate is able t0 id

e
and analyse the Iang:aass
manipulations as we g
synthesise the effect

the reader.

use O



0 to how ndigenous culture is threatened by
WAl erosion.  The unexpected, frigid tactile
vy of 2 “spear-like” ieiele dvaws our attention, to
aphor of a whistle as a cold, plercing icicle
even ‘cuts the stillness into fine pLeces”. This
<o be read as a wetaphor for the shattered
between  Indigenous  Australions  and
evs. The fractured tactile imagery alongside
hovy could also veflect the persona’s fragmented

stote revealing thelr Lonely emptiness due to the
88 of thelr culture. This vepresents the experience as
leeply scarving, as echoed through sibilance. This
" Ay atvmosphiere ls sustained by a “tune from the
deadmon’s veouth harp” where the musical allusion to
QMMOMS ‘wouth-havp”, played by a “dead man”
ould  suggest  the denthly  consequences  of
plonisotion for Indigenous Australions.  The
v _@ng auditory magery of the “wmouth-harp”
coulal olso suggest o supernatural presence, as
eaptured by “a cry/chilled and evil/it echoes” where
g auditory tmagery may allude to the ongoing
enerdtional trauma as a colonial effect. Hence,
gh analysis of the wotif of distorted musie, it
e vead os an extended wetaphor for ndigenous
ve, which is revealed as wot only forever altered
to colonial oppression, but also represents the
enous  Australions  intensely  fracturing
ence of Losing thelr culture and tdentity due to
¥ disoppearing song and language.

S

ovgh analysis of distorted music and extended
agtarior of o plague, “midnight's plague” can be read
recent the detrimental physical and emotional
te experienced by Indigenous Australians due to
leation  as  intensely traumatising  and
helveing. The poem opens with a “head full of bad
ne<” v which dissonant auditory imagery and
motic language comstructs an  overwhelming
SUR ound sound” atmosphere, which may reflect how
ial oppression is suffocating for mdigenous
\Ustyalions on a holistic scale. The sywnecdoche of a

- e
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The description of ‘fractured
tactile imagery’ is then echoed in
the candidate’s description of the
‘persona’s fragmented inner
state’. This control over
expression is impressive in an
examination situation.

Again, the phrasing of ‘haunting
auditory imagery’ connects with
the ‘intergeneration trauma’ of
the Indigenous experience. Not
only is this an effective analysis of
language use, it is also a powerful
description of the experience
being represented.

Note the clarity of this topic
sentence, identifying a clear
manipulation of language and the
intensity of experience
represented.

This is very effective analysis of
the sound devices and auditory
imagery of the text, but could also
be read as the historical and
cultural broadcasting of colonial
material and cultural memory.
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only allude to  personal
C

Lo sugoest 2 concentrated
effects, espectally when

‘head”  way  wot
fragmentation, but could
aching due to colonial g
expressed as f “wanting to at_tack_’: the ccve’bm, r((;
with a pair of scissors.” This ‘mé(/’{w“t J”?Lﬁnw
Lecitimises the painful atlment, whilst bextm’”-g/“ el
bebween coarse tactile imagery and Lntricate \/stfcat
Lmagery alludes to a yu’LVLLlfb@ of the fragile,
endangered Aboriginal Australion culture, crudely
attacked” by colonial powers. These violent verbs also
feature Ltlﬂfi “eutting] 0{ the black squm’es/
L'fl.udt'L‘PLﬁleg, mutilating”  where aLLLte»lfatuow
nighlights @ visual censorship of what is cowsidered
LmprproprLate, criticising the cover up of Violent
incavcerations  and  treatment  of  (ndigenous
Australions. The nightmarish “sorry
menories/spreading Like midnight's plague” Likens
colonication to a disease through simile and
revorseful tone, suggesting how it cannot be removed
or forgotten. Alliteration  n  the “macnbre
melooies/vis(ing) to the voof of the skull” emphasises
the wmalevolent visual and tactile  bmagery,
figuratively wmirvoring the Lntense, overwhelming
atwmosphere that haunts the persona. Furthernmore, the
extended weetaphor of how “widnight’s plague...takes
another victhm/mind all infected” highlights the
persona’s affliction, supported by truncated syntax
ond enjombment. Hence, “‘midnight’s plague” can be
rend to expose the fracturing effects of cultural
erosions  due  to  colonisation, on  ndigenous
Australians as wot only, physical but also wmental
ond  cplritual, vepresenting  this over whelming

experience as haunting as if a recurring nightmare.

Through analysis of distortion tn the motif of wusic
alongzcide cyclical structures “floodlight sonatas” can
be vead to expose the owgoilng disintegration of
ndigenous Australion culture due to colonisation as
an intencely) devastating experience for its people. The
poemt opens with the persona on a drive through the
dark who Ls “unable to stomach the singing of the
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While this paragraph is a little
unwieldy, it does retain its interns|
structure and continues to
maintain focus on the paint being
made. Long paragraphs can wor,
but they can be harder to make
cohesive — especially in a first
draft situation. As an exercise, re-
read this paragraph and identify
where it might have been
appropriate to splitit.

ul expression of (hI-S
how the poemM is
0 understand

Very powerf
experience and
able to help otherst
this minority experience:

It could be helpful to expl?'re !h:re
idiom ‘unable to stomach fﬂl
detail, looking at the colom:
connotations in more depth-
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Lonely road” n which acldic tactile Lmagg% o
diomatic language alludes to g veality  that (s
di{{wmt to accept. This is emphasised b;ﬁ the alluring
persowiﬁcmm' 0 t,hfi voad  and  sibilance,
| constructing a mwste» Lous, unsettling atmospheyg,
The persona’s fear intensifies whew’[he] sees the
faces[hel dave not speak of in focus” alluding to the
Aboriginal  law  which  prohibits (tg people  from
cpeaking of the denol. 1t could algp allude to how
mdigenous Australians experience o fear of

raclsm
whewn practicing thelr own culture in thelr pwin land,

which s disturbing.

The seemingly soothing auditory imagery of a “ritual
hwmming of nursery rhymes” constructs a calmer
atwosphere;  however, it could algp LwtevtextuaLLU
alludte to how Buropean culture has beew tndoctrinated
since childhood, with Euwropean nursery  rhymes
replacing Indigenous song, exposing the lmposing of
colonial values on innocent ndigenous chiloren.
These songs “keep n tinee with the pounding tn [his]
chest” where volatile tactile lmagery could reflect the
personds intensified fear and apprehension. The
adrenaline tnducing auditory bmagery of “keeping in
thwe” with heartbeats could also allude to a
meophorical, musical wetronome, rveflecting how
Aborigingl Australians wust suffer under strict
colonial control, otherwise incurring  punishment.
Alongside thig, analysis of structure could reveal
D.L‘tematiwg couplet of stream of consclousiness Orows
in length every second stanza, which coulo
Stylistically reflect an over whelming of the mind
when overthinking of the disastrous colonial past. The
theling  between  vercione of reality could also
StgLLst'LcaLLB reflect o musical “sonatna” tn which the
Se0re is often vepeated omce wore, alluding to the
tyelical watuye of coloninl oppression. Therefore,
"ﬂooo{LLght sonatas” can be vead to expose the
detrimentgl ntegration  of colonial values own
Waligenous cultuye, disintegrating it and causing the
Aborigingl Australin n’s disconnection from thelr own

This paragraph covers a lot of
examples from the text and
features great knowledge of
language devices. Note how all
comments still build toward the
central point; this is not a list of
examples, but a complex and
detailed analysis.

Here, the candidate is looking to
the structural features of
expression, as well as the word
choice, to create this point of
analysis.

This musical form traditionally
features a recurring theme or
recapitulation. While the
discussion should remain focused
on language rather than form, it
would make for a valuable aside.
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’ / ] L' \ ]
inie pxperience as vesulting LA
cultire wp\‘t’cr'.«f'l,lvu,l this EXPLree E
(LCUYL, roptb=t - ) J enivitual unrest.
APACILA —[f(\[[l/‘\ < [\f hﬂl(l’\{ﬁ(f{l’\{fr,'. nl/\[l S‘plbl\-‘/a" )
m;,ﬂ..\\b/, e 17 gt

ropn's haunting
wn of Samuel Wagan Watsoy

~J
This sele
ntevconmected
; s wnruc are all wnterce s
Austrattan {\CC VEerse prﬁm_ .

4 of wusic and atwosphere o1
f ¢

the mott ‘ 4
} (nulation o

hauntedness. Howevey, through the manipul l
¢ coan be read

wotid into a distorted form, the poenns
I ¢ mdioenous Australians expertence of
Lture and Ldentity as intensely
This enhances my

nJ[;
(R

throuah

this
Lo yepresent th
Losiing thelr oww cult
OVEY \Vv'.mel,vumg and haunting.
wnderstanding of the oppression experienced 0y the
mdioenouws Australians dug to colonisation tn how Lt
Si\«il'hs thelr connection to the land, {amLLg and

soivitual beliefs they hold dear.

Activity: Is less more?

tis hardly surprising that
553y is 10sing some of 110 ;
it demonstrated through,,]J!
€553Y COVers numergy;g po.,',th
provides a rigorous analy-,o' '
through the frame of thni '
question.

Contrg)

and

The response ends with 1+,
statement on the collecmz;
indigenous identity, byt the foe,
on language is less controlled -
Returning to these conceprs
would strengthen the closing
remarks.

Having a strong literary vocabulary is an incredibly value skill. The candidate above is able to
write such a complex and controlled discussion of three poems in a short time period because
they have a strong knowledge of, and control over, the metalanguage of poetic analysis. So,

sometimes we can say less but cover more.

Using the response above, identify ten poetic language devices discussed and use the table
below or create your own set of study notes to learn the metalanguage of poetic construction.

‘]'
{
|

i

Poeticlanguage |
evice
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question 2: Sample response three

This candidate construc_ts their introduction quite differently to the
begin with an 0yer@‘chmg commle.nt and .th.en relate this to the spe
he text they will dlS'C'USS. TheY finish their introduction by stating t
sent this specific experience of female subjugation and r
promising 3 discussion gf inten§e experience. Unfortunately,

somewhat from the question. While it is a strong discussion of th
perspeCtiVes it presents, the focus on language is more on effec
features sophisticated vocabulary and uses discourse effectively a
some closer connections of the use of language, the response woul

repre
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previous candidate. They
cific contextual details of
he language devices that
eproductive exploitation,
this discussion wanders
e text and the ideological
t than use. This response
nd with confidence. With
d be stronger still.

—

The waturalised patriarchal hegemony prevalent in
Margaret  Attwood’s  speculative  fiction g
coutionary tale, The Handwaid’s Tale, comstructs
women 0s male possessions and commodities. These
values of expediency are inseribed to the handmaids,
n spectal class of fertile women, with an Lolentity that
through thelr ownership by powerful wales, have the
sole purpose of reproduction in a world under threat
from @ man-made toxic environment. The veliglously
nspired totalitarian regime, the Republic of Gilead,
subsequently  results In thelr erasure of female
Lentity and  subjectivity, consolidated through
Gualised dehumanisation they suffer.  Atwood
vtilises wmotifs, sgmboLs and biblical allusions to
signify the importance of language in its ability to
ve waonipulated and enforce a regime through
denumanisation and propaganda to represent the
Operiences  the Handwalds  endure tn their
dysfunctionnl soclety.

The paradoxical expectations of the role of women ave
Fortrayed through the Madonna/whore dichotomy
ft‘rz’at Lnforms comctructions of female gender identity,
‘I«/u:m Patriarchal diccourse, as a demonstration of
0% Power can be wce ac g tool of oppression by
W?@'matiwg an imbalance of power in the way gender
roles pye defined. The binary constructions of the
M“D‘waa/wme dichotomU derives from gender-
SRewed Judleo-Christinn ldeology n which Eve, the
S woman, wag responsible for introducing chaos

A strong and direct opening
summarises the perspective of the
text.

The candidate could connect this
to the ‘experience’ represented in
the text to draw focus on the
question.

Here the candidate targets the
question and presents a clear
thesis, as well as justification for
their text choice.

While this metaphor is powerful,
this response would benefit from
closer analysis of the language of
the text. There is much discussion
of other textual features and
contextual factors.

This point of allusion is a powerful
device in the novel, but itis more
a structural feature than language
device. It does require an analysis
of language to unpack the
representation of experience, but
always be mindful of the actual
device operating.
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world, denoting that female
This notion has beew
in Gtlead as the

and corruption into the
sexuatﬁ%jis inherently corrupf;
exploited throughout history, EV'Ld(’,lI/Lf
Hanodmaidens (dentities are eclipsed by Icu_LtwaL
projections of the Madonna/whove dichotomy ,wwposed
on them through the reductive metaphor of thelr vole as
o, ‘womb on two legs”.  Their compliance and
submission is perpetuated through Aunt Lydia, an
allusion to the ruthless Gestapo functioning as an
agent of indoctrination. Through manipulation of
biblical quotations and aphorisms, Atwood privileges
the notion that language can effectively be used as a
tool of oppression and subjugation. Aunt Lydin
conveys the Handmaid’s purpose as being, ‘sacred
vessels” and  ‘holy  chalices” to  elevate  the
dehvwmanisation of able bodied females to a sacved role.
The biblical allusions to the Beatitudes, tn which she
states, "Blessed are the week,” but does not continue
the quotation from Matthews:5, which goes on to say,
“that the week...shall tnherit the earth,” Atwood
valorises the notion that propaganda works through
careful selection, emphasising to omit connotations
that satisfy an agenda that perpetuates patriarchal
dominance.

ALWo0d sustaing the notion on the power of language
to shape social identity and cultural expression
through  ritualised  dehumanisation. This
subjugation  through indoctrination (e explored
thvo/u@h the disturbing Testimony scene, tn which
Jowine, o handmalid, delivers hey "Testimony” to the

other  handmaids  and aunts  that explott  her

confessions, of being gang-raped at 14 and her female
se%{-LoatMng and shame tied to their sexualit is
evident Ln the nterrogation Led by Aunt Helenn E?but
whose fault was (t27 | which the Handmaios ;e L

“HerfauLt, ner fault, her fault!” g “Who Lled thempov%;
She did, she did, she dig” Tpie construction of{emmé

}/wum_ﬁ, , ?s SCapegoats  perpetuates male
infantilisation, nindering their need t, mature and
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The candidate seems to be
arguing how language represents
the experience, but neglects to
consider its compressed or intense
nature.

Really, this is a structural plot
device. While the testimony relies
on language, the candidate should
look at the specific language
choices in this scene



2019 Good Answers ATAR Literature

ke responsioLlity. The participation pf the
mawdmaids demonstrates the Llevel of depth in ‘wmch
these wotlows  Ave entrenched in the totalitaripn
yﬁnge. Atwood demonstrates how Lawguage can be
Leed n corrupt ways by a powerful elite to perpetunte
C?P)'ﬁsgi\/e cultural ideologies, resulting in female

su\bjugatiow.

The valugs of pragmatism and expediewca dimalnish
the Muvman PErsSon's right to dignity and respect. The
noming of the Handmaids tdentifies them as being
of o wan’s, seen ln Offred’s nawe as being, ‘of Fred”.
This {oregrowwls her diminished MumathU e whieh
ner Ldentity Ls met with the constant reminder of her
deniol of autonomy and volition, sustained in her role
ns o ‘womb on two legs’. The object weotif s also seen
i the reproductive process in which this form. of
virunlised dehumanisation subjects the able-bodied
Lommnles to be explotted by thelr prevalent patriarchal
dowminative. “MY ved skirt (s hitched...below it the
Commander ts fucking. what he is fucking is the
Lowier part of my body. | do not say making Love
becouvse this s mot what he is dotng.” This highlights
the extent of the object’uﬁcatiow of Offred through her
pwn  perspective and  observation. Atwood's
chavncterisation of Offred’s passive and silent nature
throughout the ritual communicates  her  forced
sbedience, consictent with the role of an pbject; to be
vsed to perform a functlon, just like awny other
) mmodl‘cg .

Throughout Atwood’s cautionary tale The Hand-
waid's Tale, notions of language in perpetuating a
VﬁL'L@’Loung tnsplred totalitarian reglme through the
ndoctrination of its citizens ave vavLLeged through
her inclusions of biblical allusions, motifs and
Sywbols. Atwood provides an (LLustration of the PO\INCY
O{Lﬂwguage in lts manipulation as a tool of opp%%SLKfW
and its use to embed naturalised ASSUMPLLONS WLtlilW\f
a SOC'LCtgj, uLtimatetg detrimental to persowat Ldentity

and cultural expressiow.

Itis important to analyse the use
of the language here, not simply
the role of speaking or telling in
the scene. Always keep in mind
the intent of the question and
spend time thinking and planning
before you start writing.

This level of language analysis is
more in keeping with the question
—itis useful to look to other
examples and focus on the
experience, rather than issues that
it draws attention to.

An important language distinction,
but how is the language being
used?

This is a sound conclusion of the
argument that was presented. But
this argument was not solely
responding to the question pqsed.
More focus on how language is
used rather than the effect of
language within the text would
target the question .
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he discourse

2019 Good

Activity: Coming t0 grips with t
The previous two response an outstanding control of structure and o
Sample Response TwWo's strength comes from a confident knowledge of litera xmession
whereas Sample Response Three effectively uses many examples of discourse, |f vy dewces.
the Literature glossary from the syllabus, you will find that discourse refers to the IVOU congu,'t
terminology used in the discussion of a subject or field of study. In Sample Respons eanguag
candidate uses the discourse of cultural studies which is relevant to discussions Thr

cise and direct discussion ::

race, class, etc. This is very helpful in establishing a con
able to use one term for a concept that might take a number of sentences t
O explain. G

through the response above and look for examples of discourse. You may need

some meanings. Re-read your own essays and consider which words and phras to look |,

improved. Think particularly of language linked to ideological perspective B:S Could e
: Carefu! &

misused discourse simply reads as jargon.

3 demonstrate

€or
&el the
gende,
You afe’

: ‘Definition ‘How | couldiuse it on
To bring under domination | | could use this term in -
. ‘ e this terve i 2 Lol
o1 COV‘»CYCL Ma 7. iy i ¢ TEMLngE
. vxist or post-colonial . o
subjuoati olondat reading. tn
bjugation Lact essau, instend of writing g
J T WILTLAG Tng used e
power over her.." ! could have saig e : 3
. s 7 PV STLEE oo
the opportunity to SV_'GJM@Q-:E her'.
patriarchal
hegemony
totalitarian
naturalised
/
/

Page | 114



|

|
|
L

2019 Good Answers ATAR Literature

considering Question 3

HorW has the work of an Australian writer shaped your understanding of Australian national
identity?

mterpreting the question

candidates need to refer to an Australian author when answering this question. The question
invites more than just ope studied text of a particular author; the phrase ‘the work’ implies a
range of texts. It could include essays, poems, short stories, interviews, or other texts from
the same genre. Nonetheless, the studied text should remain the main focus. For example,
David Malouf’s novels are key texts of the syllabus; however, he also writes poetry, plays and
essays. These could provide rich source material in responding to this type of question.

candidates need to ensure they address the ‘how’ component of the question. In this case,
the ‘how’ is not really referring to language and generic conventions. It is linking to your
response and how this has been shaped. This would suggest a requirement to explore the
interaction, empathy and impact on you as the reader.

Candidates need to fully engage with the concept of ‘Australian national identity’. The
question requires a focus on your understanding of three concepts: identity, national and
Australian. What contributes to the construction of identity of a country or nation? History,

contributing cultures, the present day, what is celebrated, what is concealed and so forth are
all important factors.

Candidates should be aware of the elements of identity and how it is constructed within and
across texts. Specific sources such as traditions, Aboriginal culture and colonial history,
multiculturalism, history, the importance of the bush compared to the city, the ANZAC legend,
the rebel and the importance of mateship are all useful. Find some of these elements in your
texts and make the connection to the shaping of your understanding.

Candidate awareness and understanding of Australian national identity should evince some
kind of change in their private understanding due to the author’s work. How did your
understanding change? Were you enlightened? Were you shocked? Were you confronted and
challenged by what you read?

Candidates should be able to link at least one other text by the same author to the major text
under scrutiny, demonstrating an awareness of the author’s concerns and beliefs. Authors
such as Randolph Stow, David Malouf and Jack Davis are poets as well. Tim Winton and Patrick
White also write plays. Some of them write essays and even blogs. The ideology and concerns
of the author regarding Australian national identity will be revisited in these other texts.

Advice from teachers:

* Candidates should take time to think about supportive textual material and choose it

carefully. It all contributes to the strength of the response.
Candidates need to weave the different texts together to make a structured argument.
Candidates need to clearly outline their understanding of Australian identity.
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Activity: Exploring Australian national identity

Think about what contributes to Australian identity. Where does it come from? whg, coulg

cause change?

our chosen text and supportive text to j Wh
- Wha

gram and map bothy :
ow does this connect to your understanding?

Look at the following dia
hey explore? H

parts of Australian identity do t

§ zl . o --—-—«} [( «Tradition Y 5
'\‘.1 e «Religion/spirituality ;
« History .

- «Wealth |

'~ «Cultural background vealn

« Egalitarianism

« Context :

«City/suburbs ;

~ «The outback
- N

e
«Aboriginal
«War
«Colonists/convicts «Technology ;
.lmm!grants . eTerrorism
»Multiculturalism «Globalism
«Political . ; L iti

“_heliefs/policies J sGuizent palites ~

————

Hint: Learn your writers’ styles

As you prepare your texts throughout the year, enrich your knowledge of
an author by seeking out other material they have written. Look for
differences and similarities in the concerns and style found in your major
text of study. ;
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question 3: Sample response one

The candidate addresses the underpinning ideas of the question by choosi i

han one poem by Samuel Wagan Watson. A detailed knowledge and 35'38 . d'SfUSS fthe
chosen texts allows the canfiidate to attack the question with purpose Thn efs(j?”d‘ng ° t'he
early their own viewpoint as being challenged and takes a (iefir?itcan s exP’?'”S
municunuralism, tolerance of our first nation people and acceptance of rac'el (Sjt'?fnce s TFs
candidate is careful to incorporate the terminology of the question as the e'>a< | | ersnse- iy
There is a balanced discussion of two poems which allows the candidate tZ) ad%oret e”"teXtSI-
of the author. Strong use of poetic conventions have been closely linkecrieiS tl:\e o
candidate’s vision of Australian national identity has changed. The expression of thO o:’dthe
is Sophisticated and fluent and the use of metalanguage is included without overpsv:::inlg :f::

discussion.

—

-Austrolion history...does not read as history, but as
the wost beautiful Lies.”-Marke Twain.

when asked to describe Australion national identity,
many reference multiculturalism, which suggests an
ncceptance and celebration of cultural diversity.
However, Twain's words and the meaning of Samuel
wagon  watson's  poetry  has  shaped  my
understanding of Australian national ldentity by
causing me to challenge how | view it. Instead, | have
come to view Australian tdentity and its fagade of
multiculturalism as hiding the veality of continued
suffering felt by Indigenous Australians in post-
colonial Australia. with a focus on poetic devices in
the dingo lounge’ and ‘we've not truckin’ around’,
readlers ave confronted with a bitter and defeated voice
from an ndligenous perspective, which mourns the loss
of Aboriginal culture in the face of exploitation and
subsequent marginalisation of Aboriginals and thetr
culture, 1n this way, | am positioned to change the
‘legj | view Australion wnational tdentity as forever
:amt’ed by the ongoing history of injustices against
Aboriginal people rather than characterised by positive
multiculturalism and unity.

:hrough the use of imagery and poetic conventions,
he poems explore the dectruction and loss of
Aboriginal culture. When reading ‘we've not truckin’

Beginning a response with a
quotation is not always the best
way to start. This particular one
fits neatly into what is asked and —
importantly — the candidate
immediately makes the
connection between the quote
and their chosen text.

The candidate has identified two
poems as the poet’s work — again
addressing the criteria of the
question.

The candidate has responded by
employing a first person point of
view. The question invites this to
demonstrate the impact of the
literature on an individual, so this
response is effective.

The topic sentence of this
paragraph should be more explicit.
While imagery and poetic
conventions are not wrong, they
need to be specified — what
specific imagery is employed? A
particular poetic convention
should be identified and linked to
destruction and loss of abariginal
culture.
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' Loinal Bora-
around’ with an understanding of Aborig e
evemonial arounds and AborLaln

Sinas as cacred ¢
?\,!l'\:k\ As sAc)H al/\'(j {»y(,“/\.r,CCVX(/}‘{ZV\'{-

cona-lines as their traditional
m:‘iiwrui of navigation through the Lans arlmaZand
line” that “drove right through the b(’jva»mm.@T ,r\
iknocked our phone off the hook/forever Pb,gsem,t[t .
with a confronting image of west}érw CM_ W
desecrating Aboviginal land and heritage. rhis
cwoaests ;ijt the SUStEV‘A 0{ yoads 8VM‘PLOH€0{ bH
western “lwvaders” has vesulted in the loss of
Aboriainal cultural connection with theilr ancestors
and the land.  The pause created by the caesura
emphasises the word “forever” and positions me to
consioer the continual and undying nature of the
wordl. Together with the unsettling feeling created bg
the fractured rhythm tn this stanza, compared to the
regular, wmeasured cadence in the beginning, | am
positioned to critique these Western wmethodologies
whewn considering the weight of these vealities. Death
2s o wetaphor for the loss of Aboriginal culture
persists in the dingo lounge’ through its sombre
undertones and macabre imagery of "forgotten” and
“faged”. The free-verse structure of the Poem constructs
this volce as an unfiltered, almost long-awaited
emotional outpour.  Yet by referencing death, it
APPEArs as if the persona is speaking thelr Last worol.
Rendlers are discomforten by these themes of death ang
are positioned to change the way they view Australian,
wotionnol Lotewtitg after uwderstawdiwg the suﬁferlwg

of Aboriginal People in the face of cultwral loss ang
destruction.

{, the “bituumen

Loss of culture by cultural exploitation is alep

nguage features tn “the dingo
’ C(msequenﬂg, readers are positioned to
cow,’vmsemte with the Aboriginal people and question
previous  beliefs of pogitive Australian  nationgl
Lo[e/w?t/‘@ T’lfm Fereona states e black man's
L)cLLé“S are belng swallpwed up and reguraitated (i
foreign Lands for a/dollar” ang “the dreamtime

vesurrécted g L {
e A anytime and found o vLdeo store shelyes”,
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In this paragraph, the
has begun to work the text andin;
conventions. By referring 10 the
pause cr.eated by the caesyry a-nd
connecting it with the word
‘forever’, the candidate is able to
link their own response to this
word and how they fee| abouyt
Australian identity and its
connections to Aboriginal
suffering as part of that identity,

Candidate

The structure of the response
allows reference to such
connections throughout. Each
time the student analyses a quote,
they revisit the question, creating
textual cohesion.

The candidate discusses the
poems using metalanguage which
includes poetic terminology as
they discuss the poem. This is
important as it validates a clear
understanding of the conventions
of poetry and how they work, as
well as meeting one of the criterid
of the marking key.



The jAring sound of “regurgitated” along with the
L issonance created by the vepeated “b” in “black, belief
R/ being” create cacnphnm.U and
B boequently) conveys the discomfort felt by the
‘.Lj"'p::bS{'nﬂ' This feeling of discomfort is also transferred
B o us as we ave confronted with the visceral image of
'.*L.\Cmfw:nﬂi:ty betngy veduced to vomit and swill,
"-rzf;;(;\;f:tfﬁi"" indicates a prior death, and bU
L bverting this vevered Biblical discourse to describe
B Aboriainal dreamtime, which is central in

B ooirituality, as merely “found on video store shelves’,
+ downplays the significance of the dreamtime as a
meve toremistic form of entertalnment for an
L ncaring western audience. The purposeful
= canvation of the word "dollar”, giving it a line of its
owi, ano the perfect vhywme of “thme’, enhances the
' deliberote and plastic feel of this commercial process.
This evokes Ln vee a semse of anger and frustration
“hnt soveething so substantial such as culture is being
Creducedt to o significantly  little wmoney, et alone
havivg the audtacity to Label it with a price tag tn the
first place. | awm positioned to commiserate with the
- Aborioinal people on thelr cultural and spiritual loss
in the face of cultural exploitation as | gain wnew
wnderstanding  of our watlon as  governed by
- copitolist values and an eye for commercial gain.

works  to

| Tre ongry and bitter volcee of the persond bn ‘we're not
Trucikln around mourns the Loss of Aboriginal culture
nelps conflre vy mew  understanding of the
deleterious nature of the colonial ideology and impact
| R Aboriginal people and culture and subsequent
| orginalication ps they are left behind in the
- Cowtew.}:omwd push  for progress. Wwith  new
; f*wderstawdiwg of the deleterious nature of the colonial
eology o Aboriginal people and  culture my
“WdEYStawdiw@ of Australian national Ldentity has
veen, ve-shaped.  The euphemistic tone in the title
?Owtaivus deeper agoression and accusation through
S Play on the words “we've not f*cking around”,
vhich draws nttention to the anger and bitterness of

2019 Good Answers ATAR Literature

The candidate offers a detailed
analysis of the poems,
demonstrating excellent textual
knowledge through the inclusion
of examples. This material is
consistently linked to the criteria
of the question.

The inclusion of a personal
emotional response supports the
idea of ‘shaping’ understanding, as
required by the question. It
suggests change; the candidate
moves from anger to
commiseration.
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Aboriginal people in response to theirbwtt‘umj L,O;S; Vﬁ
marginalisation. The western cowsauc; m‘. [T pi ;
useot sgmboucaugj in the poem 01.; §Lta»/L EVTV;L' f.
seareqation between Western and ’i\O(‘b'L?LVh/{l >(.f :rg
similar to how they divide a street into two sides. The
“discarded and shredded” black truck Tta»fcs own the
fringes of the road”, which vefer to :AbOl:L@LL'/LaL people,
worbgs to portray Aboriginal marginalisation.  The
words  “discavded”  and  “shredded” sugoest
marginalisation and degradation respectively, and
(Llustrates the loss of humanity they feel as they are
reducedt to destroyed pieces of rubber tnstend of people.

Furthermore, we learn that theg “weren't
after this 18-wheeley Lifestyle”.

LOM,:‘A,LL

even Lusting
The atwosphere of
ness anad isolation, of the persond constructed by
the poem’s desolate angl gritty nesthetic positions me
0 critique  the  western, form of navigation,
representative of Western ioeals and wethodologies
elng foreed on tp the Aboriginal people, as it only
venefits western soclety and leaves the Aboriginal

behind to  wmove foward into the new
willennivm, ntegrate with western Culture and
helr ways. Asa contemporary Australin,

thus positioned tp change the wa
Australion identit

culture

people

conform to t
veader | am Yl view
Y glven the losg of Aboriginal
ano segregation and marginalisation of
Aboriginal People our nation has causeql, Reading ‘the

Ango Lownge’ and we've wot truckin arpung’ helps

AL To wnderstang the struggles faced by ndigenous
Australians both past and

- ] |
POELYY Was shape

‘V\.a"tL:’)waL Llentity oy suggesting that it ic forevey
tainted by the ongolng history of

e Wustices against
Aboriginal People vathey tha, chavacteriged by positive
wulticulturalicp, ang unity.
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The €xamination of t
poem continyeg tosy
candidate’s earlier ¢q
about Aborigina| Culture 4,

it contributes o Australian o
identity, Using two po msm,
the criterion of ‘authop wo::ts
which is stated i the Questig,

€ secong

Pport the
MMmentg

A response that in N
s

aninterview or €353y by the Poet
may have enhanceq the respg,.
by Providing critica| and
contextual detaj).

Cluded perh

Ponse

The voice of the candidate js
vigorous and full of conviction,
Their personal statement - e
atmosphere of loneliness ang
isolation of the Persona...positiong
me to critique the Western form
of navigation representative of
Western ideals...’ - js confident
yet controlled.

In these closing paragraphs, the
candidate clearly articulates the
idea that their perspective
regarding Australian national
identity, as seen through the '
history and legacy of Aborigind
treatment at the hands of
Eurocentric culture, has been ,
shaped and changed by the tw
poems discussed.
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Activity: The Australian text

The study of at east one Australian text is mandated in the syll
such a text for an exam choice makes good sense. There may
specifically discuss an Australian text, such as in the 2018 e

accessible through this text choice. When preparing your mMaterial, you should he looking for
representations of Australia that are recognisable. These representations include subject
matter, methodology and ideology. Build a reference source that recognises these and can be
used in your preparation for assessments and the final examination.

abus as compulsory. Preparing
be a question that asks you to
xam. Other questions are also

The headings below are listed as possible ways into your text. You may add more. Clarify your
understanding of the terminology and find examples from your Australian text which validate
these ideas and concepts contained therein. Not every text will explore every heading.

—

Australian identity v . Textsand evidence
Colonial ideologies

e

Curvent ideologles

The lmportance of
landscape

Cultural 'LdevxtLtM

Alboriginal
ackmnowledgement

The rebel

Mateship

The position of women

The ANZAC legendt

Multieulturalism
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Question 3: Sample response two

This candidate has adopted a ma o eources
paragraph clearly outlines possible 2!

addresses the notion thatitisa const

address the personal sh :
i S
in the first person. Otherwise, the response |

articulate language =
colonial mythology and mascylmlt t
and anchored their response in deep textua

from The Turning.

ture and confident approach to the question. The
that shape Australian national identity
antly evolving concept. The candidate did not specif;
aping of their understanding, as asked by the question, by respon
aping beautifully structured and employs elegan;
as it explores the different strands of Australian identity, questig
( y. The candidate has employed strong textual refere
| knowledge of more than one short story t

penmg
ang
call
din
ang
Nin
nCeS
aken

he Australion wattonal Ldewtitkj»mfee any natlon's

ldentity- is one which has been ngwL{Loathlg shaped
by the stovies of our nation's past; from heroie tales of
t‘vTe ANZAC soldiers on the frontlines of Gallipoli , to
the bitter Aboriginal narvative which-quite LrowécaLLg-
remains repressed and untold. As such, our national
Lolentity is still very much evolving under the hanas
of contemporary Australian writers such as Tim
Winton, who deny the comcrete,  clear-cut
representations belonging to colonial Australian
in favour of Afluid, thought-provoking
representations of Australian gender roles which may
perhaps  have  wore  power and relevance  to
contemporary  Australion audiences today. Tim
Winton presents a nuwmber of critical vepresentations
of rural Australian masculinity which for so long has
dominated the Australian psyche, exploring the
frogilities and limitations of such archetypal roles in
our contemporary Australion soclety. His 2005 work
| The Twrning vejects this notion of rural Australian
wpsculinity  as powerful and durable, instend
constructing the wuale protagonists’ debilitating,
fixation on one’s ephemeral Youth as an tmpediment
to  individual  growth  and maturity  through
Progressive  characterisation, symbolism  and g
lending of the Australian vernacular with evocative
descriptive language. Perhaps more meoytamw, itic
the seemiwgtg recurving, ’mabLLLt&j of the wale
characters to atone for the Past, and the cyclical nature

tines
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Identifying the sources of
Australian national ident;
a strong platform for furt
discussion.

ty Sets up
her

The candidate has noted that
identity is a fluid and evolving
concept. They have chosen t;
focus on masculinity and coylg
have developed ideas aboyt the
ANZAC hero or the individuality
and strength of the colonjal settler
as a lead into their main response,

The candidate has elected not to
use a first person response, which
is important to the criteria of the
question which invites ‘your
understanding’. However, by
including ‘Australian audiences
today’, the candidate connects to
a collective understanding.

When mentioning the
‘vernacular’, and ‘evocative
descriptive language’, textual
examples would strengthen the
reference by supplying clear
evidence.



hich work to undermine the power awng
| pVAnCe of the naturalised  value of the stoic
'C SLULL

valian wale mw@em soclety, and in doing
T Winton dentes the colonial aspect  of

’ ) C \.'/
F‘.f L

,\HS{
thts ‘
wtralia's eulture @ role tn modern definitions of
Australian Loentity.

The P! povessive chavacterisation of Max’s chavacter i

he title story ‘The Turning’ as vulgar and infantile
dprouah erude discourse, a Limited Lexicon and verbose
cuwtax work o eritique the power of dominant
v,~:a5cut'm't'tgj within  the evolving post-modernist
context within which this text s set. The continumal
chavocterisation of Max's character as dolng nothing
ot erting and farting and sulking” work to
dicempower  Max, and by extension, the rural
Australion wmasculintty  which  he  embodies, as
sothetic anol useless contrary to archetypal values of
the  Australion  wmale as  being  powerful  and
resourceful. The fact that the words appear as present
ravticiples also becomes significant tn perpetunting
nis state of uselessness, and thus wndermining his
role as the dominant patriarch tn the house and public
spheve. Words such as “plssed and woaned” Later in
the text ave also ey in disempowering  him,
porticularly as the word “monned” generally connotes
sicness and wmalady, whilst the word “plssed”
telongs to the lower registers of language and
inplicate hine as being in a Lower strata of class and
soclety. Furthermore, the fact that he “[eomplained]
ot having to heat up his own food” and “turned his
wose up at [Raelene’s] cooking” work to construct him
as childliee in his wmannerisms; a far cry from the
‘tflaLLowed values  of the Australian  wmale  as
wdependent andl resourceful.  This s further
relnforces by the repetitive use of ‘and’s’ and simple
clauses used when describing him, which lend itself to
7 verboge, expository syntax which can be Likened to
the speech of a child. Despite this, however, there are
Moments of violemce in which he “[oullocks raelene]
WAto the annexe” and “[clouts] her in front of the kids”

2019 Good Answers ATAR Literature

Here the candidate has supported
their statement with textual
reference. By focusing on the
crude physicality of ‘Max’, the
candidate has clearly illustrated
the notion of challenging the
archetype of Australian
masculinity.

The detail and evidence explored
here could be linked more closely
to the criteria of the question by
commenting on the ‘shaping’ of
the candidate’s understanding of
Australian national identity.

Sound textual knowledge is
displayed by the candidate;
however, they do need to re-
connect with what has been asked
by the question. How is the nature
of Australian identity evolving and
how does the collective ‘our’
respond, thus moulding
understanding?
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which re-establish  his  power DVEY Rae’Lewe, and
tp which such naturalised values

emphasis the extent
male have become oieeptg

of the rural Australian
entrenched into our Australian soctety.

The sywibolic nature of water and the vivid descnpt%vg
language utilised tn Aquifer’ despite the retro/spectwe
vaitiv £ the workings of

navrative point of view construe

childhood and the past as inescapable, and thus an
sbetacle to individual growth and progress. The
tif of time as water which “wmoves through

YECUIYLAG) WAD
"comes and 9oes L WaVES anol

us, not us through it”; ,
folds... back in o itself” work to construct the notton

of time as a burden which we can never truly be freed
from.  n particular, the fact that the unnamed
protagonist in ‘Aquifer’ opened the window and “smelt
wild lupins and estuary mud and for a tlme forgot
where [hel was” mply that he has often been
precccupled by the story of his childhood, and perhaps
spent wore of his life reliving past memory than
living out his own life and future, much unlike the
way we see ourselves as the Australian wnation as
progressive and forward-moving. The protagonist’s
vivid deseriptive language and immaculate attention
to detail throughout the text, despite being simply a
recollection of his past, become evident tn descriptions
such as “black water [bleeding] with a linoleum
oleam” and “reeds [orushing] like venetian blinds”
amongst the backdrop of “scaly paperbacks”, working
to reinforce our understanding that the protagonist
nas glven much thought to the story of his past.
Furthermore, his wneed to J'ustLﬂﬂ his Lnnocence
regarding  Alan Mannering’s death without ever
(mahmg an explicit adwission of his guilt may be
Wentified s one of his key character flaws in
preventing him from transcending his past. Hesays,
G 14 v vt o s
the second clause negates tg e ?8'{0’/8 e
Once again the wmotif of ti ‘ autheMLCLtU of the first.
{ore as the SiBA Gl T Ume as water returns to the
ponders over the fact of “Alan
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The candidate has in
second story by Win
meets the criterjgp,
work’,

Cludeq )
10N, whic
of 'authq(;

The expression em |
candidate is articulgt:y::dby i
perceptive. Blending textya|
material with comment 5 dona
smoothly. ‘The recurring mc,(,‘f;‘
time as water which ‘Mmoves B
through us, not us through iy-
‘comes and goes in waves am;
folds...back in on itsels” Works ty
construct the notion of time asa
burden.

The reference to Australia as
‘progressive and forward-moving'
is perhaps too broad. A stronger
response would connect this
progressiveness to a particular
aspect of culture, such as working
towards a more culturally inclusive
national identity, or changing
gender roles; either way, it should
be connected more specifically 0
the themes in this story.

]
Direct reference t0 Australian
icular the

national identity, in parti
aspects the candidate seeks t@
explore, would bring the =
candidate’s deep knowledse iw
ideas about the text into a tignteh
more centred response.
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-;cgnnn‘d\:"“"f' yanang silently down upon the Lawns of
n(, chreet’ ve-emphasising the burden of his childhood
E apable part of his Life which he may perhaps
E Ve be able te nove away -{. ont, contyay Y t;» populay

of Austratia as being a progressive nation.,

B o an inese

B\ . edc
B OCHLT
il‘;:-‘t.'.,“l\ﬁ' these cvitieal  vepy esentations  of  rural
4 .\;&tl(ﬂiﬂl‘\ masm(l.in[tU as toxie and outdated, The
I_*-'—‘l‘—‘—; apso conments m’m the #etel'tot'atiom, of the vole
ne dominant wale patriarch tn society through the

sevisation of Max in The Turning’ as ill and

Boharacce
L eclining L health. The continual chavacterisation of
ox's character as “weather beaten” with a “gut” and a
crFed back” become fundamental in actualising
Lo pamice and thus the demise of the role of the
owdnant wale bn society, as he is portrayed as being
2 waw past nis prime, defeated by the wmundane
ealities of his life and clreumstances. Furthermore,
| e fact that he “still needed [Raelene]” and after all
chese years still had that hungry Look’ for her to
undermine his power as an archetypal wmale, and
- instend velegate him to avole of dependence rather than
independence. This comes as @ stark contrast to our
oreconceived  wotlons of the male aspect of our
- Avstralion cultural identity as herotc and empowered.

e
' “
\

'}Y;TJ“’W Winton belongs to a class of contemporary
| Austrolion writers who deny the colontal definitions
E ot Australin’s l/u',storgj and Ldewtitg in defining our
,_’“Mfﬁmpomr@ Australian Ldewtltg. ndeed, such
- consensative values of dominant maseulinity and
{ veole dominance and power have perhaps no room in
bur esolving contemporary society, and as such his
| Work. The Turning works to remind us that these wale
vepresentations belong n the past and  empower
modern veadership to resist these definitions, move
beUOMl them and create our own.

Here, the candidate has
connected with negative ideas
about Australian masculinity being
trapped by the past and unable to
move on in a positive way. This
confirms the negative ide)s
explored earlier,

The candidate refers to the shift
between colonial and
contemporary Australian
masculinity. A literary example of
traditional patriarchal masculinity
would enhance these comments.
Always try to provide evidence for
the assertions you make; don’t
assume your marker has the
required contextual knowledge.

Stating a reaction to such a
contrast and what has been lost,
gained or changed in the process
would strengthen this statement.

Reference to the continued
evolution of Australian society and
the perception of masculinity
within it links to the opening
paragraph and suggests the
transformation and shifting of
traditional communal ideas
regarding Australian national
identity. This brings together the
ideas discussed and ends the
response with authority.
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Activity: The author’s context

Understanding the background and context of z.m aut.hor ;an supply YOU With 5 s

of reference. Investigating an author’s life and tlm?s IS an important Ingredient in discofrar.m
how they saw the world and appreciating their choices of genre and style in repres rmn\lermg
ideas. An author from the past might reveal to you a new way of |00king at Somegy; the;
seems ordinary in the present. The gender or ethnicity of an author

. N 4.

) o might he a conyy, gut:’ct
factor in their creative output. Their work might marginalise or naturalise treatme ing
different groups of people.

Your task is to do some research and to use it in a positive way. Besides discovering fact
details about a chosen author, look at the times or context in which they wrote or Writa W:al
was happening? Could these events have influenced their work? Finally, try to read Somat
other source material actually written by your author. See if there are letters, essays or eve:
blogs (for today’s authors) available for you to examine. Their writing, or speaking, iy ,
different genre or medium might reveal new ideas, as well as confirm or enhance What yo,
have discovered while studying the chosen syllabus text. Such exploration wil| also give you
SOme more intertextual resources upon which to draw, if need be.

Hint: Australia? Or Australias?
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question 3: Sample response three

This candidate has engaged with the darker side of Australian colon [ hi

shaping Australian identity. The candidate has considered twoong; hlSt.Ory as'a means of
addressing the criterion of ‘work’. This has allowed three strands o;; Aun:tS 'F th.elr apswer -
examined — Aboriginal treatment at the hands of the colonists, the Aborr? I'anllclj'entltY .
landscape and the position of women in Australian culture. Tf;e inheren;g\lzri]al - WIth th-e
suppressed in the Australian conscience is exposed and its significance in sha Oi:nce e
society is made clear. The opening paragraph clearly sets out intent andpinfrzzi”current
selection of suitable text choices. The candidate makes strong connections betw UCheS e
and how it has shaped modern perceptions of Australi e A

. _ an identity. The candidate employs
relevant textual evidence to support their discussion, as well as logical and fluent language

The iolentity of o nation is often explored and shaped
by works of Literature. Australian poet, Judith Wright,
examines Australia’s colonlal and cultural past in
order that hev veader's understanding of what it
means to be an Australian (s shaped by an awareness
of owr history. Wright's “Niggers Leap, New
England” (1946) vevenls the hidden violence of
British colonialism on Australian shoves and seeks to
wnglerstand how wodern Australian’s are lmplicated
W such viclence. Stmilarly, the (nherent and
inextricable Link between tndigenous culture and the
Australion landscape is portrayed in “Nigger’s Leap,
New England” (NL,NE) so that the reader may come
to appreciate the cructal vole of the natural world tn not

The candidate has opened their
response with clear statements
regarding history and how it has
shaped Australian identity.

The candidate has chosen to refer
to ‘the reader’ rather than employ
a personal first-person response.
Careful reading of the question

only sustaining our nation but shaping it. Finally,
Wright in “The Precipice” draws attention to the
cultural suppression of women in Australin, thus
Promoting self-veflection in the reader to question the
- Ways in which  Australion  culture facilitates
b ctructural vislence against women, but wore broaaly
minority groups. As such, Wright's poetry is a
fundamental examination of what it means to ve an
[ Australion, and shaped the ways in which we view our
mtiow as a whole. “NL,NE” exposed the cultural
Proclivity of modern Australians to hide the violence
of our coloninl past, in doing so, helps the reader to
Mndderstano thelr pwin implication tn the brutality of
PUrvation's history. Born out of an bnvasive

should recognise the criterion of
‘your understanding’ as being
important. Using ‘the reader’ has
only allowed for a general
response to the shaping of
understanding.
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A cetvalian culture Ls outlt upown 0
heaemony, modern Austyalia

_ A4S
of exploitation  that Aee
1

* latic Wright
(~1‘\"_\":‘;'n"‘["}'(ﬂ{'; from ouy Lives today. I'w.(f/fxf,r".f‘vj\f/ b/ull,r:l!%L
a;:r.mv‘\.: that "we should have known/the V"f'(/fl”':’{/'”;
tudied up the clif{s and hid them” would l/]fw{? t 141: j:/+
auestion on tts tongue for us/And there \MeH LLe . at
\\\'EH‘ curselves writ strange.” Here, the /\MSW‘OIL"LLMW
proclivity to ignoere our violent past is connoted by ’Lhe
nioht that tidied wp the cliffs and hid them”, exposing
not only the lack of acknowledgement over past
events, but the integral vole of the watural world -
vevealed via the personification of the Lawdscape.’ n t‘lfl(’,
same way, the persona includes the rleader % m’s
statement “we should have kRnown” making Wright’s
readers, both past and present, accowntable for our
natlon’s history. Unable to separate knowledge {ro/m
responsibility, Wright goes on to explore the way in
which our nation's identity can be and shouLfi oe
shaped by understanding our vole in past CO’LOVLLQLLSVM..
As we, the reader, see the violent antagonism of the
lnvasive, white hegemony  with  the warginal
Aboriginal people, we are compelled to reflect on the
treatment of those same people wnder the same
negewmony today, as “there they Lie that were ourselves
writ strange.” In this way, Wright's poem compels the
reader to consider the violence of pur colonial past, anot
the ramifications of such bmtaLL‘cg

Modern Australia.

in shaping

A Rey element of both Australian History and
wotional tdentity, “NUNE” focuses on the place of the
notural world tn ndigenous Australion culture and
now this affects our modern Ldentity as Australians.
Wright specifically contrasts a litany of absences in
thic poem to emphacsice the lnextricable link between
the tndigenous culture and Lg ndscape, as “Newer from

eartn again, the coolamon’ wor the thin, black
children dancing like shadows /

of saplings in the
wind.” The drastic violent meact

of colonialism is
seen to have divorced the Aboriginal people from their
Land, and thus theiy Ldewtltg, as they ave seen “never
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The Ianguage mplg
candidate | confide:ed by the
and incorporata, '|e ey
T‘HICI"T\NV. The candu; angu,,z,
included , variep of e %
and sentence Open i
‘Born out of an inva-,;\;,.' e
hngnmony‘ and The ,I :
boldly asserts thav p, s
they have mauntamod a ”)mg .
positive vgica thmughr,.,;n,"h nd
response, e

Beginning 3sen
phrase that ref.
material adds ¢
cohesiveness ¢

tence wir, ,
erences ®arlia,
© the oyery

f their a'z“""“nz

Here, the candidate hag
connected to the idea of histg,
mentioned in the Opening
paragraph. This type of referenca
adds a unified structure to the
response by tying the exploreg
ideas back to the thesis
statement.

3

Inclusion of words directly from
the question such as ‘shaping’ ang
‘national identity’ work subtlyasa
reminder of what is being asked,
without exactly repeating the
question.



pgpin” The gkjmbnt. of “the coolamon” wetaphorically
|'8W‘555MS the integral chat_Lov\,ghLP between the
mdigenous way of Life and culture, whilst the
a0ery of the “dancing” chitdvewpov‘cmgs the cructal
ole of the land to their tdentity as a wnation oy
Llening them to ‘saplings in the wind”. Heve, the
aatwral world is seen to nuwrture and sustain the
~eople, 0 synthesis that has been lost i the
velationship of exploitation between white Australione
and the landscape. As such, Wright is prompting her
veadler to re-evaluate theilr perception of the natural
world, thus further integrating ndigenous culture
into our understanding of Australian Ldentity.

Although Wright composed “The Precipice” in the wake
of second wave feminiswm, her criticlsm of the
structural violence against Australion women, still
resonates with a modern audience. Rather than accept
the soctally accepted gender roles, Wright challenges
fomale stereotypes, Likening the female experience of
rebellion against thelr construction tn modern culture
to suiclde. The woman tn “The Precipice” is seen to
reach “the edge at last, and wo less certain/ she took
the children tin her arms because she Loved them/ And
Juped, parting the leaves and the night's certain.”
Here, the woman's experience of domestic Life is seew to
drive her to commit the ultimate act of vielemce
agoinst herself ano her children, as Wright's
nyperolic allegory seeks to expose how damaging
gender anol soctal steveotypes can be to the tndividual.
AS such, the modern Australian reader is compelled to
tonsider the ways in which our own culture still
focilitates the suppression of women, even when we
| would Ldewti{g as a wation of ’equaLL’cH'. Moreover, the
- Poem evokes empathy for the woman's plight as they
- Seethat It wac ot a lack of Llove for her children that
; el £ her suicide, but rather the daily subjugation of
g the woman to conform to a particular steveotype of
. {emmiv@t@. The domestic space which she would have
| Cceupled is rebmagined tn the poem as part of the
“Btural world, in order that nature becomes a site of

2019 Good Answers ATAR Literature

There is excellent supportive
textual evidence included in the
discussion. ‘The symbol of ‘the
coolamon’ metaphoarically
represents the integral
relationship between the
Indigenous way of life and
culture...” Each example is
explained clearly and connected
to the concepts of the question,

A smoother connection between
Indigenous culture and feminism
is needed here. The move to
another strand of identity is
abrupt and the fluency of the
discussion is disrupted.

The inclusion of the historical
position of women in Australian
national identity is useful, but
needs a stronger connection to
the ‘modern Australian reader’,
particularly in consideration of the
fact that Wright was writing
several decades ago. Do these
stereotypes still hold true? Are
they as strong as they were when
Wright composed this poem? It's
important to consider the context
of your texts, and avoid
generalisations.
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power for the woman to ameum'gtc hev LLLS.,LTIJMS’
Wright questions ou understanding of 6quatu_”’ for
women in Australia, and leads the rveader to consider
how we should vespond to dominant stereotypes of
{CHHHLHHU as we seek to become n U’L{L(lj equat natiown,

Wiight's poetry exantines key elements of Australian
history and culture tn order that the veader’s concept
of Australian nation tdentity is shaped by the truth
of owr past. Drawing on colonial history, indigenous
culture and the place of women in society, Wright
helps the veader to comprehend what it truly means to
be & Modern Australian and the tmplication this has
oW our LLves.

Activity: Background viewing

The closing Parag
(Ogether ele 3p E
candidate’s ‘heg: Of the

However,

eMan
X could "t
in affirming bem

the o Ure

Xact e
of tranSfOI'I'hation or for Wm"'”:
readerunderstand,n Ing of

re, :
modern Australian id“ntim ng
entity,

The Literature course is focused on written literary texts and it is from these that You must
draw your answers. Nonetheless, there are rich sources of background information availale
in Australian film texts. These too tap into Australian ideologies and reinforce culturl
stereotypes and attitudes. Watching these films in an active way may reveal to you insights
about your texts and will certainly offer you enrichment regarding historical context and the

concerns of Australian culture.

Some suggested texts:

Picnic at Hanging Rock,
Breaker Morant,
The Light House Girl,

Red Dog,

We of the Never Never,
Gallipolli,

Strictly Ballroom, Australia,
The Rabbit Proof Fence,
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Mad Max (the series),
Priscilla Queen of the Desert,

Jasper Jones,
The Proposition,

The Dressmaker,
The Tracker.
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Considering Question 4

entity.

Eﬂc&up on the ways your connection to a text has been influenced by aspiéAcrts orf~y‘oiur own
e

Interpreting the question

The focus here is the way an individual, in this casg you as the candidate, makes connections
to a text. Think carefully about the word ’c9nnect|ons’. For example, candidates might note
that a description of a setting might be moving bt.acause of its beautiful language and because
they have travelled to that place before, they might be angered at the treatment of women
pecause it challenges their beliefs in equality or they might feel empathy with a character

making a difficult decision because they have experienced such a dilemma. Such connections
should be clearly explained in your response.

‘Your own identity’ should be clearly defined. This question requires a deeply personal
response. Consider your own identity thoughtfully, drawing on your life experience, cultural

identity, place in society, age, gender, ethnicity and so on as a base from which to consider
your connections to texts that you have studied.

‘Aspects’ is an important part of the wording of the question. Candidates may choose one or
more contributing factors that make up their identity. Candidates who generalise about their
identity as a whole will not be rewarded as highly as those who identify specific elements of

that identity. The idea that identity is mutable or constantly changing could also be explored
to enrich their answer.

Candidates might address the question demonstratin
connection to a text. Candidates should select 3 text to
personal reactions and be able to explain these.

g either a positive or negative
wards which they have had strong

Candidates should support their discussion with clear knowledge of the text. Direct examples
that made an impact or caused a strong reaction should be incorporated into their response,
clearly linking such connections with their identity. Incorporation of detailed discussion of the
text should substantiate the connection between self and personal response.

A clear individual voice from the ca

ndidate is important. The question invites a definite first
Person response that demonstrates

personal reader engagement with the text.

Advice from teachers:

Candidates should be abl

e to demonstrate clearly the ways of connecting to a text.
* Explicit examples from th

e text should illustrate those connections.

stand that a first person response is asked for; they are
pects of their own personal identity.

Candidateg should under
expected to articulate as

Candidates should be ca

reful about relating too much personal, private information.
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Activity: Considering your context

The syllabus emphasises the strong connection between readings and responses o
e

the contexts of particular readers (or groups of readers). You should take the time ¢ 2305
on your personal context and the way various aspects of that context impact 4 O reg o

experiences with texts. At this stage, you should be able to consider the inﬂuenc::: g:w

elements such as age and gender. ldentify how aspects such as cultural backgrg,. -
socioeconomic context, family dynamics, spiritual or religious beliefs and so forth impagrcunc
-led

the beliefs, values and attitudes that contribute to your responses to texts.

Udon

influence
on reading

influence
on reading

influence
on reading

influence
on reading

influence
on reading

influence
on reading

influence
on reading

Hint: Different responses to different texts

Different texts will highlight different connections to these aspects of context. Sometimes,
particular aspects will have little influence on how you respond, while with other texts,
your cultural heritage or your gender may have a large impact. similarly, your context wil
generate a variety of responses. You may be charmed, shocked, delighted or appalled. You
may feel empathy for a character, intrigued by the narrative or moved by the beauty of
language and what it is trying to communicate. Whichever text you study, never overiook
or discount the influence of your own context. Who you are will contribute to how you
respond, unlock meaning and thus create understanding. o
e e Prem——
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Question 4: Sample response one

tating their identity clearlyas a contemp.orary female with feminist leanings, the candidate

. aderSSCd the paramefers of the questuor? clearly. The sympathy felt for the witches and

had Macbeth is clearly delineated through this connection. The candidate has set up a strong

. Larezuise for discussion. The response 8085’ on to explore power as a feminine tool and the

" fluence the women have over Macbeth’s actllons. Further connection to the candidate’s

= gentity i made through.the reference .to being a contemporary Australian. The strong

i ersonal voice of the Cfindldate and the reiteration of areas of connection and understanding

l re the strengths of this response. Gooq textual knowledge illustrates these connections and

. makes fora convincing discussion. Thfe final paragraph is a strong conclusion, giving shape and
purpose o the entire response as it links to the key concept of the question.

_——

cender voles and s velation to power take on great
onificance in Shakespeare’s Macbeth As a woman
LLJLL«LQ L contemporary Australia my interpretation
and connection to the text is em’wetg different to how
aw Elizabethan audience would Lvucerpret the ptag. An
imeportant question for us, as observers of the play, is
novs con & wman who Rnows the values of Love, virtue
oandl honestly, who adwmires his king and fights
oravely for him, how can this same man thew go on to
destroy him in such a treacherous way? My identity
os 0 female contemporary Australian led we to
oanalyse the physical comstruction of this text via
Teminist perspective. In this respect, Shakespeare
eems to uply that it is the woman's fault who
spurresl Macbeth to commit the vile act of murder. That
fﬂacbetla le essentially a good wman led astray. The
;o’ommg presence of female figures — wost notably the
vikehes angl Lady Macbeth influence and in a sense
“ontrol Macbeth's mind. Rather than feel anger and
"entiment tovward the female characters of the pla Y -

The candidate begins strongly,
setting out clear definitions and
understanding of the key
elements of the question.

(&)

7S 0 vioman vipuld Likely have in the Elizabethan era,
‘;’VE ;}f@;»ectiow t’o the witches and Lady Macbeth Ls
‘waxtth@; and interest. It saddens me not tha% as a
iy ‘rhe’f‘e c’hamcters must rely on manipulation to

e voiee heavd - but it also interests wme as |

90in pegeg ,
Feess to a world which encourages we to veflect

0 2 ,
“the situntion, (i, the present.

Use of the first person is
important as the question asks for
‘your’ own identity. The candidate
has done this well by including
comments about their reaction to
the text and how it has made
them reflect on the situation of
women in today’s world.

Page | 133

1

.
P ——

2]

AT

w/3.7) .



2019 Good Answers ATAR Literature

Early in the play we see Macbeth weeting }”LH" the
witches. It (s the witches who prime the audience for
what is to come and sets up the development of Lady
Macbeth’s character. A woman. is going to act on her
desives and ambition and the implication is that tn
ovder for a wowman to act she wmust transform into
something other than womawn, something malevolent,
a witch {-ov\' example. The witehes have some hold over
Macbeth. He becomes thelr ”wawwmd soul”, he weets
thewm - as if by choice, with Little knowing that they
have been conniving to manipulate hiv. They plant
ow toea of ambition - “all hail Macbeth...thou shall be
Rings thereafter” which is then followed by Lady
Macbeth who orders him to commit the violent act of
Rilling king Duncan. n this sense, Lady Macbeth
cown be seen to be an extension of the play’s witches.
Perhops they are even her shadow self - as if woman's
power can only come from her darieer side. There is no
doulbt that my Ldentity has shaped my interpretation
of this Literary text. As a contemporary Australion |
Lve in 2 soclety where female power is greatly
encournged and where we are told that if we can
EVAOYace our Lolentity “we can do anything”. we are
told one thing but shown another. Lady Macbeth
thinks that she can grasp power if she can “unsex
nerself”. She calls wupow spirits allied with the witches
C0 funsex me” “take my milk for gall”. n ordey for her
to become powerful she must resict the confines of
evelninity - beneath the womanhood tmposed b
oclety theve have been countless examples by which a
an Ls still unable to 9rasp power compared to that
of 0 Wl With the emerging #Me Too’ movement it
Lecomes evident that the world still comtinues to be
ated by wen., Only now are women beginning
to grasp power. Lady Macbeth (g powerful, but onl
through transformation intp g witch-like Ldentity.

n -

wWonn

dovmin

Shakespeare’s  exposition of
demonstrotes the subordinate ol
Elizabethan societg - that ig,

Ladtd Macbeth is owtg shown t

Lady  Macbeth
e of women in
swoordinate to a wmale.
nrough her tnteraction,
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This section could be broken down
into smaller paragraphs to
separate information, clarify ideas
and strengthen structure. When
the discussion moves to Lady
Macbeth, ‘In this sense, Lady
Macbeth’, a new idea is
introduced - thereby offering an
opportunity for a new paragraph,
Later on, the candidate introduces
the ‘#MeToo’ movement - ‘With
the emerging ‘MeToo’ it
becomes evident'. Here is another
opportunity to begin a new
paragraph.

By citing the ‘#MeTo0’ movemgn!.
the candidate has connected with
today’s world and the position ol'
women with regard to power. TTHS
link supports her personal identity
by establishing the position of
women today and relating itto
that of Lady Macbeth.
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p Macbeth - she is wever portrayed outside the
wl )

7m*inmsmp. in this velationship Lady Macbeth has g
’L AL

eriol position and takes charvge of the divection of
Cl ‘ ”

.,Ijjm _ “be, Leave the vest to me”. She taunts Macbeth
ﬂ\.\\n aetion LY questioning and challenging his

L
mrz_:culzth. |
wilk of human Rindness”, wWill wmake him wore
“l <

wonaanly than she. He is called to prove his “valour”
; f\u like a coward in thine own self esteewn”.
che emasculates hime tnto subsenvience LrowécaLLg
manipulating hin Lnto committing the very mole act
2 mwrder. Macbeth commits the murder is order to Live
1; to Lady  Macbeth's  twisted definition of
wasculinity. “1 have pluck’d wmy wipple of those
poneless gums and clash’d the brains out”. This is an
imaoe of the feminine trait maternity suppla nted and
enabled via the wmasculinisation of violemce. My
commection with Laody Macbeth is one of confusion.
own the one hand | Ldentify with her desire and quest
Lor authority in a world that offers o Little. And yet |
wnderstandably condemn her actlons, | interpret her
as an innocent vietlm who's only perception of
femininity has been altered by her experience in a
soclety where women have been denled all individual
rights and freedoms. At times, | feel as though [ am
living vicariously through her coming caught up tn
ner dilemmns and struggles.

Her argument is that any sign of the

|/
v
|

The development of Lady Macbeth’s character is a
privee exaweple of the gender bias mplicit tn the horrid
fﬁre. nitially she assuredly and brazenly calls forth
the “thick of the night” and the “dumbest smoke of
el but over the course of the play her attitude
thanges and she proves to be still the weak female. Not
ovly does <he falter in the deed but she comes to feel
YeW'O,YSC' Proving she does wot have the ruthless-ness
;qu::m and feels fear, “hell is murl’eg” and “my
WM; aTY; D{WWICMOMIY but ( sv‘la@e to wear a heart so
ngb& e blood LVM.OI@LV’LCO( staining hct hands are a
Wﬁahaw;{ her’uwre-ﬂecth@ guilt. she is moccilf aLL’a

fragile woman. She needs wine to maintain

2019 Good Answers ATAR Literature

The candidate has delivered a lot
of information here. They need to
maintain reference to the
question through returning to
their thesis throughout the
analytical discussion.

This part of the response does
make effective reference to the
question, justifying what has
already been stated — ‘On the cne
hand | identify with her desire’
and ‘l understandably condemn
her actions’. By explicating their
complex response to Lady
Macbeth, the candidate has drawn
together the material presented
into a strong conclusion.

The candidate has used examples
which track the change of
character shown by Lady
Macbeth. They respond to these
changes with empathy,
recognising the fear and guilt felt
as a result of Lady Macbeth’s
actions. The candidate connects
with the text ‘as a woman who has
faced gender discrimination’ and
who ‘feels her defeat’.
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her courage saying ‘that hath wmade t.hew drunke
which mﬂ;it’ Lv\‘\fbbﬂ((ﬁ" where once she outwitted and
bamboozled Macbeth with her words “when You duyst
do it, then you are a man” appealing t'/f Maabc?h’:
masculing inﬂgfcmitU and spurring hine Lnto actiow,
her speech s now feeble, she has disiwte(?mtf/zd and
ultimately commits suicide. Heve, | was inclined to
interpret such an act as a prime metaphor of t}l/\&
difficulties women have faced fov centuries, though tn
a wuch wore advanced way in a contemporary
soctety. As a woman who was faced gender
discriination on oceasions, | feel her defeat. The
Lwplication tn Macbeth is that her actions were not
fitting of her social role. Perhaps the moral of the story
Ls women should be passive, echoing the Elizabethan

view that women are innocent, powerless children.

MYy ldentity as a female definitely shaped wmy
interpretation of the play, espectally Laolgj Macbeth’s
character. Although set and written in a different
context to my own, this by no means makes the play
less relevant. nstead, | feel it has taken on an
alavming new resonance. At Its most basic level, it can
veew vead as play that embodies masculine fears of
wowmen who threaten to control. With movements such
as ‘Me Too', this fear is resurfacing. Shakespeare’s
demonic construction of Lady Macbeth had a
profownd bmpact on me, but not tn the intended way.
| dont view Lady Macbeth as evil - instend [ see her as
2 victlmised female caught in a web of patriarchal
gendler politics.

The candidate explains clagy
their interpretation and
been influenced. Thjs o
directly with what is re
the question,

how it has
nnects
Quired b

The candidate could have
articulated more clearly their
personal context by detailing their
age, education and/or culture. By
stating simply that they are
female, they make a broad
generalisation which does not
recognise individual women’s
experiences.

The reference to the ‘Me Too’
movement is an excellent link with
today’s world. It marks an
awareness of current patriarchal
values that resonate strongly with
the culture explored in the play.
The conclusion could have builton
the similarities to further ratify
their connection with the text.

Hint: Understanding contextual shifts

Investigate your texts with an awareness of the values and attitudes of different contexts. These
can be referencing time, place, class, gender, culture, education, spirituality, wealth ora
combination of some of these. Sometimes the values are clear cut, other times they are
deceptive. Seek out the ways a text may appear to be reinforcing ideologies, while subtly
critiquing them. Shakespeare’s play The Tempest, for example, which ultimately reinforces the
power structure of nobility over the lower classes, nevertheless features a constant reference to
rebellion in the songs the lower classes sing. These songs challenge the accepted hierarchy 3“.d
suggest Shakespeare’s awareness of this cultural shift — even if his work doesn’t fully support it.

B
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Activity: vour identity — your values

tity is one of the basic comfepts referenced in the syllabus. You are expected to be aware
ents that go into forming the identity of nations, cultures and individuals. This last
includes the actual candidate — that is YOU! The three responses chosen as examples
or Question 4 all elected to cite feminism as the key to their identity. While there is nothing
wrong With this approach, there are other eq'ually valid and rich contributors to personal
qentity. Some of these have been suggested in an earlier exercise. Consider these as you

4efine who you are.

1den
5f elem
dentity

3nce you have investigated the components that make up your identity, chart the values and
By itudes that march alongside. For instance, if a personal identity is based on gender, how
4oes that contribute to the way that individual sees and interacts with the world? What values
o intrinsic to that perspective? How could they support or challenge dominant ideology?
1ow do they connect to your understanding of your literary texts?

)elements | Dominantvalues
strength, physical dominance, patriarchal society, expectations of
behaviour, rewards, punishments, power, violence, virility

education, wealth, mateviaLpossessLows, upward MOU’LLL‘CH,

ownership, travel, comfortable Living, cleanliness, securitg

honour, family, religion, loyalty, community, diligence, physical
warmth and closeness, temperament
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Question 4: Sample response two

The candidate has introduced their response with a ser.ieslof general Sfta}:ement's that g
the question rather than directly engaging with it. The fina ssntenbce of t T opening par
does address the question with conviction and would have gen ettt;f placed at the 4
of the response. The candidate continues with steadY connections to this ‘stat?me,‘]t of i
and how their reading of the text has thereby been influenced. They rr.m.mtaln this lin
question throughout their discussion, focusing on context and the feminist movemen
past and present. There are some nice references to the cor\temporary world ang Clegy
connections to the candidate as they work through represen'tatlons of the female chara.;tErs
of the text. Pertinent references from the text confirm the |dea_s of the candidate and hgy,
they have been influenced to be critical of these representatlons.. The response is well.
structured and ends with conviction while linking clearly to the question.

hadQW
agraph
Penin
dentj
kto the
ts of the

Literature is a cultural medium that often veflects the
beliefs, attitudes and ideas prevalent within a texts
contexts of production, that is, the time and place L
whtch o written worke was produced. Literary texts are
Lnherently connected to a render’s context of reception
and thus interpretation is depenolent on aspects of an
audience’s tdentity tncluding thelr soctal positions
andl experience that allows thew to respond to texts tn
particular ways. The acclaimed wovel The creat
Gotsby was written in 1925 by F. Scott Fitzgerald
gl Ls therefore a veflection of the cultural landscape
T the 19205 n Awmerica. The novel encapsulates the

Knowledge of contextual

: . . p influences on the textis clearly
cultural Zebtg eLst 0{ the 'POSt—W&H’ era WLHA CLCQ v stated, particularly with reference
’ ) ’ 7 v ’ ’, ini :Th |
influences from the vising firstwave feminism | plemmemiers
YWADVEWEINT SWﬂ(’,‘PLVL@ the watilo w, with the co nstruction of the post-war era “fi(.h clear

A , influences from the rising first-
0T THLS COV\/C'S‘Pt SM@@&StLVL@ a {CW O{ the women's wave feminism movement’.
RLlohts Reference to their own context

Movement from o wmale perspective. with
covnsiderotion of the prominent fominist Stmone de
BLOWVOLY'S ‘Bternal Feminine’ theoy
of female

follows.

Y, the construction
chavacters within the novel, specifically jay
Gotsoy’s love interest, Paisy Buchanawn, can be
exavnined to reflect Fitzgerald's fears of the ‘New
woman' as characters who embod
characterised s cruel, corru
men to obtaln and thuce
sexism of the age.
Feminist readin

Y this archetype are
Pt and possessions for
Perpetuates the prominent
’rimrou@ln the application of a
9 practice,  have veen able to respond
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- towards the representation o
SUev¥orC , 2
Lext dug toomy own Lciemt.ttU as
Lninist Australian veadey.

{womew . the
2] cowtempomnj

Y

Jiderent to my comtemq)sorarkj context of reception,
Althouah Australian soctety within the o1+ century
eping an Lmhc‘»'emtg patriavchal societg, 7 Larée
smphasis is placed on gender equality between nien,
anal wonaen with the fourth wave of feminicm
augrolng n Western soclety, warked oy ML@W’U
covetedl soclal  movements such as the ‘Me Too’
camdalgn  which  aodvocates against  sexual
narpssment of women in the work, place. Due to the
csultural context | have matured in, | have been able to
pecept women's rights as a social right and take m
freedom such as the right to vote for granted. This
sociol context juxtaposes that of the 1920 in
American when first-wave feminism had begun to
emeroe. After the cessation of World war one in 1918,
woreen who had entered the work force in the absence
of wmen were reluctant to give wp the newfound
economic andt soclal freedoms they had been granted.
Averien began developing a wew set of progressive
leologies  that  odemanded Improvement in  the
Trentent of women which began even more relevant
S women gained the right to vote n 1920. The
flopper became a Y mbol of this Cultural Revolution
s vioren began  giving Wp sgmboLLcaLLg anad
Physleolly restrictive corsets demoting the past age in
fovouy of light and free-flowing dresses which are
reflected Ln the movel. Daisy and Jordawn are described
be vienving, vippling and fluttering’ dresses which
P¥pelr to ‘balloon’ them upwards, a wmetaphor which
VEpresents theiy freedom as they embody the ‘New
Woman' who ig ng longer dictated by wmen. Hatrstyles
Aleo began to chn noe in reflection of this social change
as Wonen bggaw Cl/(ttil/\«@ the L()W@ haty that had
tmditiom,aua beem n ngbol, of femininity, as @
9esture of their e neipation. This s reflected tn the
"ovel as at Gatsby s parties, a great nummber of women

While the candidate has made 3
bold and confidony opening, they
take some time to arrive at the
criteria of their own identity. This

should haye been implementad
carlier,

The candidate’s explanation of
personal context compared to the
context of production works well
in addressing the criteria of the
question. What they see as normal
for women challenges the ideas in
Fitzgerald’s text.

The historical background details
should be pared down here, or
related more directly to the
reader’s interpretation and
identity.

Including women's clothing 3s 3
strong symbol of freedom within
the text is effective. If the
candidate had compared it with
clothing choices for the women of
today, it would be even stronger.
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cald to e dancing

with ‘Freach  bobs’ , , had become
individualistically’ showing how they L
Ll/\dL\/l UHLLS ’ C [(\Y WOWLEW TO bC

less confined to vigid cxpectﬂfmm It o
vecerved.  Behaviours nitiaity
» WEW,

v meen began to be embraced blj WOoWLe
and cmoking which is shown

one

(mtgj
and

polite
acceptable {o
Salbl U5, PG . ho is once described as
throuah the chavacter Dawsy who b

vl nleeu.” This demownstrates a
being ‘drunk as a mo Y ke bl
positive secial change for wome,w who were e
some of the restrictions previously enforced up
them. Wowen also begawn to enter the WOY‘Q{OfCEf shown
(n the character Jordan who had a professional golf
career and is sald to run about the country ',L
wnconfined by domestic roles. My tdentity as a 21+
century feminist allows wme to embrace the concept of
the ‘New woman’ as | myself embody it due to the
freedoms | am entitled to in contemporary Western
society. | am positioned to support the women who
enbooly this avchetype as | believe the empowerment of
womeen Ls an mportant aspect of society. Due to my

cance on embracing the embodiment of the ‘New
woman” in the novel which is influenced by my
personal context, | am positioned to responl cr'Lt’LcaLLU

to Fitzgerald's negative construction of women who
enbooty this archetype.

The enpowered female characters [y, the novel are

represented negatively by Fitzgerald, as they
constructed as cruwel ang COrrUpt,

reluctonce to aceept the feminist
chavocter Myrtle is an, example of the ‘New Woman’ ae
she Ls powerful and domingnt in her reLatLowsth, with
ver nusband belng describeg pe his wife's man and
WOt nls own' n g vole revereq| of traditiongl gender
SLErEOtlpes. Muyrtle is said to Walk through him “ac if

ne were g 9host’ that  shows hey
EMpowerment g

are
reflecting his
movement, The

oA simile
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Here the candidate gives voice o
their personal ideas and influences
and how these impact on their
connection to the text. Explaining
what a 21* century feminisy
embodies and the actual freedoms
enjoyed by contemporary women
would consolidate these ideas,

The choice of textual reference
constructive in that it supports ¢
candidate’s approach to the
question. By citing Myrtle’s
attitude to her husband ‘as ifhe
were a ghost’ directly exposes hef
contempt for his presence i hef
life. The candidate’s textual
knowledge is extensive and
effective,

Including literary terminology 5:‘"
as simile and metaphor as Pa“ee
the response is important !ohr:
part of the expectations of ¢
marking key.
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oo death (s crikieal in exploring Fitzgeraldrs
‘New  Woman’. Myprtle's
and finds out about her affair and agep(te hev,
1»’:,‘7; she Yuns from him SW? LS'M’Lt bU DGLSH L
and bu's car. Her 't emendous YttaLLtkj' s emphasised
i 1:} hey death as her breast i mutilated, torm, Looze
q hanaing ‘LiRe a flap’ from her bodH. This simile
.“-.Li hie how her sexuality (s apparent i the
eident and suggests that her hubris wpe her
~mﬂo{ femininity as her affair uLthateLg caused
f, death. This horrific imagery tmplies Fitzoerald
nas constructed Myrtle as a cautlowarH tale about the
sangers of women who embrace and flaunt theiy
55<L<:7LLt5 will face. Jordan's another character who
gnbodies the ‘New Woman’ who (s constructed
',v'\ggatLveLg 0s she s vepresented as corrupt for cheating
in her professional golf career, before rumours about
this mgsterioustg ‘died awan Y’ This wmetaphor ’meLLes
Jordiav. has abused her privilege of being a woman tn
mole -dominated sporting world by cheating and
using her wewfound empowerment to quiet rumours
andl escape justice. Daisy s another character who
wrongly escopes justice for her actions as afeer
Myrtles death she flees the East coast and Leaves her
omance with Gatsby wunfulfilled. The absence of
"0RpY endings’ for any of the female chavacters who
oy the ‘New  Woman! suggests  that thelr
“wpowered sexualities have driven them nto chaos
e destruction and therefore reflect Fitzgerald's
Sposition to the feminist movement advocating for
orken tp ewjo;j the freedoms wen were entitled to.
AV»angs’wug thic construction of female characters
L g 0 eriteg) feminict lene, my own identity as a
i ff‘f%me reader positions me to respond disdainfully to
ZZE;?WSMW&M of womev’n a,s, cruel aw?{ corrupt. Thé
fmbrzg; of women recelving pumshmev‘xt {Ov
"9 e newfound freedoms of the 1920’s leads

A P |
t(\\\;’[“ ’L,‘!:» «118
-ats

ol

TN
\

N
pé
W

VA ’ ’
¢ respond crLthaLLM to  Fitzgerald’s

CmmCterlsa

oy

tlon ang ther@{ore has cultivated negative

eeumgg fro ; y bext
e L response to this aspect of the text.

Again, textyal reference i
employed to make A powerfy)
point about Myrtle’s sexuslity,
‘her breast i mutilated, torn Iggga
and hanging ‘like 5 flap’ from her
body’. The candidate refers 1o
such imagery as part of
Fitzgerald’s character construction
of Myrtle being harsh and
judgemental,

While textual knowledge is
important, the candidate should
continue to maintain their
personal voice to reconnect with
the question.

Here, the candidate has explained
the influence of their personal
identity as a feminist, with the
result that they are critical of
Fitzgerald’s punishment of his
female characters. The question
asks for such personal
connections.
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My identity as a comtemporary /\vfstmLLaw Fetinist
hae aleo allowed wme to respond with anger towards
rit-aerald’s construction of women, specifically the
C[m.;qctf; Daisy as a commeodity that can be traded
yetween the hands of men in order to bolster thelr sense
of self-worth. Daisy has been desired by men from a
LYoung AgeE as a n wmber of officers are said to ‘demand
the srivilege of monopolising her'. Biction of the word
‘demand’ implies they believe it is their right to obtain
her timee and affections, and the action of securing her
(s treated as a competition in which the winner feels
pride (n himself due to this. Nick describes how
qatsbg was excited that many had aLreadg ‘Loved
Dalsy’ as it ‘lncreased her value’ tn his eyes, Gatsby
percelves Daisy as holding a materialistic value due to
the high demand other men place on her company and
£ con be interpreted that throughout his great
oosession with her, he was not ln love with Dalsy
herself out rather with the Ldea of her. Nick states how
aotsoy's love had  ‘gowne beyond her, beyond
everything’ which further solidifies her representation
s o ‘trophy wife’ in a symbol of all the class and
weolth qatsby has longed for tn his youth. Daisy
herself as an lndividual has become obscure and
Instead become a concept of success mewn seek to obtain
for thewmselves. Daisy is chavacterised as an ultimate
ewbodiveent of the ‘Eternal Feminine’ archetype as she
remeains an unreachable tool for men to strive towards.
n Stwone de Beauvoir's novel The Second Sex she
exploves this Lolen s she states ‘a man attaches himself
to 2 wovwan - wnot to cwjog her, but to ewjog himself'.
Thle is true of Daisy’s situation as her individuality
le destroyed as she ls perceived as an object that
nerenses the worth of the wan who (s able to attain
ner. Thic wnegntive representation of women as an
Ldg/JL{,Lc ccwc.qwditb' men are able to earn positions me
ac o fewdnist reader to be critical of Fitzgerald's
construction of female characters. As a fewminist, |
believe women chould be cherished for their individual

value ratner thaw one that pertaineg to wmaterialisma.

Therefore, thic vepresentation has allowed e a deeper
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The discussion here i both
intelligent and rich in textyy|
detail. The objectification of
women and their valye £, men
the text is defined clearly am}pr
candidate’s reaction is one of '
‘anger’. It extends what hs
already been set out in this
response.

Intertextual referencing extends
the concepts regarding femfnsm
and supports the candidate :n )
personal critical interpretateft s
the text. The quotatiod from .
Simone de Beauvolr is \,oke:e-‘s
Daisy’s situation and howdsm s
perceived and constructe o
commodity. It is not howeve!

wid
ate shov!

+l and the candid R
s dltfe(cntu:e ge

ise this to
recognise from 3 wotk of

Beauvoir's book
fiction.




with the text as | have developed feelings

rration and pity towards female characters
and T lusd' idual value is discarded due to my own
A0SE u; laVS o feminist with strong values for sexual

cowMthw

w/
| ’-.('Pel [:EV\
fquﬂlitU'

| AS wointained in Reader Response Theory, my own,
_. AE(Pﬁ,/LMces, beliefs and cultural context has shaped
U [dentity and therefore My response to L'Ltermg
oxts, | have been nble to apply a feminist eriticism to
he Great gatsbg L oroler to awaLgse vepresentations

-
o ;mpowered wowmen  as cruel, corrupt and a
f e

sonumodity to be earned by men and have therefore”

| been able to conmect with the text through wy critical
response. This response is inherently linked to my
stntus 0s a female veader meaturing within an age that
snbrnces feminism and equal vights, as my values
for these ave vooteo tn my cultural Loentity.

Activity: Adding to your glossary

2019 Good Answers ATAR Literature

Stating feeling of ‘frustration and
pity’ toward the female characters
of the text is a direct comment on
the candidate’s interpretation
being influenced by their identity.

The conclusion is concise and
certain. The candidate speaks with
authority as to how they have
used their ‘status as a female
reader maturing in an age that
embraces feminism and equal
rights’ to give a critical reading of
the text.

Presumably, you already have a glossary of literary terminology set up as part of your exam
Preparation. Use every opportunity to add to it. Words associated with ideas and concepts are
useful additions. Once you have a word set down, play with it. Include it in your conversations,
write down its definition and make it a part of your writing practice. A word should be utilised
3t least three times to establish it as a natural part of your vocabulary. Sometimes a simple

word can tap into the literary meaning and offer fresh insight.

Words related|tolidentity Sentence

A nunmber of distinet behaviours and values that contriowts to thae

Wdlividualit
J individuality ef a person.
tharoctey typite
’riCVScmLLtlj

PErSpective

“Mauengse

:J!Lstiwctivev\-els
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Question 4: Sample response three

This candidate has opene
of their identity. By using her femini
on to connect this to their context
text. The candidate challenges ideas reg
the context of both the play an

the patriarchal system support
terminology in their discussion and demons

individual voice employed by the candidate is impo
which invites a direct personal response.

d their response to the question with a clear definition of on
nity as the key element of her identity, the cangiq
and combines the two in their critical examinatiq
arding expectations of what it means to he ¢
d in today’s world. They also connect to the text by ch
ed therein. The candidate has employed some strop,
trates good textual knowledge. The ;
rtant when answering this sort of

€ aSDEQ
dte 0

N of the
€male |
B”engin
B literyy
nimated
Question,

Ac o reader, one brings their own [dentity and
Lences when interpreting text, which is often 0
defining factor in the meaning created. My oww
entity as a female in contemporary soclety where
Ldeas pertaining to the feminism movements are

eraerailng ano becoming more promiwewt has slnaped

~ ~

the way ( have read Hamlet william Shakespeare’s
Hawler, the protagonist of the play, as he is forced to
noose between avemging his dead father and
sllowing his own consclence. With a particulay focus
ow the representation of females n the text, my own
Loentity encournges me o challenge the ldeas that
currounded wonen tn the context of production, such
ns the expectations of passivity and subservience, the
(dealisotion of fewmale chastity, and rigid socletal
expectations of beauty and sexuality. while living in
the 21 century, these notions seem outdated, my
sersonnl experience foregrounds my connections with
this text, with firsthand knowledge that such

conditions still exist toda Y-

-4 O

Hovelet, gives a representation of the tdealised womawn;
pne who Ls passive and responsive to the needs of men,
ovd will do everything in her power achieve more in
her life. The characterisation of Ophelia as well as
Hanelet's nighly wmisogynistic dialogue are reflective
of the patriarchal power dynamics that see women, Like
myself, subjugated. Hamlet's viewpoint in regards of
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The candidate opens with an
explicit reference to the Criteri
the question, citing their gendearnf
and context as part of their
identity and how that has made
them consider the meaning of
their chosen text.

The candidate has made a strong
opening thesis, linking the ideas
inherent in the play to the current
conditions and ideas regarding
expectations of female behaviour

today.

The topic sentence of this
paragraph should reference the
‘when’ of the idealised woma™ Is
she from Elizabethan times, of
does the representation embady
modern ideals as well? By making
the statement clear, the "
candidate’s continuing comme
would be streng(hened.
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—" s demonstrated when he exclaimg,
Wonme

"FvaiLtH,
ME LS womawn!” )
thy WA

The metowgmicm deschptLow of
'{v’mLtU’ tp {gmmwutg reflects the wotion that Wonee,

were Seen as weak aw’d depended Upon wmen foy
curvival. T'm,g'i.dea continues to be seem i modern,
cociety, e which fewales are SN As sensitive ang
cupposedly lack the capabilities that wen Possess.
additionally, Ophelia is characterised as tie epitome
o4 o duttful woman, {requethH Using phvases such ac
:12 shall obey wmy Lovrd.” Ophelin’s yep of patriavchal
discourse highlights the wotipn of how women ave
pften unRnownolYy complicit i theiy sub

jugation. (n
one nstance, Ophelin says, “t do not know my Lord,
what | shouldl think”, to whieh Poloniusg responds

‘Marry, ULl teach yow.” Ophelia’s dialogue here shows
now women, being deemen LwteLLectuaLLg tnferior to
mev, even velled upon wales to determine whgt to
think. Polonius’ authoritative response highlights how
ren have the utmost authority over women, which is
something | can comnect with on o personal Level,
lving in an inherently patriarchal society where tlx}e
volee of females is often silenced. Therefore, Hamlet ic
2 text with which | can personally tdentify, without
particularly  admiring the vole that women  are
epected to play of passivity av’wl subservience, as |
migself have been exposed to the Lolea that the role of a
womaw Ls to please the men around her.

e

Furthermeore, the text idealises female chastity, and
enforees that the purity of women LS, expected by
societ}j_ This iden i< still prevalent in society toda E as
2 weans of disempowering women, and | d avi
Personally witnessed the sharing of tms? o 70 rvtws
conforne o Ldeale of worally pure behaviour. Lae} e
olves varipus warnings to Ophelia against ex?ressw/u?
ey sexuality, such as when he tells her, {e'&ws;é
Ophelia, the chariest maid Ls Pmdl@,m M,OMQLM ica e
“wimnsk hey bgautg to the wood. \/LYt'MC ttse { . .Eo
Mt calumnious strokes.” "aerte%’S dw,e WWV:W‘éWd
Ophelia, particularly with the visual m;tsat@t;aﬂt
dictipn, of ‘wnmasking’ her beauty, sug9

Coupling thejr identity with that of
Ophelia is 3 clever moye, The
candidate examines Ophelia’s
fepresentation a5 weak becayse
she is female and links it with

continued perceptions of women
today,

There is deft inclusion of literary
terminology such as ‘patriarchal
discourse’ which contributes to
the building of an intellectual
éngagement with the question.

The voice of the candidate is self-
assured and comfortable, creating
a positive tone to support their
response. Stating exactly where
‘the idea that the role of women is
to please the men around her’
comes from would enhance this
statement.
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women who embrace thelr sexuality place themselves
“virtue” reflects the

’ v ’ _[
in danger. The personifieation o1
notion that wowmen WEFE rjxpected to protect thelr
cte, an Loea that exists todag which

erngitg at all cos
sees virgin women pLQcc‘d on & woral pedestaL. Further,
aue e veflective of this lssue, often he

Hawlet’s dialog
states, “be thou as pure 2s lce, As chaste as snow, thou
1" The

shall not escape calumny, gee thee to a nunnery
similes Likening purity and chastity to “lee” and
“smow” reflect the entrapment and rigidity women
foce in terms of expressing thelr sexuality, and how
they are expected to completely repress thelr drives.
Hamlet's condescending tone demonstrates how in
patrinrchal societies, past and present, men have had
complete control over women's bodies and how they use
thew. Therefore, the character of Ophelin, particularly
her chastity and the demands from other characters
that she remain chaste, is an aspect of Hamlet that
commected with my identity as a female, with
kenowledge of the expectations of purity that have been
forced upon myself and other women alike.

The play also offers a portrayal of the dowble
standards afforded to females in terms of the socletal
expectations placed upow them, particularly in regard
to physical beauty and sexuality. When examining
the rigidity of the standards with which the female
characters n the text were forced to endure, | was able
to relate to my personal context and identity which
sees women constantly aspire to contradictions
standards that are wear impossible to achieve one
aspect of such double standards that is presented in
the text is that of displaying outward attractiveness
however, doing so waturally. This loea is foregrounded
when Ramlet says to Ophelia, “God has given you one
face andl you wmake Yourselves another.” The metaphor
for wowmen  applying cosimetics is used n a
Judgmental tone by Hamlet, which Lmplies criticism
of women who use artificial weans to attain
standards of outward perfection that are Lmpossible to
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Specific knowleg
place to support COmmen

by the candidate, Inclyg o made
dialogue such 3¢ ‘Be thoIng
as ice, as chaste a5 sno
shall not escape calumny

toa r?unnery!’ and then eﬁ;‘th&
how it works to ‘reflect the "
entra.pment and rigidity Wome
face |n. terms of expressing the:
sexuality’ demonstrates a
of evidence.

g€ of the g, ish

U35 pyrg
W, thoy

deft ysa

There is constant cross reference
between the candidate’s identity
and the ideas explored in the text,
The final sentence of this
paragraph exemplifies their
methodology.

The candidate begins each
paragraph with a definitive topic
sentence that umbrellas the rest
of the paragraph and expands on
ideas asserted in the opening
thesis statement. In this
paragraph, the reference to
‘double standards’ with regardto
‘physical beauty and sexuality’is
developed, as the candidate
relates these standards precisely
to their personal context, 33 well
as to Hamlet's opinion of Ophefia

of :extu.ﬂ i
1 this respo™®
te’s ided’

Suitable selection‘
references works In
to confirm the candid
and overall thesis.




However, wot ,disp’tagmg PMBSlcaL beautU
et Lefc women margmqused and VL?chuLed, Being
a‘wwdem {gmﬂlLe y@ﬂ(?}tel‘, thL; has gre’at stgnificance pn,
owin Ldentity, living in a soclety wheve women
i WUSQ[{ wear maReup to exhibit the expected
of female beauty, 5(/& are often condemmed for
2 natural aw?( deceitful. A double bing placed
o fomale sex'uauta Ls mfwthev aspect of the play that
imkcs with my own tdentity. Gertrude is a woman whp
Seely embraces ner  sexuality and s routinely
émg?ﬁs&d oy Hawlet. (n one such example, he says
.che married. O, most wicked speedl, to post with sueh
?;xterétg, to ncestuous sheets. It (s not, nor it cammot
com t0 9ood.” The “sheets” metowgmicaug represent
ge wovviage  bed,  and paired  with Hawmlet's
condemnatory tone, reflects the dominant Ldeal that
vomen Were to remain pure anol repress their sexuality
wiile ot the same time fulfil men's desires, which
pfeen sexualised women and thelr bodies, thus placing
Zples in o double bind. The rather tautological
étatewvewt of “it Ls, nor Lt cannot come to good,” sheds
light on ow tngrained this expectation for wonmen to
rewabn Virtuous was. This double bind of sexuality
erioreeot upon women still exists today, with women
vino {uLLg embrace thelr sexuality demonised, but
those wip 6mb00{5 ’puri’cg’ often disempowered at the
novds of wen. Thus, the double standard [Zv’w(
EXpectotiong placed  upon women V@presewted ’Lw
Houelet ollow the text to commect with my own identity
0ng Lived the same experiences of oppression and
“ropment,

acmg\/ﬁ-

\
v
\

Vil Shokespeare’s  stage  drama Hawlet,
D‘Ltm“% written over 400 Years ago, ls a text that |,
& modern fewale veader, am able to connect with, as
;tne Savee patriarchal peer dgwamics are still in place
24y, The idens pertaining to females in the text, such
As PAssivity, chastity and physical beauty, are all
“Pectationg that 1 have felt personally obligated to
Menieve, ppg thus link with my Ldentity as A \lNomaw.
While thi paints a bleak view of mankind, with the
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Including reference to Gertrude as
a secondary female from the text
enlarges the candidate’s
discussion and offers a contrast to
Ophelia. One character is
experienced with regard to
sexuality, the other is innocent.
Both are chastised by the males of
their family who seek to dominate
their behaviour.

The candidate has expressed their
ideas, employing sophisticated yet
clear language throughout.

Ideas regarding passivity, chastity
and physical beauty have been
thoroughly examined in the body
of this essay. By referring to them
in the final paragraph, the
candidate draws together each
separate conceptintaa tight
conclusive statement.

i
i
'
i
{
{
14
‘
f
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’ 1 The candi ,
/ e 16008 Still C'{{(’,C\‘., '@ candidate’s g
FODYeSSLON WOMAN (‘“(J . the 14 effective in that iy ¢, fauon.;
EDPYESSL . ‘ , iy
‘ [ el Adepl ooy allowe P(’H(/{CV.‘. ke opening statemenys andm”h‘?'f
CYLEY O IO ;{H\Ilt.’ W LAC! Z) "—“-"“”"(l‘:wnh‘h,,”
; ‘ weh netions, an A ‘}"”"/C the W(/IH '{/)V question, LT
({ \

muselt to erittaue

chanae L the futud e

Activity: Sharing your knowledge

a syllabus concept, sharing your information with others s ,

When you unpack a textor . : ) ) Usefy
method of clarifying understanding. Simple pallred' dls.c_ussu.on can b'e a tool to solidif,
definitions, open new areas of thought and practise justification of an Interpretation, Smal

groups can work the same way.

Sharing responsibilities makes the weight of expectations regarding the Literatyre Course
lighter. Tasks such as tracking a character through a text, dls.coverung contextual informatig,
establishing a narrative sequence, choosing the best quotations and unpacking questiong aré
able to be shared for mutual benefit. Simply talking about your text to a peer can be mqq
productive. By working together, the standard of understanding can be both raiseq and
consolidated. Take the initiative and find a ‘buddy’ or partner who can reciprocate your input

and so benefit you both.

Activity: Do your homework

One of the advantages of studying the types of texts that are included in the Literature course
is that they are often the subject of great discussion and critical writing.

In your study groups, find several readings of your text, particularly when it comes to issues
such as gender, as Sample Response Three explores. Find out what other critics and essayists

have to say.

Have each member of your study group find a different reading of gender (or other aspect)
within your text. Summarise the reading and share this summary with your fellow group
members.

This will expose you to a diverse range of interpretations, allowing you to come to a more
considered understanding. Regarding Shakespeare, for example, there are such a variety of
responses to gender representations within his plays. Some herald him as a protofeminist

developing complex and rounded female characters, while others feel he reinforces quite rgid
patriarchal beliefs,

Hint: Embrace the Cloud!

There are many online applications that will allow you to easily
collaborate with others, Padlet, Office 365, Google Docs and so on are
all cloud-based services that will allow you to share resources, create

shared dossiers of notes, and comment on each other’s work.
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considering Question 5

~plore how the writing of o text can be infer——
“xplore how the g of be interpreteq a5 an act of repelfiop and/or
' empowerment.

Interpreting the question

-~ the production context, such as how No Sug
- empower the Indigenous community.

‘The writing of a text’ is a key component of th

is question. This requires explicit discussion of
the construction of the chosen work —

its generic, structural, stylistic or language features.

Watson would also suit the parameters of this question.
The phrase ‘can be interpreted’
formulate a response that draws o

‘Rebellion’ and ‘empowerment’ are key terms here. This question draws on the syllabus point

of how literary texts may be used to ‘naturalise’ particular ways of thinking,

Purposes of powerful groups while marginalising the views of others. Candidat
their work as an ‘act of rebellio
associated ways of

centre on specific m

to serve the

es who read
n’ should clearly outline the powerful group/s and the
thinking that the text challenges. Discussions of empowerment should

arginalised individuals/groups whose ways of thinking are focalised.

- Advice from teachers

Candidates should avoid falling into the trap of simply writing about how thgir te)ft/S
challenge or Support particular ideologies. Therefore, an understanding and discussion
of form ang genre is pertinent in formulating a nuanced response.

This question requires a sound understanding of the techniques and conventions that

authors yse in their writing. Candidates that show a strong understanding of their
text’s genre are likely to be rewarded.

For this Question, candidates should use contextual references to support their
arguments regarding the text’s function as rebellious and/or empowering.
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Activity: Reflecting on the function of your texts

An important aspect of any text study is to evaluate how your texts engages with Context
whether this be its context of production, or whether a literary work seeks to engage With'
issues of the past. Your syllabus asks you to evaluate and reflect on how representations of
culture and identity vary among texts. Therefore, you should consider how your text/s paint 3
particular nation or culture, and how this would be received by various audiences.

The syllabus also notes: genres may have social, ideological and aesthetic functions. Writers
may blend and borrow conventions from other genres to appeal to particular audiences, This
question draws on several aspects of this point.

Firstly, ‘the writing of a text” asks you to reflect on the function of its aesthetic features; the
second half of the question asks you consider whether your text/s comment on social issyes
or challenge/support particular ways of thinking. The form your author chooses can ejther
appeal to or alienate particular audiences.

Choose one of your texts and complete a version of the following table. The following sample
answer discusses the functions of Aravind Adiga’s novel, The White Tiger.

Notes on the possible functions of 7he WhiteJiger .\
_ Resthetic _ Social [ Ideological

wre: Bpistolary The  text  provides  a | The text can be vead ns
scathing  critique of a | supporting and/or
Adga wrilizez o traditionnlly | number of social issues | challenging various
Tenmdning ritlng  form  to | pervading contemporary | tdeologies, depending on
structure e novel s o series of | indian society, such as: the  vreading  practice
letvzrs bemvieen the low coste e Coste employed. The text
ndlawn  protogonist and the discrimination engages with the following

Chinese preveier. The genre (s
Tittivng for the suoject matter,
Lilke
nave traditionally been
West

DLSCOUrSE - SEE. DS BOYE 0

WO COUErLES,
VIOrVLY.

eV,

L

(9

wlrownalized oy

9 Y
the
‘Oriest’

ovl. inferier’  to

WESTEYv. cuiture,

AdLoo pleo blevde nnd borrpvie
| r ;) .
ELEWENTS Trovn tne sotirvical ang

nledrecaue

QEVAED o crente

AUNLAY 2000 dicgrme  the

DUDLENLE, Cyentiyo LntErest g

® Corruption
e Pollution

®  Sexism

It rebels against the ‘status
quo’ by drawing attention
to the inequities that
pervade the way of Life in
ndia.

Ldeologles:
o  Hindulsm
o (Classism
* Capitalism
e  Colonial
o Socialism

The text can be interpretea
as  empowering the lower
caste of India by providing
a voice to the mmg)inatised
- it dvaws attention €0
doninant ideologies whaieh

EVLOUYROLAD tihéva to ALY are »epv:’sséve and
ow @ deeper Lintellectunl Level. advocates for ways of
o N [ )
thinking that provids
greater Cqualitb :
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Question 5: Sample response one

The strength of this response is in the candidate’s unders
question. They have made good links to the question throu
in every paragraph. The candidate has clearly focused on
wwriting of a text’ descriptor. Evidence is integrated smoo
times, this candidate has tried to cover too much ground
outlined in their topic sentences. There is also a tend

where possible, you should provide clear explanations
infer your intended meaning.

tanding and €ngagement with the
ghout by signposting the key words
textual elements in response to the
thly and succinctly into the essay. At
and fails to develop all the arguments
ency to leave evidence unexplained;
and avoid leaving it up to markers to

Literary texts ave powerful wmediwms through which IHEIopEsiig demadsiritesia
9 J ] ) ) o , sound understanding of the
Y writker can communicate thelr tndividual beliefs, concepts in the question. The

approach in a sophisticated

conkext. The writing of a text cam therefore be | e tosmemmorpon o
interpreted as an act of rebelllon on the part of the | 2o deciogiesof tetexts
writer, as they can challenge and criticise the
dominant beliefs and ildeologies of their context,
separating themselves from a soclety they wo longer
: believe tn. Joseph Conrad was a vastly sceptical, proto-
wodernist writer of the Late 19% cewkury who conveyjed
| his disillusionment with British soclety in his novell
Heart of Darkmess (1€99). The wovel is an ac? of TSR edanlgicihears
revellion. by Conrad as he explicitly and advoitly question.
opposed the Enlightenment and Eurocentric beliefs
ond  values of his intended British audience,
conveying the Loleas that British civilisation s just as
savage os African soclety, humanity is flawed and
nately evil, and that there can be no certainty in

numon enowledge or absolute truth.

. . , % , = candidate clearly outlines their
opinions and views, pamcuLarLg L velatiown to thelr
N

I : [ | [ The candidate clearly engages
Bespite Convad’s treatment of the colonial project in Mg s o
: , [ [ L ent of the question by
Gl bting wather parsdoxisal, with b gl
S‘ ' ' Lot ’ a tLSh k ledge of the peaod. This
’LW.u.LLaweousL;j nseribing and condemning Brt noviedgeal hepeood s
meerl‘{a LLSM, Lt Stiu ma HQ'S a d ePa rture {}' oA the and convoluted; a simple sentence

H
would add more clanty to the |
main argument.

Literature of the 19% century that romanticised [?wd
olorified the Lm‘perlaL mission in Africa, such as King
Solomon's Mines. n the novel, Conrad wutilises the
motif of black and white, or light and dark, to [
deconstruct the binaries between civilised Europe and H

. yr——— e
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the dark A{b lcan continent. The European cltles 0{
London and Belgium are associated with darkness,
with a “broecding aloow Lying wmotionless” over the city
of London, and the CD'mT\mmU headquarters being
descevibed as “a house in a city of the dead.” This links
s of the white wman in the cities to their
lc actions in the African jungle. Conrad
Uustrates the hypocrisy of the Lmperial project in
Africe through the symbolism of the painting of
Laoy Liberty in the brickmaRer's hut, in which she
carvies a torch, but is blinofolded. This disturbs the
Lntended audience’s belief tn the profound role of the
British in spreading the ‘light of civilisation” by
conveying the ldea that they are blind to the harsh
reality of thelr actions and its bmpact on the African
wotlves. The symbolism of the irony in the African
jungle also conveys the less than howourable
lntentions of the colonisers as the irony has become
thelr ‘holy grail,” veplacing thelr philanthropic role tn
Afriea, and is associated with death and decay. This
Ls emblemated in the wetaphorical description of the
“ory ball” of Kurtz's head when he has died,
reflectlng  hils  greed and  waterinlistic  desives,
insinuating that this selfishness preoccuples the
thoughts of many of the other colonisers. In Heart of
Dovewess, Cowrad rebels against the dominant
Eurocevtric view that ®Britain is the epitome of
civillsotion.  and  progress by  illustrating  the
nypocrisy of the British colonial project and the
wrongdolngs of the colonisers through language
devices in his writing.

+a + Y&
tng ActLvLitl

[
dark, horvifi

Through the character of Kurtz, Conrad rebels against
the dowinont belief in the inherent goodness of
nuvabnity. Conrad challenges the assumptions and
expectotions  of  his  intended  audience by
devwonstroting coclety as only important (n the
repression of the evil, primal decives of the individual.
Through Kutz's journey into the heart of Afiica
being sywbolic of a journey into the wnconseious
mind and the underworld, Conrad conveys the idea
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The candidate effectively
integrates textual evidence intg
their syntax. The discussion of
motifs continues to clearly address
the first part of the question,

The candidate references the
intended audience and their
beliefs, and how the text €an be
read as a rebellion against these
beliefs. This differs from today’s
reception context, where many
now interpret the work as 3 racist &
text. Therefore, this candidste ]
demonstrates a sound
understanding of the connection
between writer, reader, text and
context - key syllabus concepts.

This linking sentence effectively

synthesises the argument of the

paragraph and addresses the key
components of the question.

This topic sentence is more
succinct and effective. The
candidate engages with the
question and clearly outlines their
argument. '




cpat KWEZ's behaviour m’/wi savagcr,U is veflective of
e e nature of WMWMH: Kurtz s constructed as
§ “king of the devils” z’md Ls constantly connected
with evil and Hell, pa‘rtufutng th}rou@la’ the allusion
oo FauSt and Kw't_z simtlarly seL’ng his soul to the
Jevils “Ithe J'L(,,L@ng J/’lad tmqfev» him...and /seaLed his
coul to ks own bY the LwcowcewabLe/ ceremonties of some
devilish intention.”  Kurtz s  an  atavistic
) esentation of hmanity, with Conrad forcing his
prended audience to reflect back on the initial, primal
apture of wan. Through Kurtz, Conrad conveys the
iden that mawn Ls wotivated by greeot and selfishness,
and constantly desires self-gratification, with Kurtz
threatening to RIL & man unless he gave him vory
“because he could do so and had a fancy for it.” Despite
convad re-afflrming the Bnlightenment belief in the
Lportance of soclety, he also subverts this iden by
claiming that soclety Ls only necessary for the control
of the savagery of the individual, as Kurtz’s solitude
results in “his soul Looking within itself...and [going]
mad.” Conrad’s writing of Heart of Daykwness acts as
rebellion as Conrad shocks his intended audience by
asserting the itdea that the Eulightenwment view of
society is delustonary and challenging the audience’s
pereeptions of themselves and humanity is morally
good.

The writing of Heart of Darkwness bg Conrad, with tts
wmetanarrative and lnconclusive structure, also
reflects his vebellipn from the Enlightenmment belief of
s intended audience in the infallibility of science
ang Rnowledge.  Through Marlow's  unrelinble
“arration, Conrad reveals the relativity of perception
2l hovs the facts and reality can be altered. This
"eflects the sceptical nature of the text, as Conrad
COMCBS the idea that wo truth can be known with
Sfi;t("‘te Cﬁl”taiw’cg. AS a{ proto-modernist t}ext’, Conrad
Clvitisze:' his readers with paradoxes, claiming that
Enl; htww can  be ’cowu’pt, aw’d subver’ts the
amb? Eniment narrative with an Lwcowct/uswe ana
uous ending. Conrad reveals how society

TN S A ¥ A8 RTINS IEVS
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The candidate’s analysis of
characterisation is clearly
signposted through the use of the
term ‘constructed’. However, the
candidate’s discussion of
characterisation would be
enhanced through an explicit
examination of values and
attitudes.

The use of the word ‘forcing’ is
problematic because the process
of reading and meaning-making is
personal and varied; when
referring to reader positioning,
one should avoid speaking in
absolutes.

The candidate continues to
integrate evidence effectively into
their writing; however, they have
a tendency to leave evidence
unexplained. This fails to develop
the response.

This is a sound topic sentence that
addresses all components of the
question; however, the paragraph
soon strays from this line of

argument.
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L the truth throuah the chovacters

distracts ttself {rom i
£ piln [at e dod (’}“,J dlae ‘\""“/“[”'\Lnl'\‘« ’ \\.\/‘m(\ }” (“JP,N ‘M\plv
ot tht \ L ACA © A LVl Gl
01 ok |
evcion of realityy onto events. This can 0¢ SEen

PW VL LON gl ‘ {

\ A the Lronut of the intended claiming ahe “lnew
N oKeN L elan%s L L £ C

Ik .~.»‘.~'." the best,” yet he alovification of his character
vedlecting how she didnt know hime at all. The
Avl stmilarly, focuses own per{ectivxg his
anem ance such that he is compared to a “hairdresser’s
™ despite the dtsm'raﬂ and chaos that
curounds hime at the outer statiown. However, it is
Smrouoh Kurtz's final Living words that the idea that
we can never Rnow the truth with absolute certava,tEj LS
conveued, as he whispers, “the horror! The horvor!” The

amblauity of his words wmeans that the readers will
never Rnow whnt Kurtz saw when he died, whether it
oe the depths of Hell or the depths of his soul. Through
nis constructlon of Heart of Darkwness as an
arbiouous text, Conrnd challenges the beliefs of his
inzended audience ln the power of knowledge and
reosow, reelling ngainst the popular narvative form to
provide the renders with a wore subjective experience, as
Heot of Dorvikeness can have multiple tnterpretations.

Joseph Conrnd’s writing of Heart of Darkness (1899)
cove 0¢ Lnkevpreted as an act of rebellion agatnst the
dowinont beliefs, values and assumptions of his
context, 0s ne challenges, opposes and criticises these
celiefs tvoughn the central ideas of the text. Conrad
revelled L his writing by forcing his intended
oudlevet o veno ond interpret something wew, as his

ext pwricipoted wany of the preoccupations of 20t
century Litérature.
v

This analysis of both the Intended
and the Accountant is
underdeveloped, It appears the
candidate may be trying to cover
too much ground in this
paragraph.

The candidate continues their
sound focus on the ‘writing of a
text’ descriptor; however, this
paragraph seems rushed and the
candidate has not explored all
facets of their argument with
clarity.

This conclusion succinctly
summarises the main points of the
response, drawing the focus back
to the question. Another one or
two sentences would help clarify
some of the ideas here.

Hint: Postcolonialism and Australia

PPy p———

As a formerly. colonial society, postcolonialism is a significant

. preoccupation in Australian writing. It is well-worth being

|r'\formed on the ways the Australian colonial experience is a
uqnque one, and the way Australian literature has responded to

issues of colonialism since the days of European settlement.
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Activity: The relationship between writer, reader, text and context

In Sample Response One, the Cf{ndidate constructs a reading that focalises the beliefs and
assumptions of the intended agdlence, In order to assert that Conrad’s text rebels against the
ways of thinking in his production context,

your syllabus highlights the dynamic relationship between authors, texts, audiences and
contexts, including:

o the ways in which the expectations and values of audiences shape readings of texts and

perceptions of their significance; and how the social, cultural and historical spaces in which
texts are produced and read mediate readings

e how interpretations of texts vary over time.

For each of your texts, make notes on the way the writer engages with audience and context.

You might like to use the following table as a guide. Use the points from Sample Response One
as a guide to get you started.

ERlENt s e e
Intgnded audience

Context of production

: - ATé');(t*Jablré)k(a-mples '
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Question 5: Sample response two

This answer responds to all key words of the question; the candidate interprets the
as an act of rebellion and empowerment. The paragraphs are organised effective
candidate consistently engages with the second half of the question throughout the
Numerous textual examples are used to support the answer. However, this respo
benefit from three main refinements. Firstly, the expression of the answer could
sophisticated. This can be achieved by the use of connective words and phrases to ad
fluency to the writing and more offective integration of textual examples. Seco
candidate’s response to the ‘writing of a text’ descriptor is superficial and lacks the thoughy
approach that is provided for the second half of the question. Finally, the response mj
vague and sometimes contradictory references to ‘the audience’, which is problematic wi
text like No Sugar, as the temporal setting, production and reception context are || differen;

fext by
y and the

NSe woyg

be More
d ETEate,
ndly, the
ful
kes
tha

Post-colonialism (s a wovement of rebellion. It
enploys liternture as a wmediwm through which it
rotests against the colonial version of history, and
seeks to shift the dominant paradigm through the
eves of the oppressed. Australian  indigenous
slaywright, Jack Davis, published his confronting yet
moving dravaa No Sugar in 1986 as an act of
rebellion on behalf of his ancestors. Set in the Great
Depression between 1929 and 1934, the play focuses
o the experiences of the Millimurras, an aboriginal
fammily in western Australia. Through rich language
and the use of dramatic devices, Davis protests and
rebels against the stereotypes held against ndigenous
Australions through history, and exposes the sheer
cruelty his people experienced on behalf of British
colonisers. Furthermore, he empowers the tndigenous
community, a rebuttal to the intense cultural

negemony  which existed throughout Australia’s
nistory.

As o post-colonialict drama, No Sugar seeks to rebel
ac o protect against the stereotypes held towards
ndigenous  Australions  throughout history. The
Britich stereotyped indigenous people as dirty, lazy
and wnciviliced; however, through dramatic technique
Davis prompts the audience to reflect om how these
stereo?gpes were crented. “SERGEANT: I'm  afraid
soap s no longer included as a ration ltem.. . MILLY:
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This is a sophisticated opening
statement which locates the text
within a literary movement whilst
making reference to the key ideas
embedded within the question,

The introduction ends with a clear
thesis, which is encompassed in
two sentences. The candidate has
chosen to argue that the text both
empowers and rebels. The thess
for rebellion is much strongef, 3
it outlines key textual features,
which the thesis about
empowerment fails to do.

Here, the candidate uses helpfutle
contextual references 0 ela?ofﬂ
on the main point of the topI¢
sentence; howeV
failed to signpost th h
to the ‘writing of atext
descriptor.

er, they havé
eir argument
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what o | gonna wash with?..whose idea was it to In this paragraph, the candidate
ceop the <omp? SERGEANT: The iden, a5 you oall ir, | rrierams ot
came from the AbOrigine’s departiment in Pevth.” Here, e i appropen s e
DAVLS USES Lron) to wock the stereotype of ndigenous :J:dm::.!:lfo smaller chunks of
At alions as uneivilised and dirty. Soap, symbolic oursmatygs,

mfhwgignf and cleanliness, is taken away from MLLLH
and her family by the white settlevs. This idea (s
ctrengthened in “SERGEANT: Your trouble, Milly, is
that You got three MeaLtthj men bludging off You, too
lazy too worR..MILLY: Last week, my Joe cut a
mandred posts for Old Skinny Martin and You kinow

what he got? A pair of second-hand boots and a piece

) p“.f st0o rame so touch the OIQW@S couldwn't eat it.” Davis The candidate only manages to
again USES lrony to wmock the stereotype of the ekl i il

i,wdi,ﬂ@wou‘s COVVLVIA.L/(VLLta as Lazg o I/\/d MVLC,LVLL/LSCD{. makes for a repetitive read. There
6 are other language features at

MLLLU and her {ﬂ I/M,LL8 'S 'PO\/CYtg s due to lack O‘(" play within the evidence, such as
2 o , connotative language and tone,
COVWPCI/LSRtLOVb ‘fOY thelr work béj the whites; however, which could also be discussed.
he whites views thelr need for resources as reflecting
loziness. Through this irony, Davis prompts the
audience to reflect on how these stereotypes were driven
by 2 self-fulfilling prophecy; the/ bielfla\/ww of the
British community forced the Aborlginal people to act
. , The linking sentence continues to
n ways reflecting these stereotypes. No Sugar acts as signpost tha'second half of the
question. The use of a connective

n vebellion against the stereotypes held against e iichas eTelie o e
IVLD(!’,@EVLOMS AlAStVﬂ L’La NG. would add a sense of fluency.

Davis also revels against the sheer mistreatment of the The candidate takes some time

here to clearly articulate their

ndigenous community on behalf of his ancestors. He argument n reaton o the
shocks and confronts the audience with the aces of gﬂﬁ-‘:‘lg:g':;i‘;;’jj;gf{':;‘f

eruelty towarols Aboriginal people out of vacial hatred. 22::{;0;3::: planning strategles
Through the use of dramatic technioues, he rebels
agoinst colowialism by shifting  the dominant
paradigum towards Australin’s history. Through props
and stage divections, DAVLS demonstrates the way) that
nwdigenous  Australians  were denumanized  and
treated like anbmals. ‘[A sign displayed reading
‘Government  of  \western Australia,  Fisheries,
Livestock and Aborigines].” Through this association
with wildlife, the audience is confronted by the way
that white cettlers viewed indigenous people as
animals, worthy of mistreatment and control. one of
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| . ¢ of cruelty s showwn

the wost shocking displays o1 eruelty DI ;
L whiteing Preanant vy for wot

throuoh My Neal whipping pregnant b

‘ e | ©

aolng Lo the nurses' ’1(l<(7iit'i - wheve he was RWOWW to

AL Ve i Wil L al SERE

Jemangd  LnAlaenous Women fov sexual pleasures.
. DR crvetahed over a pile o ouy

‘[BILLY holds her outstreteheat oVEN a ytlﬁ {ﬂ

bans. NEAL raises the cat-o-nine-tails. Blackout. A
k directions, lighting and sound all
the disqusting and confronting act of
p}ﬁ:"'mm,:c WOMLAW. Exposmg such cmet’%
on behalf b{ tiwe white community s an effective
rebellion against colonisation and hegemonl Aas it
prompts the audience to veflect wpon the role of British
settlers in Australia’s eavly history. “IMMY heaves
nd clutches at his chest. SAM catches hime as he
collapses, clutching at the flagpole]...NEAL [to the
whites]: Akl He's only fainted.” Jimmy's death,
through stage divections, is highly sywbolic of the
strugole of the indigenous community against such
cruelty. He dies clutching at the flagpole, and the
sheer disrespect of the white community is reflected
through Neal, addressing only the whites, dismissing
Jimmy’s death as if it were nothing. As a British
Australian young person, No Sugar shocks and
confronts wme with the cruel, harsh treatment the
ndigenous community has experienced. (t angers me
o cee such hegemony and vacial hatred n the
country’s past. Through confronting the audience
with this wistreatment, Davis rebels against the
colovdal version of Australia’s history.

[V

o a way typleal of post-colonialism, Davis uses the
play to ewmpower the ndigenous communtty and
subvert the norme. No Sugar uses o strong hybridity
of L?wguage, combining the colonial language,
English, with the traditional Indigenous language
Such s n “Nyoongars corvoboreein to g wetjalas brass
bamld.” Thic hybridity is effective tn that it disguises
deviance as complionce; whilst the Indigenous people
appear to be conforming by doing using the colonial
Lalwgua@’e, they are subtly vebelling by combining it
with thelr own language. it also evokec g level of
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The candidate’s ineffective
integration of evidence continyes
to detract from the quality o th-eir
argument. When providing
evidence, you need to
contextualise quotes and use
connective words and phrases in
order to achieve greater fluency
and clarity.

Here, a personal response is
provided which seems out of place
in the context of the argument.
The candidate also refers to ‘the
audience’ and though they speak
in absolute terms, the historical
context and associated values of
said audience is unclear.

The candidate clearly SIgnpO.SIS
the second half of their thesis here
— how the text functions 33 an ac':
of empowerment. This parangE ]
would benefit from moré effectiv
elaboration sentences, a5 some
assertions in the topic sentence
remain unclear.



SijMP“t“U from the auwdience: they are subweroed

i lanouage they do not understand, much Like

witht —_—

tne indigenous people were upon colonisation. The
c,t(;“ll\” also empowers the indigenous people. The
;vu[tlm\l‘“'“ family are centre stage, whilst the

colonial town, such as offices and buildings, ave to
sither siole of the stage. This marginalises the colonial
communtty, subverting  the worm. Davis  also
aupowers  his  people  through — celebrating  the
mdigenous  culture for thelr loyalty, resilience,
recourcefulness and strong sense of family. Gran is
pfcen Seen USING resources from the land when they
: are deprivedt by the whites, such as during the birth of
. Mary and_Joe’s sow. Thelr pride for their culture is
B demonstrated by the use of thelr native language and
cultural traditions such as dancing and corroborees.
Joe and Mary'’s Love story reflects the strong values of
loyalty and  trust. The value on family is
demonstrated by Joe's veturn from jail. “OE: earned a
few bob..."ere Graw, got something for ya...had enough
left for a pack.”_joe uses all of the money he earned
whilst in jail on gifts for his family, which reflects
now in the Aboriginal community, the value of
Tonmily outweighs the values of money. Davis greatly
empowers the Indigenous community through the

Play No Sugay.

No Sugar, as a posteolonial drama, seeRs to rebel
200inst the colonial version O{AustmL’m 'S WLS’COVH and
“upower the lndigenous community. Playwright jack
Povis effectively challenges the dominant colonial
Pavedigne through his effective combination of
droventic techniques and devices. This language
2Mows vim to subvert and rebut the steveotypes held
290inst hig People throughout history, and he exposes
e mistreatiment the Aboriginal people suffered at the
?"“Vﬁds of white colonisers. Furthermore, he empowers
the nwdigenpuc community and subverts the norm.

2019 Good Answers ATAR Literature

This valid point about the staging
of the text shows a sound
understanding of the work as a
piece of drama. You should
demonstrate an understanding of
the generic features of your texts
in order to satisfy the marking
criteria.

This paragraph continues to
provide numerous examples in
order to justify the interpretation
of the text as an act of
empowerment.

This linking sentence is stilted and
redundant. It adds little value to
the paragraph.

This conclusion provides an
effective summary of the answer.
The final sentence is quite abrupt
however, suggesting the
candidate ran out of time.
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Considering Question 6

} Discuss how the aesthetic qualities of at least one text have been used to Support ond/g;
\

challenge ideologies. I

Interpreting the question

This question draws on the interrelationship between the aesthetic and the intellectyga|
is a prominent feature of the syllabus. The glossary notes that many would argue ¢
aesthetic and the intellectual are inseparable. The question not only invites candidateSt
discuss the aesthetic appeal of a literary text, butalso how the text functions on an intellecm;
level through its engagement with ideologies.

hat the

The syllabus defines the aesthetic as a sense of beauty or an appreciation of artistic expression
In discussing ‘aesthetic qualities’, candidates should reference the aesthetic appeal of generic'
features. These could include experimental staging in drama, the use of an unreliable narrator
in a prose text or sensory imagery in a poem. It is also a valid approach to comment on the
author’s use of language for effect.

The key word ‘how’ invites candidates to discuss the effect of aesthetic qualities. To address
this aspect of the question, candidates might discuss the emotional impact of particular
textual elements or their appreciation of an author’s experimentation with generic features,
or even how well an author is able to replicate or represent particular facets of the human
experience.

Candidates need to show an understanding of the syllabus definition of ideology: a system of
attitudes, values, beliefs and assumptions. An ideology is more than just an idea — it is a set of
ideas belonging to powerful individuals or groups.

The question invites candidates to engage with nuances of meaning. Stronger candidates
might recognise that the ‘and/or’ feature of the question draws on the notion that texts can
be complex, even contradictory, in their treatment of ideologies.

Advice from teachers

e Candidates need to ensure they explicit outline the ideologies they are discussing:
Valid approaches might include discussing political persuasion, such as Labour of
Liberal, or particular religions such as Christianity or Islam, or even philosophies such
as existentialism.

* It is imperative to analyse specific textual features and connect these to their 0
either supporting or challenging particular ideologies. )
. ric

e Stronger responses will demonstrate consideration of both language and gene

e - s
features. This might mean commenting on imagery and figurative language " poet™¥
as well as metre and rhyme.

lein
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Activity: Understanding ideologies

To develop @ sophisticated response to this question, candidates need to apply the syllabus
definition of ideology to their text/s. Like any literary concept, a nuanced understanding of
this theory will lead to a more detailed answer,

To know how your texts engage with ideologies, you must first understand the elements that
comprise them. Too often, candidates discuss simplistic ideas rather than complex value
systems. Use the table below to deepen your understanding of how your texts engage with
ideologies. Some aspects of the ideology of environmentalism have been deconstructed for

you as an example.

ldeology: Environmentalisie

—

Beliefs ~ Assumptions

Attitudes Values

o prooctive o conservation o the inherent e huwmawn activity has a
. ° right of nature substantial mpact on
5 . ° the natural world

L] [} [ ] L ]

[ ] [ ] [ ] [ ]

L e ° L]

° ] [ ] [ ]

e ° ° b

. ° * *

e ° ° hd

Ideology:

Attitudes . Values | Beliefs Assumptions
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Question 6: Sample response one

This response showcases a comprehensive examination of aesthetic featyreg and
in relation to the texts discussed. The candidate analyses a range of poetic featyrq

their effe

Sang 0

sophisticated literary discourse. The candidate demonstrates a sound understang; Utilise,
relationship between the aesthetic and the intellectual and incorporates in of the

references to validate their interpretation of these syllabus concepts. The expres
connective words and phrases are used to good effect and the candidate Organis
clearly. This essay is incredibly detailed, yet the central argument in relatio
remains underdeveloped at times. Whilst the short paragraphs add clarity,

SeCOnd
ion jg flue B
es thejy idea
Nto ideolo
they often iy

the exploration of the ideas in the topic sentences. This is a strong response tg the qu
eStion

but leaves much for markers to infer.

The nesthetic qualities of a text have often been
consislered as disparate from the didactic messages or
Loleologies contained within. ndleed, Louise Rosenblatt
fanously distinguished between ‘nesthetic reading’
s an examination of the ‘poeticity’ of a text, and
‘efferent reading’ as a search for instructive messages.
However, an examination of Willlam Blake’s Songs
of nnocence and Experience (1794) suggests that the
nesthetic qualities of text can, in fact, be conduits for
Loeas and wessages, which both endorse and challenge
Ldeologies or philosophies. Indeed, it is possible to vead
his poems ‘The Divine mage and ‘The Human
Abstract’ as texts which employ thelr artistic
‘poeticity’ to respectively endorse or oppose Blake’s
distinct Christian cosmology, whilst allowing for
nuonces tn tdeological interpretation based own 4
readlers’ response to the aesthetic.

It is meportant to first note that “The Divine mage’ is
0 Sonp of lnnncence, whilst “The Human Abstract’ Ls
a covollary bn the Songs of Experience a nthology). The
two, thew, can be expected to promulgate messages that
challenge each other's ideologies, whilst supporting
thelr own. Whilst this Ls evident, however, it is also
possible to view the aesthetic techniques of both poems
ps endorsements of Blake’s philosophies. The influence
of pesthetics in support or subversion of a value or
belief, thew, can be seew as Largely dependent on @
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The opening statement
understanding of the key con

of the question, The candidatcem
states that the aesthetic and xeh
intellectual are ‘disparate’ and ‘
qualifies this with the proceedin
reference to Rosenblatt; howwegr
this clashes somewhat with the '
syllabus, which remarks that the
aesthetic and the intellectuo| are
inseparable.

S ShO‘.v an

The thesis statement engages with
all facets of the question and
demonstrates a sophisticated
understanding of the ambiguity of
texts.

bea

This ‘split introduction” can
1on

good way to add key inform3
about texts in relation to the
question without writing 10ng 3"
convoluted paragraphs:




ceader's personal interpretation.

The Divine mage’ is notable n its use of a LHV’LCQL,
style; indeed, its use of repetition and

M A VL'[ LlQE
ctructure function to create a highly beautiful

Lel
paA ‘ ,
cong and nesthetic that complement its optimistic and
nopeful ideology). In the poem, Blake writes that

mercy), pity, peace and Love” arve four virtues that “is
cod, OWY father dear” and, in a subsequent line, “is
man, his child and care.” The gmmmaticaug dublous
dietion (s, n fact significantly indicative of the
wlifting and joyous attitude of the persona: the four
virtues are represewted as awn inseparable whole, which
coMPHLSE not just the Christian Gool but also ma nikind
irself. The repetition and pavallel structure thus work
tp convey the essence of the poem’s philosophy: that
wmankind has an lnnate virtue, spiritumitgj anol
holiness that connects them ’LwtrmsicaLLg to God.

The ideology privileged in the poem s one that
celebrates the human soul, rejecting the institution of
religion.  and  instead  favouring individual
lntrospection. The persona proclatms “every ma n...who
prays.. prays to the human form divine.” It is not just
the vepetitious structure of the poew that conveys this
Loleology), however. indeed, the Lyrical and beautiful
pesthetic of the poem (s central to emphasising the
nopeful and celebratory) message. The poem uses ballad
weter, which altermates tawbic tetrameter and tri-
weter, as well as an ABAB rhyme schewme. The
consistent rhUthm and song-Like musicaLLtg Works
s o conduit for the emotive undertones of the
ressoge. Rather than just being a sgLLogLsth essay
ov the unity between God and man, ‘The Divine
mage’ ic o beautiful and heartfelt tribute. It s a

“‘;WVL to the concept that “love [is] the human form
divine,” and as such, it L evident that the stylistie
ort and

Poetics and artistry of the poem SUPP
supplement its didactic conments and ideology-

1t is further evicdlent that the poem’s aesthetic qualities

2019 Good Answers ATAR Literature

This topic sentence clearly
signposts aesthetic elements. The
candidate makes vague reference
to an ‘optimistic and hopeful
ideology’, yet fails to qualify
exactly what ideology is supported
or challenged. This problem
persists throughout the essay.

This paragraph is too short to
adequately prove the point
asserted in the final sentence.

The candidate continues to
struggle to articulate a specific
ideology. The argument is starting
to stray from the ‘support and/or
challenge’ descriptor.

Itis refreshing to see a candidate
comment on the formal elements
of poetry. The analysis of these
generic elements helps to develop
their argument.
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act as ewotive vehicles for ideology; the poem’s sound
devices and its phonaesthemes m:m{,t,inm.aLL;ﬂ lend to a
celebratory), optimistic mood bn Llne with the persona’s
attitude. The poemt uses consonance through wm’ and
‘h’ phonacthemes, employing euphony and pleasant
sound sumbols to ereate a calming aesthetic “all must
Love the haman forme” is, for example, a line in which
harsh comsonants are eschewed tn favour of wore
pleasant sounds. Additionally, the social-political

aesthetic of the poem is supplemented with the

form/in Heathew, Turk or Jew.” The vrhetorical,
raythmical structure associates an orvderly aesthetic
with the lden that true spiritual enlightenment
embraces all denominations and beliefs. This, in
teself, appeals to my own progressive values and, as
such, the poem employs universal, political and
rnetorical aesthetics to support its tdeology of human
equality in spirituality.

There are, however, resistant readings to this text. (t
couldl be argued that the blatant ‘poeticity’ and Lyrical
nesthetic of ‘The Divine mage’ are wore akin to a
nursery rhyme, and that, in this sense, the aesthetics
achieve a frivolity and inanity that undermine its
oww optimistic ideology. However, Blake addresses an
cpposing Ldeology tn ‘The Human Abstract’. (ndeed
aesthetics - or wmore specifically, an aesthetic of grim
avg. discursive criticlem — are employed tn the poem to
wnderwing ond critique the normative ideology of
‘The Dlvine lmage.’

Twne Humon Abstract’ (s wmarked by tmagery and
stylistic choices that might be considered deeply
wnbesthetic. However, it is the confronting and often
Jorving qualities of the text that achieve its owwn
aesthetic; one that creates Rosemblatt’s ‘poeticity,’
thvough vivid, visceral lmagery and  figurative
language. n thic poem, it (s not stmply the ideology
that contests The Divine mage’, but the aesthetic
qualities as well. The poem, notably, uses a more
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The candidate Continy
demonstrate 5 Strong e
unders\anding of the a
qualities of their text Teh“he“c
argument relating tn~idee
ho‘wever, continyeg to bOIO y
This could he remediog :L; e
specific reference to ap id'omZ
in the topic sentence |, P
an elaboration sentenca i,
outlines specific belinfs- o
attitudes or assumpt}or'rvalu”'
add clarity to the focys (:fwould
paragraph. e

This paragraph continues to
demonstrate the strength of th,
essay — succinct quoting and 3
strong understanding of poetic
features in relation to the texts,

In this paragraph, the candidate
seamlessly transitions from the
discussion of one text to another.
The candidate could benefit from
outlining the concept of
‘normative ideology’ more clearly,
however.

Here the candidate respondf [,o
the ‘support and/of challem,;
descriptor by companpg bot
_This response 1S .
i‘:\‘:Z[rY;iting and demonstrate> 3
sound understanding of lhea
process of reading, but it |sn!z e
convoluted way of answer!

question.

¥R *ﬁ{f
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 oursive style: the second Line, “if we did not wake
diseu du poor,” jars with the first lines iambic
go/mei‘;/ HHowe\/er, Lt Ls evident that the aesthetic aime
ZILZV;Z po?m ave distinct from its lnnocent corollary -
Lllhstead" this hint of free verse structure suagests a
ontrast to the euphony of vhythm and cowsw:tewckj.
;\dditiowauﬁ' the po’em uses these op?w’mg’ Lines to
clarify its privilegea Loleot?gg as a selfish philosophy:
yperey) wo vaore could be/if all weve as happy as we.”
Here, it LS sugogested that the ideas in “The Divine
lwage’ are fuwdamewtau&j flawed, and predicated on
a grime world of suffering. woleed, the poemt further
conveys this toleology, whilst the aesthetic aspects of
ks rayme and magery are used to add depth to the
argument — whilst olistm@ u’ushiwg it from “The Dlvine
lmage’. Notabtg, ‘The Human Abstract’ répresents o
worldl where humanity's self-doubt (characterised ac
numility) - has  stifled  their ability  to  attain
sprituality. some have argued that the persona’s
ivieo',ogg s, in fact, in agreement with “The divine
mage’ - humawit5 wmay  have divine potential.
However, the Loeology differs in that the persona places
grenter value tn the harsh realities of a corvupt world.

This top ig Supported bg the text’s artistic and Ppoetic
devices.

The dlico et g )
" discursive and trregular vhiyme  used s p
SLgVLE;.-

Eitlennt example of the way in which the poem’s
?VW, “Ven shocking, aesthetic lend a subliminal
;Z:F:lofto the pessimistic Ldeology foregrounded in the
‘”Yi'te;(, “;PL“CC of fm expected rhyming couplet, Blake
o oy, e caterpillay and fly/feed on the masten{j.”
inseotyg treates a hareh representation of Pnests as
o b ‘;/‘;‘Af;@ho‘m; th% Are seew as parasitic aspects
Hisdy,, foryth living n ‘gnorance. Tlne’ persona’s
Of the;, ol ¢ WOYLD’L L’VLC’LMdeg religion, is rleﬂectwe

T lMeost fat?LLsth w{eoLlogg'. ‘Mgste;’/kj’Jays as a
e WOy?{ ’m. It is Lubgetg, consldering previous uses of
ntey, gstery’ in Blake’s other works, that thic ic

al rather thaw g quirk of the context of

tiopm,
P‘YOQM .
PN AS sueh, it i evident that the disruptive
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The candidate continues to use
phrases like ‘this ideology’ without
clearly outlining the system of
values, attitudes, beliefs and
assumptions to which they are
referring.

This point demonstrates an
understanding of the notion that
texts are ambiguous and are open
to multiple interpretations.

This paragraph showcases the
candidate’s ability to not only
describe and discuss aesthetic
features, but also to qualify and
outline their effects.
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the poemt creates a distinct
anol disreqard, which
through the

and off-kilter cadence of

pesthetic of grim  chaos s
reinforces ano veflec world as viewet

DEYSONA'S LdthL(‘{}icm lens.

tg the

Furthermore, ‘The HumMaw Abstract’ caw be seen to USE
it< aesthetic qualities (n terms of tmagery tp add ’a
vivid and  visceral nature to  Ehe persona’s
tion of humanity as COVYUP
penn describes the t
of deceit/ruday and sweet to eat.”

A the vividuess of the visual
bmagery s almost reflective of the LY YLOHL/PD&tLCLtH of
limage, however, here the nesthetic aspects of
¢ an opposite effect. T he

representa i oppresged and
oppressive. The P vee of mystery
tfm'iwg the “fruit
The internal »'MULMe an

The Diviné
ne faurative language achiev /
visceral, gustatory Lmagery and biblical aLLI/LS/LOVL
crepte an mmersive experience that hypostatises
‘deceit’ and supports an Loeology) that sees sin, rather
thaw holiness, as prevalent in humanity. It is evident,

that through allusion and imagery, ‘The
angible mesthetic that
tts

thew,
Human Abstract’ employs 2 t
veivforces the wnegative Lmage of huwmanity
Loleological perspective sees as NOYMative.

As such, through the use of Lyrical stylistic cholces,
pweier ol sound devices, it is evident the ‘The Divine
oL’ USEs an aesthetic of beauty and musicatétzd to
supplement  its optimistic, hopeful  values and
cosmology. Comparatively, it Ls the vivid, grim style
of The Human Abstract’ that challenges this Loeology
in fovour of a wore critical one. Whilst unpleasant,
the vicceral and jarring aspects are no doubt an
Lntegral part of the text’s aesthetics - or poeticity. It is
thew evident that the poems both reflect the use of
pestnetics - bn contrasting ways - that supplement a
d’f“mc message L. emotive, affective ways. It is
atter all, the experience and the a [ L [
e i B ’ ffective dimensions
o potwe tnat stay with readers’ memories, and
Blare Ls cthentLg well awavre of th [t
e e , ese qualities: the
ogies of his POEMS Qre not just
intrinsically tied, to their ges ’JMS upported, but
aesthetic qualities.
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The candidate engage
words of the questionsi .
paragraph; howeyer it?
and provides only Or; ;
textual evidence sq t
lacks development,

ithay
this &
short

€ Piece of

he MBumen,

This penultimate paragraph i
quite brief, which detracts from
the quality of the response, It js
important to end in an impactfy|
way by supporting your points
with ample evidence.

This conclusion succinctly
summarises a sprawling argument
and showcases a strong
understanding of the relationship
between aesthetic and ideology.
The candidate’s varied vocabulary
and syntax is impressive; the
expression of this response is one
of its redeeming features.
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Activity: Describing the aesthetic

Grappling with the notion of ‘aesthetic’ is trick

' . y for students and teachers alike, A simple way
to approach the concept is to think of each te

Xt as a piece of art. How does it make you feel?
e? Is it constructed in an interesting or unusual

Aesthetic features are the techniques or conventions
must go beyond simply listing features; you need to
easy and requires practice. A helpful strategy is to
features, and then apply them to your texts, where

that authors employ. In your essays, you
describe their effects. This is not always

make a list of ways to describe aesthetic
appropriate.

The following list was taken from the candidate’s essa
describing the effect of aesthetic features. You can us
list. Try to add a few of your own phrases below.

y and can provide some sample ways of
e it as inspiration for creating your own

rical, hywn Like orim visceral tmersive experience
pleasant.. beautiful chaos and disregard ewmotive, nffective

(I

Hint: Creating complex topic sentences

The semi-colon is an under-appreciated punctuation mark. It can be used to
add a dependent clause to your topic sentence, adding additional, specific
detail in a way that is still clear and easy for the reader to follow.

Here are two examples:

Shelley’s sonnet ‘Ozymandias’ can be read as an ironic commentary on the folly
of hubris; a powerful statement about the insignificance of humans in the
grand scheme of time.

Shelley’s sonnet ‘Ozymandias’ can be read as an ironic commentary on the fqlly
of hubris; a theme most powerfully evident in the central conceit of a crumbling
statue of a once-great king.
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Question 6: Sample response two

This response demonstrates a more simplistic and straightforward approach to the question
than Sample Response One. The candidate discusses how the aesthetics of epic theatre
challenge capitalist ideology whilst supporting communist ideology. This essay is concise and
contextualises textual examples and evidence as needed to orient the reader. The response
begins and ends with clear links to the question, but the middle paragraph would benefit from
a more effective paragraph structure — some points are undeveloped and the argument in
relation to the question is often unclear. The candidate often confuses the concept of
character construction for representation, and the response lacks editing in parts — these

facets detract from the quality of the response.

\

B

The endl of the Second World way saw with it the vise
of o bi-polar globe; a conflict between the ideologies of

the copltalist USA and the Communist USSR. This,
owever, was not a conflict fought with weaponry, but
vith political influence; evidenced through Bertold
Brechit's seminal work of eple theatre, The Caucasian
Chalk Cirele. in support of the social ideals of his East

-

German howe, Brecht ploneered a new form of theatre,
which utilised (ts aesthetic qualities to alienate

viewers frome the action on stage and focus on the

political wessage of the production. Through this,
Brecht ultbmately atms to align viewers with the

Ldenls of o communist soclety, through the depletion
0¥ the copitalist and hyperbolically anarchist state of

Grusinia.

Tve production of The Caucdsian Chalk Cirele,

heveateer TCCC) wses Lts structure as a tool to

(
disconanect viewers from what they are seetng, while

pLusine o the contrast between poLLthaL swstems.

Thic is clearly seen through the play’s prologue, set tn
wor-torn Georoia, where two opposing farming groups

wovk together to ultimately rebuild what they've Lost,

t‘n‘c minimalist costuming and lack of props and
cbjects ic indicative of the practicality of a socialist
500?6@%{;. givm this, it ic clearly a society run by
soclalist deals, the dialogue from one of the farmers
that “the home of the Soviet people shall also be the
home of reason,” represents these people as powerful
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This introduction is succinct and
effective. It signposts a clear
argument in relation to the
question: the aesthetic gualities of
epic theatre work to challenge the
ideology of capitalism and support
the ideology of communism.

This topic sentence signposts nat
only the effect of the aesthetic
feature (structure), but also its
relationship to meaning.




2

and unified, despite thewr Large loss of waterial wealth.
This Qroup thew decides ’tn put o a theatvieal
P poluctions fi m.ulwhich‘ the \{LﬁWC)" now follows, furthey
pstablishing this GLLEVI\HtILOV\, effect through the
ctructuring of a play within a play. Here, in feudal
Grusinia, there has been an assassination of the
AOVEY VO “wmotshvilllt,” and the ‘sky turns ved” in
response. Here, though the aesthetic elements of Light
and colour, both usually achieved through on stage
liahts and a cyclorama, the fall of this capitalist
s;cietg’s leadership is DlLY@CtLB assoctated with the
neontive coanotations of the ved sky. This is directly
contrasted with the clear skies of the communist
setting of the prologue, with body language and
stooing of the actors placing them equally in a
“circle,” the hierarchal wature of copitalism is
eritiqued. Here, Brecht’s notion (s that tn a societg of
class and inequality, the fall of Leadership Leads to the
decline of that society'’s structures.

n conjunction with this, practicality associateo with
the values of wotherhood are represented though a
Juxtaposition between the characters of Natella and
qrusha. Natella, being the natural wother of child
Michael, is represented as expressing great neglect
towards the care of her child. During the chaos  that
emerges following the assassination of Natella’s
nusbond,  the governor, her elaborate costuming
Lrolieates her values of material possessions. Further,
this is sharply contrasted with the child Michael being
placed Ln g box, and actually forgotten bg his mother.
nelght tnto thelr values of commodities is seen
Srough her dialogue - “where is my saffron dress...|
B you touching it Givew the severity of their
Stuation, with her husband being murdered and the
aforementioned  “red sky,” Brecht is using the
“havacter of Natella to critique the values of a
“opitalist structure, that favouring wealth. This is
Sm"PL@ contrasted to the character of crusha, a
SENVANE of the Abichvillies, who finds and decides to
Lok arfter Michael whew his mother forgets him. The

2019 Good Answers ATAR Literature

Here, the candidate makes an all-
too-common mistake: substituting
the word ‘representation’ for
‘construction’, Characters in a text
can only be ‘re-presented’ or
‘presented again’ if they already
existin real life. The candidate is
actually discussing the
characterisation of this group.

The candidate discusses a range of
aesthetic features in this
paragraph, exhibiting a sound
understanding of the generic
features of drama.

The expression of this topic
sentence leaves much to be
desired; the candidate needs to
better signpost their argument in
relation to the question here.

Despite some ‘clunky’ expression
at times, the candidate
demonstrates a sound
understanding of the theory of
ideology by discussing the values
of capitalism as they apply to the
play.
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costuming and body language of Grusha, being
minimalist and subservient, is divectly contrasted to
that of Natella, to draw a dirvect comparison between
soctalism and capitalism. Further, the baby Michael
was usually represented using a swall object to
further estoblish the alienation effect and allow the
viewer to focus on the message behind the scene. Later,
when Grusha leaves the c’qu, not O“LE’J has the s"?,g
returned to a normal Llush colour, again representing
the prosperity alongside a lack of a class systew, but
Grusha’s line “of every four worsels you shall have
three,” s a direct comment on the values of
wmotherhood.  Through the contrasting aesthetic
elements associated with Grusha and Natella, Brecht
s sugogesting that wotherhood is a skill earned

through work and sacrifice, and wot taken for
granted.

Furthermore, Brecht uses aesthetics of Epic theatre to
critique the corruption of justice within a capitalist
society. Through the character of Azdak, a
representedly  “crozy” looking wawn, he becomes
metonywmic of capitalist judiciary systems following
belng appointed judge. The sharp comtrast between
Azoak's dishevelled appearance and the significance
of his position is a clear commentary by Brecht on the
wature of justice n capitalist societies. This is
reinforced through his Line “he must be appointed, or
else the law violated,” suggesting that those appointed
to elite positions, much Like the upper class bourgeoisie,
not necessarily earning their status. Further, Azdak
sitting on the prop of the statute book before every
political trial is sywibolic of the laws in a capitalist
court ultimately irrelevant in a society ruled oy
money. This is reinforced by him saying “I receive”
before every case, openly accepting oribes. This
ultimately foregrounds the fundamental flaws in a
capitalist system. Further, in the play’s production,
chavacters would usually represent thelr faces and
emotlons using masks and hand wotions, further
emphasising this detachiment between audience and
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These points relati
Michael’ and the v
motherhood requj
development. Unli
in the first half of
is less clear how
question.

Ngto the «
alues of

re f‘“’ther
ke the e"ample
the Paragraph it
hey relate 4o the

baby

Much like the beginning of the
paragraph, this linking sentence
fails to signpost the candidate’s
engagement with the question, A
clearer connection to ideology and
aesthetic appeal is needed.

The topic sentence of this
paragraph establishes a stronger
argument in relation to the
question. A better elaboration
sentence, indicating specific
elements of epic theatre, would
add clarity to the argument.

These are some interesting points,
though these sentences exhibit
some expression errors. This
suggests the candidate was
rushing, or failed to read back
through their essay. A failure to
edit can be detrimental to the
clarity of your argument.




instead highlights the LdeotogU of socialism

Loy e P
79 Ltimotely supporting.

[
RN
[Va)
=
=

L ouon his seminal worke of Eple Thentre, Brecht
4 o wumber of aesthetic gualities tp position
Jlence WEMOEYS O view his work asg g piece of
‘u,;cat messaging. n this, Brecht positions thew tp
Jbconsciousty support the values of comumunicm,
and critique that of copitalism without pvertl
Labelling either. As a veader from o lavgely capitalist
context, Lt intrigues me to uwders:tawd the perspective
of those of different political viewpoints, a wotion
encouraged by Brecht. n this, he encournges
audiences of all contexts to think critically about their
ideology and question the prosperity of each of their
belief systems.

2019 Good Answers ATAR Literature

This linking sentence draws the
focus back to the question but

could synthesise the content of
the paragraph more effectively.

This conclusion provides a brief
summary of the argument in
relation to the question without
being too repetitive. The
candidate ends with some
reflection, and his approach is
generally an effective technique.
Regarding this, a better approach
would be to focus on the
meaning-making process from the
sole perspective of a reader,
rather than asserting author
intent.

has artistic merit.

—

Hint: Undertaking an aesthetic reading

An aesthetic reading focuses on the artistic qualities of a text. It is an exploration of what
the reader finds most beautiful, artistic, striking or well-crafted within its construction. This
makes for a highly subjective reading. However, this does not mean you can write about just
any old thing and claim it as your ‘aesthetic appreciation’. To truly appreciate a text from an
aesthetic perspective, you must be able to recognise and comment on its crafting at a high

level, in terms of its use of language and generic conventions, as well as its representation
of ideas. In this way, you will be able to communicate why you think the text is beautiful or

Itis virtually impossible to undertake an informed aesthetic reading unless you have read
widely, and are able to appreciate how the text is crafted in relation to others of its kind.
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Activity: Metalanguage - higher order verbs

In your essays, you will spend a lot of time explaining textual evidence and justifying your
interpretation of the question. Therefore, you need to approach each analytical assessment
‘armed’ with an arsenal of varying ways to discuss your texts.

A helpful strategy is to memorise a variety of higher order verbs that you can draw on to
explain your ideas. These verbs are ‘higher order’ in the sense that they move beyong
simplistic explanatory words such as ‘is” and ‘shows’. Of course, not all verbs mean the same
thing and you will need to ensure you use the correct word in the correct context.

The following page contains a list of explanatory words used by the candidate in Sample
Response Two, as well as some other verbs and corresponding definitions. Add your own to
the list and use them where appropriate to enhance your writing.

T T

. Higherorderverbsisedinisample Response.Two. e
“evidenced” “ploneered” “deplcts” ‘alms” “Supports”
“represents” “establishes” ‘associates”  “suggests” “reinforces”
“highlights”  “encournges” "emphasises”  “‘comments”  “indicates”
accentuate To mare wore noticeable or prominent.
adduce To cite as evidence.
atfirm To declare one’s support for; uphold; defend.
nssert To state a fact or belief confidently and forcefully.
centralise To bring to the forefront.
characterise To describe the distinctive features or nature of.
compound To add to.
construe To nterpret bn a particular way.
Rl
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considering Question 7

=

| hum

L—

interpreting the question

doCS read,‘hér’ﬁrertcxtually allow readers toa

ppreciate particular representations of
an impcrfecﬂon? )

Reading intertextually dr)es notimmediately, or only,
question requires candidates to embrace one of th
course: the interconnectedness of texts and readi
recognise and differentiate t_)etween various sty
therein, and also note similarities. Furthermore, e

refer to the allusions made in a text. This
e underlying concepts of the Literature
Ng experiences. They should be able to
es, methodology and the choices made

The phrase ‘reading intertextually’ offers candidates a c
reading practice outside studied texts, explainin
deepened their understanding of representation

hance to demonstrate their wider

g how a variety of reading experiences have
s within those set texts.

Through the word ‘appreciate’, candidates are invited to present their personal viewpoint.
They may also present an objective perspective through comparison and analytical discussion.
‘Appreciate’ may be understood as recognition, understanding, empathy, aesthetic
appreciation and so on. Students could be critical or supportive of the representations of
human imperfection, but there should be clarity about the nature of their appreciation.

Candidates should take some time to really think about ‘human imperfection’ and how this
are represented within a text. The phrase suggests faults or weakness, or what is absent. In
literary texts, imperfections or flaws in human characters can often be the driving force of the
narrative. Their representation can be seen as su pporting or normalising a particular doctrine,
or as critical of it. A character construct may embody attractive qualities, while flawed by a
particular imperfection. The human condition is subject to change through circumstance and
experience. It embraces emotions, which include lust, pride, fear, loneliness, jealousy, anger

and vulnerability, to name a few. Many human imperfections are controversial and invite
considered thought.

Candidates have an opportunity to demonstrate connections between texts through generic
elements that have been included or merged within the style of a text. Similarities of
discourse, use of symbolism and archetypal characters could be part of candidate discussion.
Candidates shoyld remember to retain the chosen primary text as the focus of their response.

Advice from teachers

Candidates should be explicit in their choice of examples across texts; they should
explain each representation and how each one endorses or challenges ideas about
human imperfections presented in the main text. ‘
Intertextual links are not confined to other literary texts listed in the course; rich
€xamples of intertextuality can arise from a wide range of source material.
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Activity: What defines intertextuality?

Intertextuality refers to the interdependent ways in which ggggg stand in_ relation
another (as well as to the culture at large) to produce m_em_g. Your wider readi
influence your appreciation through recognition of tropes,.phras.,mg, reference, deve|
of ideas, contrasting of key notes of discourse and familiarity of ideologies.

Ng can
Opment

Use the graphic below to build connections between texts you ha've read. How do the
the key text under study? The key element connecting the texts. in the graphic is the
they are all Australian texts. Each one contributes to Australian |de9|ogy. Each one re
a different style of exploring a theme. Each one uses language differently. The selection of
human imperfections explored in Remembering Babylon will be present in the other texts ang
their representation will either support or challenge Malouf’s version, allowing yoy £
recognise and appreciate it in greater depth.

Y i"l‘f()rrn
fact thay
Presents

Recreate the graphic below to explore your own text choice. Match the human imperfections
from that text to others you have read. This is a simple way to start linking ideas, methodology
and understanding on your own behalf.

Human
Other texts .

3 imperfectio
Bible P e
Australian ‘ Pride
authors: Intertextuality : Greed
Grenville Key.Text: : o Anger
Stow e S Jealousy
Lalg Remembering e Lust
Wagan Watson , : Fear

:  Babylon N <
Winton ; Racism
Wright il Ignorance

Prejudice
Fanaticism
Hint: Dig out your Year 11 notes!
You stu'died a range of literary texts in your Year 11 course. Although it is unlikely
you Studl%’d them with quite the same depth as your Year 12 texts, they can provide
useful intertextual links. After all, they were your introduction to the skills and
concepts of the Literature course, and thus influenced the way you have read texts
since. Go over your notes from last year or re-read those texts with fresh eyes.
M e ————
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question 7: Sample response one

ndidate has opened this response with a detailed exposition regarding the ideology of
The ¢@ an exceptionalism plus some reference to the question. An explanation of what is
AmerlC‘b human imperfection would have begun the response with more clarity. By the end
meant ycning paragraph, the candidate has connected strongly with the terminology and
of the (f”tJhe first part of the question, which creates a platform for further discussion. Using
idea§05 as their primary source of intertextuality, the candidate has touched on many
allusion mentioned in their key text choice. The candidate needed to explore in more detail
Sourc?;uman imperfection” actually means. Their answer stayed focused on ‘exceptionalism
};szogs/' when there were plenty of other human imperfections to be found. The candidate
|

has sound textual knowledge and uses it to confirm their ideas.

a—

when reading Lwtertextuaug the veader is able to malee
comnections and strengthen the constructions of
representations n the texts they read. The Poisonwood
Bible (199€) by Barbara Kingsolver is a novel which
deeply Intervogates huwman mperfections. It recounts
the experiences of the Price family, who travel to the
congo with the aim of spreading God’s word to the
people of the village Kilanga. A notable example of
Luperfection s the tendency to feel a superiority over
other cultures, this tewdewcg can best be ascribed to the
ideology  of American exceptionalism. This is a
system of values, attitude and beliefs which often
purports that Awmerican culture and people have been
thosen’ to educate and impose thelr culture upon
others. This self-lnflated attitude is a dangerous and
Lmperfect attitude to hold. Through reading The
Polsonwood BLbLe with a clear focus on the tntertextual
lnkes made, the veader can gain an appreciation for
ne detriment of this loeology on the individual, as
el as upon other wations. The Poisonwood Bible is
ttered  with  Biblical allusions,  Lntertextual
tferences, as well ae historical and political allusions.
Through reading with close examination of these
Hnks the vengley ls able to appreciate the broad and

oo T L
MUY detriment of such an mperfect Ldeology as
Arterienn, exceptionalism.

+-
L

-
"€ chovacte Leah, one of the Price daughters, makes

The candidate opens their
response with a clear definition of
the impact of intertextual reading,
which opens opportunities for
further discussion. A similar
definition or identification of a
number of human imperfections
would have enhanced their thesis
statement.

By identifying a sense of
superiority as an imperfection
while being a part of
exceptionalism, the candidate has
made contact with the demands
of the question. Addressing the
key terms of a question in the
opening thesis statement is
important in establishing your
understanding of what is being
asked and the approach you will
take in your response.
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frequent Biblical allusions tn her ‘accounts’. Through
examining these the reader can appreciate how Leah
comes to break away from the idea that Americans ave
superior to the Congolese. Whewn she first arvives in
Kilanga, Leah fully reflects the ideology of American
exceptionalism. She desceribes the premonition garden
she paints with her father as their “first African
miracle..an infinite chain of bemevolence flowing
outworal.” Heve, the diction of ‘wiracle’, ‘bemevolence’,
andl infinite’ clearly illustrate Leah believes she is
carrying out some divine work. The visual lmagery
suggested by flowing’ is a further reference to the
spreading  gospel  though odisciples. Thus, Leah
UWustrates the Lmperfect idea of equating thelr
presence tn the Congo as somewhat divine tn nature.
However, through examining the shifting tones of her
Biblical allusions it can be seew that she breaks away
from this idea. Later in the book she describes the
Cowngolese trees as “reaching right dowwn to deliver such
exotic prizes straight lnto our hawnds “the diction:
“deliver”, “exotic”, and ‘prizes’ strongly allude to the
garden of Eden. This can be seen that Leah is able to
brenie away from the attitudes of superiority that her
Tother, Nathawn, holds onto dearly. He maintains that
“Avnerican Ldeals will bring salvation to the Congo.”
Leah’s transformation is encapsulated tn her “craving
o be touched and held by the one mawn she knows has
forglven her.” She is veferring to Anatole here when
reading intertextually and the Biblical connotations
of “forgiveness” and “one wman” are understood. The
readier con appreciate the gravity of Leah’s feelings as
this wenns che values the love of Anatole over God's.
Flnally, the last Book’ i titled “Exodus” in the novel.
Thic is awn allusion to the exodus in the Old Testanent
Ln winlch the lsvaelites are freed to go to their chosen
Lland. Leah's decision in this book (s perhaps indicative
of her changing view of the Congo as a ‘chosen land’
rather thow hevself as part of a ‘chosen people’. When
exavmining biblical allusions in this novel, the reader
gains an appreciation for the ways that we can break
away from deeply flawed human beliefs such as that
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By referring to ‘allusions’ in this
topic sentence, the candidate has
directly linked to the notion of
intertextual reading. This allows
for further exploration of the
biblical references in the rest of
the paragraph and how they
represent the character of Leah
and her imperfections.

The first of two references to
gardens and the Bible, it is well
placed for demonstrating change
in the character Leah. The
imperfection exposed is gullibility,
which the candidate could have
stated specifically to focus their
ideas regarding different human
imperfections, rather than
repeating ‘superiority’ as the only
one.

You may choose to bolster a
previous comment by adding
more details from the text. Itis :
always good to have back-up i
material to hand, especially if it {
furthers your discussion, rather

than simply repeating an already

stated idea.



one natiow Ls superior to another.

The ability to undermine Lmperfect ideologies Like
Awmerican exceptionalism can be {uLLg appreciated
throuah an examination of the Links that are made to
other texts and games. For instance, frequent
reference is wade to the childven’s gawe ‘Mothey May
12" This is a gawme shaved between Ruth May (the
youngest prince) and her Congolese children. When
Ruth May dies, it is described that the children gather
round her and chant “malk — den - may 1?7 n a rising
plea” This is done whilst they ilgnore Nathaw's
attempts to baptise thewm. The link to the gawme
‘suggests that lronieally Ruth May ultimately has
the respect and Love from the children through a game
about asking permission from a wother, an antithesis
o Nathaw's teachings of the Father. Thus senving to
undermine greater patriarchal systems of power that
Awerican bupartiol power can be seen to represent. For
nstance, Adam refers to Dwight Elsemhower as
naving ‘@ grandfather  face’.  without an
understanding of the nature of this children’s game
the greatest significance of its value to the children
cavunot be fully appreciated. Furthermore, towards the
end of the wovel Rachel (the eldest) is described as
naving “pale white eyes around her neck.” This is not
only a veference to a line in TS Elliot’'s The
wastelana” “ (Those were pearls that were his eyes”) but
. the same Line also appeared in Shakespeare’s The
| Tewpest (1611). This was in reference to Ferdinand’s
Tather being possibly dead at the bottom of the sea, as
wos sung by Ariel. Therefore, this reference could be
Lmplying that the paternalistic comforts of Lmperial
Awerien ave lying dend on floor of the Atlantic.
Intertextual links tn The Poisonwood Bible assist in
9aining a formal appreciation of the depth and
Undermining  of the American exceptionalism
Leology.

Historical allusions are wmade throughout this text,
and a firm appreciation of the cultural Links that are

Lt Fuinwlo Wi e Blunddi s
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The candidate has utilised various
intertextual allusions as part of
their discussion. Children’s games,
poetry and drama are all included
in the text and are incorporated as
prime examples of intertextuality.

Working with a wider range of
human imperfections would have
allowed the candidate more scope
to develop their argument. Using
the allusions to explore power as
domination would have provided
such an avenue.

While the inclusion of these
examples of allusion demonstrates
textual knowledge, the candidate
could have used them to illustrate
a particular human flaw of some
kind.
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made can assist in an understanding of the global
ving one nation (s better thaw
he Belgian doctor
" This is an

scale detriment of belie
another. Ruth May observes that t
nao “Blood on his sleeve...someone else’s...
allusion to the horvific treatment and the violewt past

of the Conge under Belgium rule. Furthermore,
Orleanna (Nathan's wife) deseribes Africa as “the
barefoot brioe of men who took her jewels and promised
ey the kingdom.” This s another reference to the
xploitative behaviour of Eurocentric pOWers ln the
Congo. However, the observations made by Orleannda
of Aweerican diplomats such as “George Keunae who
ollowed that he felt that the interest tn woral
responsibility for Africa.” ultimately Lllustrate the
dangers of @ nation belleving they have authority or
o oo given superiority over another nation as it
deepens the vendler’s appreciation for the dismissive

-

(99

Awericans’ attituoes.

Awmericon exceptionalisme (s a deeply flawed and
wholly tmperfect Lodeology which is detrimental to both
ndividuals as well as entire watlons. Through
reacing The Polsonwood Bible, with a focus on biblical
allusions, intertextual links and historical allusions,
the veader galns strong wnderstanding of the
detrimental nature of Averican exceptionalism.

Activity: Addressing the heart of the question

This paragraph is quite brief when
compared to the others in this
response. It begins with the
inclusion of ‘Historical allusions’
and “cultural links' but goes on to
refer to these in general terms.
More detailed explanation is
required to confirm the
importance of the allusions.

Violence should be addressed as 3
human imperfection in its own
right. The exploitation of others is
another. Pairing these closely with
the intertextual references would
widen the scope of this
candidate’s argument, rather than
confining it to exceptionalism.

In their conclusion, the candidate
does not refer to human
imperfections. They have shifted
their focus away from the
question.

Sometimes candidates read a question similar to one they have seen or responded to before.
They may use that Ifnowledge to force an answer to fit the current question without carefully
assessing the phrasing and choice of words actually in front of them.

Lo:l;at O.uestign 7. Highlight what you think are the key words. Brainstorm what each of these
:v Zhs mean. Find as many synonyms, connected words and concepts as you can which open
P the question for you. Try not to limit yourself to only one interpretation.

Read through the responses above and see wher

: e they have conn riteria of the
question. Have they addressed all the criteria? |f Y el io e

not, what have they missed?

Read throu
gh one of your recent essays. Do the same thing. Have you been clear about your

definitions? i i

questioznasndeal:/Ii you investigated ygur text in the light of these? Do you stray from the

s ch2ndb upk\{our response with information that js not relevant? Be rigorous in your
- Ihe marking key allocates six marks for addressing the question
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Activity: Over-writing your response

candidates may approach the exam by setting down everything they know about their text in
an attempt to demonstrate their knowledge. The exam situation is fraught with tension, time
constraints and high expectations. It is worthwhile for a candidate to set aside five minu'tes to
think about their question choice, unpack the question and select the right text to marry with
the question they choose. Thinking things through can save loss of focus and logic in a written
response.

You do need to:

o know your text well

o understand the terminology of the question

e select the right material from your text as support

o express yourself fluently and in a well-structured essay.

Make a graphic organiser which suits your learning style. Use it to record some of the concepts
of the course and match these with text choices and textual references. Remember that some
textual references will match more than one concept. These are valuable, so look for them.

Miranda objectified:

o mt’u{g this my rich gift.’

Context and ° L L 's mine:’
nkex The Tempest BY immortal providence she's mine:

gender *  But Yyou, O You,

So perfect and so peerless, are created

Of every creature's best!’
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Question 7: Sample response two

The candidate presents their response with a positive and enthusiastic voice. Thgy begin with
a clear reference to their chosen text and the human imperfections of sexual laxity and moral
degradation. Allusions are the key intertextual reference utilised by the candic.iate, rather than
their own reading of other texts. The use of literary terminology is strong, as is the contextual
referencing as to when the text was written. The language of the candidate is welliexpressed,
displaying a wide vocabulary and confident use of literary terminology. More detailed textual
reference would have supported some statements and added conviction. The final paragraph
does reference a text of poetry criticism, which offers a comment on the poetry under

examination.

There s arguably wo writer tn Western modernist
Literary history whose poetics of allusion wore clearly
delineates the profound experiences of the post - First
world war generation than American - British poet
Thomas Stearns Eliot. Solidifying his recognition as
2 waster of Literary allusion Part 111 The Fire Sermon
of Eliot’s 1922 epic wasterpicce “The Waste Land’
wanipulates derivatives of religion and classical
Literoture to articulate the ever-mutable fallibilities
and Lperfections of us humans in stark contrast to
the Lenevolence, purity and righteousness of fiction.,
Through an understanding of Eliot's intertextual
references, we 0s readers are able to appreciate Eliot's
representotion of sexuality as an innate human
lmperfection in it perversion by contemporary
oeletyy; we see Eliot's viverbank denizens juxtaposed
gainst the ldyllic figures within religion and
lossical literoture that we <o desperately, and
wnsuceesstully attempt to emulate.

S W

o

Eliot turned to religion tn his work in a bid to relgnite
the concept of reconciliation and calvation from our
nurmbv Linperfections, proving his engagement with
oan option thot wae not only viable, but worally
essentiol. Eliot presents the audience with an ironical
equivalent of the Buddhict fire sermon’, a religious
doctrine that's Lmportance lay in the process of the
emptying of personal 'LdeVLtLtU. Appropriately named
The Fire Sermon’, the third part of Eliot’s epic poem is
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The opening paragraph makes
clear reference to the chosen text
and addresses the question’s
criteria with bold sentences. A
basis for developing an
examination of the text has been
clearly established. By isolating a
specific imperfection, this
candidate embraces the demands
of the question.

By exploring the ‘representation
of sexuality as an innate human
imperfection in its perversion by
contemporary society’, the
candidate has established a
definite basis for further
exploration of this human
shortcoming, coupled with an
understanding of intertextual
references.




bookenoded by representations of vewewal and
paanE1 21 1A 7 £ ¢ L 1 .
EMPtYNG of St as is enncted (n the syntax and

topocyraphy of the section’s conclusion, first vemoving

the object ‘e’ and then the subject, “Lovd’, to Leave ol
the around ‘burning’. This reference to the Buddhist
sractice of reconciliation tnvites hicg audience to
appreciate owr mperfections and flaws in order to
anscend the woval and emotional malaice of early
rwentleth century societg.

(9.5

ot
N

The aftermath of the First world war witnesceol
millions broken and beveft and from a society
travnatised by squandered hope andl faith, emerged
Eliot’s superficial soclety), bavely recognisable beneath
n veweer of weaningless, lustful pleasures. Eliot
represents his contemporary soclety as a shamelessly
Lustful collective, but persists that salvation is a viable
posstbility. BY referring to sSaint  Augustine’s
auvtoblographical work Cownfessions (400AD), Eliot
relays how St Augustine survived the lure of the

torlous city of sin. To Carthage thew | came’, after
which he invites his contemporary audience to accept
wodlern society’s Lmperfect view of sex as a lustful,
trivial entertalnwment, while acknowledging o need to
nenl post - war scars with wore than a band-aid of
meoningless pleasures.

Furthering his depiction of modern sexuality as our
greptest human vice, the opening of Eliot’s poem is
Loced with - lives  from  Edmund  Spenser’s
Brothalamion (1596) a Tudor song set own the rviver
Thawees Ln a flaviless pastoral vision. The imagery of
the dlving ‘sweet Thames’ Ls juxtaposed against Eliot’s
eyvepns’ viho have been ‘deserted by thelr friends the
lottering heirs of city directions.” Eliot’'s sardownic
observation. of the implicit culture of prostitution
within his society’s juxtaposed against Spenser’s
Lyrical celebration of the joys of warriage and
chastity. His modernist representation of sex as a
meaningless act of lust and normalisation of

2019 Good Answers ATAR Literature

The candidate’s enthusiasm leads
to the inclusion of some lengthy
sentences. Sharter, more direct
comments can offer a pithy yet
controlled alternative where
meaning is clear.

There has been a quick jump here
from evidence to a conclusion.
The candidate could use the
opportunity to elucidate exactly
how the evidence has invited this
final assumption.

Contextual information supports
the candidate’s knowledge of the
text. As well as this, the
intertextual citing is relevant and
addresses the question.

This candidate’s paragraph
openings demonstrate variety and
sophistication. These create a
sense of style and cohesion in
their response.
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blatantly  disapproves of  his
ty, allowing readers of his time to
veen the shameless Lifestyle

pmm:scth
contewmporary socte
ctark contrast betv

make
they lead in contrast to the LdULLLc beings of classical
Literature

Similarly, the reference to oliver Goldsmith’'s The
vicar of \i.f’abzeﬁetd (1766) allows readers to grasp the
comtrast between the values and attitudes idealised
srpditionally and, in specifie, the degradation of
contemporary female sexuality. For the typist in
Eliot's text, sex Ls a watter of boredon, ‘Indifference’
and vanity'. The brief piece of sexual “folly’ is
rormalised and robbed of meaning tn a traditional
cense. Following the act, the typist ‘smooths her hatr
bock with awtomatic hand’, a direct manipulation of
ciolosmeith’s work which allows for the appreciation of
nows female sexuality has transcended from an ioeal

o

A P\
ViUV

of purity and chastity, to 4 wmeaningless act to
soEisfy our bnnate human sexual drive.

recognised by critics as ‘perhaps the west important
poew. oF the twentleth century’ (Koster, 1972), Eliot's
lc wasterpiece ‘The waste Land’ continues to
timelessly  repudinte  soclety’s fallibilities and
Lwperfections. Attributed to his multi- era derivation
if inzertextual references, Eliot reminds his audience
post, present, or future that a life of righteousness and
purity nas and always will remain the means by
vl we weby transcend the semse of emotional
veploise thot [s endevnic to our human soclety.

The candidate needs to explain
just what is being referred to in
Goldsmith’s work. A line from that
original source would consolidate
what is being stated here. What is
traditional about eighteenth
century attitudes towards female
sexuality? Are there parallel
characters that embody changing
ideals?

The conclusion refers to a modern
critic = not an allusion in the text.
This displays the idea of a wider
reading practice that will be
rewarded.

Hint: Allusions — going to the original source

increase its value,

When identifying allusions in your text, it is important to go to the source and check the
‘ reference. Sometimes the original will have deeper contextual connections than might be
immediately apparent. These can extend the connotations arising from your text's inc‘I}usion of
the allusion. If you can cite the original text, you can add to the depth of your answer and thus
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Genre-specific questions — Questions 8,9 and 10

The Literature Examination Design Brief makes it very clear to teachers and

there must be three questions in Section Two of the examinatior‘w thatsaan SIUQ?nts tha 'f
genres of poetry, prose fiction and drama. In the examinations for thf; coLe Spreuflc to the

questions have been the last three of the section; in 2018 they were QUestirse ,g :r, these

However, this might not always be the case, so always read questions carefo?ls ; ;‘:nd 10.

understand the constraints of any question you choose to answer. Vv so thatved
These genre-specific questions very directly target the elements of the genre that are unique
to that specific form. This means two things: firstly, you need to make sure that answerg to
these questions refer very closely to the devices and elements of that genre and secondly
that you employ appropriate terminology to demonstrate proficiency in that genr;e. '

It may seem obvious, but this is a good point at which to remind you that, across your three
responses in the examination, you must address all three genres: poetry, prose and drama. If
you fail to do so, you will attract a penalty. Similarly, with these genre-specific questions y;>u
must write on the required genre or you will again attract a penalty. In the pressure <;f an
exam it can be easy to overlook this requirement, particularly if you think a specific studied
text is perfect for a particular question you find. Always double check before you start writing
your response.

To find examinable content in the syllabus that relates specifically to the genres, it is helpful
to return to Units 1 and 2 — the Year 11 course. The material in these units is considered
assumed knowledge in Year 12 Literature and may be drawn upon by examiners in the
construction of questions. In these units we see terms like archetypal figures, narrative
devices, sound and visual devices, narration and dramatic devices. You should be prepared
for terms such as these to appear in the examination.

Hint: Coming to grips with genre

The activities included in Section One — on Close Reading — will
help you to prepare for the genre-specific questions of this section
as well.
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Activity: Genre-specific concepts

What might be asked of you in these questions? It is reasonable to expect that they will be
focused on concepts that set each genre aside from the other. Consider the following ways
that the genres differ from each other. With each heading, create a list for poetry, prose

fiction and drama and try to note down as many things as possible that set the genres apart,

Unique devices

Poetry, prose fiction and drama texts use some elements that are similar, but there are very
clear differences to how each genre is constructed that would be ideal concepts to assess.
For example, poetic forms are unique to poetry, stage devices are unique to dramas, and
narrative point of view is foundational to any prose fiction text and while it may be employed

in a poem or play, it is essential to a novel or short story.

Experience

Consider how the audience experiences each of the forms. The way we experience a poem is
very different from the way we experience a stage play. Alternatively, the way we follow the
narrative of a play is very different from the way we engage with the long and complex
reading of a novel. A novel is an extended exploration; the reader has to follow the journey
of the characters for hours at a time while inhabiting the world of the story. This means that
the experience of this literary form is very different from poetry or drama.

Language devices

Language is common to all genres: it has to be or the texts wouldn’t exist. But there are
certain types of language or language uses that we can clearly attribute to certain genres. For
example, the sound devices used in poetry are created through particular language
structures, and dramatic dialogue is informed by specific indictors which only exist in scripts.

Archetypes

Archetypes are recurring patterns that appear in storytelling. They can be structural
repetitions, ways of ordering and telling a story or even recurring character types. As students
of Literature, you should be familiar with various archetypal narratives and specifically,
archetypal figures. While archetypes appear in poetry and drama at various times, they are
particularly important to prose fiction texts.

Blending genres

In your study of Literature, you will encounter times when texts borrow from different genres
or genres have become blended at different moments of literary construction. We can,
however, acknowledge the blended aspect of a text, and attribute certain devices to
particular genres, even when we see them appear elsewhere. An example of this would be
.dramatic irony. We understand that this is a dramatic device, but we can also recognise that
it occurs in written narratives at times through the way narration works.

This list of headings is not definitive — it is possible that questions will appear in examinations
that ar? not acknowledged here. However, this will help you to start thinking about the
genres individually and how they are unique in many ways.
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Considering Question 8

significant cultural change or difference. ;

Interpreting the question

As this is a genre-specific question, candidates should show an understanding of poetic
structure, language and form. The poetic features discussed should directly relate to the
exploration of an issue.

The verb ‘explore’ suggests a degree of ambiguity in the relationship between the text and the
issue identified. Candidates might discuss texts that serve as social commentaries, such as
protest poems. It would also be appropriate to draw on your context to reflect on how the
poet challenges your assumptions or values.

The question asks candidates to explore ‘an issue’, which indicates that one issue should be
discussed. Stronger responses might focus on a broad issue, such as women’s rights, and then
deconstruct this in greater detail.

The term ‘significant’ is open to interpretation and candidates should clearly outline the
significance of the issue in their introductions. For example, an issue might be considered
significant if it impacts a particular social group or if it is a point of contention in a particular
society.

This question draws on a specific syllabus dot point: how literature represents and/or reflects
cultural change and difference. Responses to the descriptor ‘change’ might highlight moments
of cultural upheaval or paradigm shifts. Text choices might include works from the 1960s Civil
Rights era, or war poetry. ‘Cultural difference’ might be defined in terms of clashes between
Indigenous and Western culture, or texts that highlight ways of life that differ from the
dominant culture.

Advice from teachers

* When discussing poetic conventions, it is advantageous to extend your commentary
beyond language features; more sophisticated responses will deconstruct a broader
range of features unique to poetry, such as lineation, metre and sound devices.

* It is important to clearly outline the issue you are discussing and to signpost this
throughout your response. An issue might be defined as a problem that affects
numerous individuals across a particular society. Therefore, it should also be clear
which society you are discussing. Social issues might include things like climate change,
gender discrimination or poverty.

* Where possible, candidates should write on more than one poem. This will enable their
response to be more detailed and they will be able to demonstrate a stronger
understanding of poetic conventions.
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Activity: Tracking issues of cultural change and difference

To deepen your understanding of how key syllabus concepts apply to your texts, try making
notes on issues of cultural change and difference that have been reflected and/or representeq
in one or more of your studied works. A sample answer, which comments on the poem
‘Tecumseh’ by Mary Oliver, has been provided to help you organise your thoughts.

e  Environnieatal
e Agsimdlotion

U

® Hreoemon
epemony

Text:

issueso ulturalchange e

Text:

issues of cultural dman_gé

IESUEsIof cultural difference

vaimnmewta’,yvstice

Discrimination

Sacred landscapes

N -

Sficultualditference )

lIssuesioficultural difference

Issues of cultural difference
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Question 8: Sample response one
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This response provides an adequate discussion of cultural change and how this change is
revealed through a range of poetic conventions. The candidate quotes succinctly and employs
vocabulary that is well-suited to a formal academic essay. This response, however, has some
flaws. In terms of the question, the candidate fails to signpost and discuss one specific issue
and thus does not engage with this descriptor in a meaningful way. The candidate has only
written on one poem; though this is not necessarily wrong, it makes for a brief response. It is
easier for markers to reward a longer response that shows a greater breadth of understanding
of Heaney’s works. If you choose to write on only one poem, it should be a substantial work

and you should be able to discuss it in detail.

treland of the 1800’s was deeply characterised by the
navsh limitation and suppression of its women
through ks promotion of orthodox Catholic doctrine, a
response to the British colonial powers of the thme.
However, despite this previous adherence to devout
Catholiciem, the twrn of the century warked a
significant shift tn attitudes towards such religious
extremism and warginalisation, whew such rigid
doctrine was vejected tn favour of a more empathetic
and seculnr approach. Seamus Heaney's provocative
and haunting poetic masterpiece ‘Limbo’ is a poignant
evocation and exploration of such powerful cultural
change, reflecting the previously dogmatic attitude of
the Chureh and the cultural shift. Heaney's masterful
ermployment of poetic conventions such as wmetaphor
and biblical allusion weaves a path through the
emotional and spiritual ramifications of infanticioe
upon 7 wother of an illegitimate child. Hewnce, the
poem acts as an evocatlon of sympathy for the
previously  ostracised  wother,  simultaneously
condemmning the imwmorality of the Catholic Church tn
it subjugation of women, and thus exploring the
cotalyst for the cultural change and the shifting
attitude towards the church.

When read on a primary Level, the poem stmply acts
as a depiction of a horvific act and an evocation of
empathy for the mother, identifying this humanising
empathy as the catalyst for the monwmental shift in
religious approach. The most significant employment

The introduction begins with an
overview of historical context,
which suits the parameters of the
question and provides markers
with helpful information about the
background to the poem.

The candidate establishes their
argument in relation to cultural
change and poetic conventions.
The issue — religious conflict -
could be signposted more clearly.

This topic sentence is convoluted
and a clearer argument in relation
to the question is needed.
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of poetic  comventions i Heaney's  vecurring
dehumanisation  of the infant child g he
metaphorically alludes to it as a “small one” that wae
”mﬂied/lmta%stumgLU,hispoﬁwagato{thechLUiomLM
Serves to exacerbate the emotional strife experienced by
readers throughout the text, hence {uthiowiwg ns an
effective tool for evoking a sense of sywmpathy for the
ehild, which echoes the sentiment of the general lrish
populace at the time of such cultural change.
Strultaneously, Heaney Ls cautious ot to frame the
mother bn an wnsavoury Light, juxtaposing “‘ducking
nime tenderly” beneath the water as a weans of
distinguishing cleavly the act and the intention of
infanticide. Thus, Heaney wrges us as venders to
extend our sympathy townrds the exiles and desperate
mother figure, removing hey of blame and thus
aceurately veflecting the rvise in empathy towarols
such wronged women that marked a shift away from
orthodlox Catholic doctrine. Hen ney's skilful yet subtle
variation in sentence Length throughout the first half
of the work allows an exponential vise in the
wnderlying tension that pervades the poem, before
reaching a peak and culminating cathartically o the
phrase “tearing her open.” In turn, this acts as a
powerful expression of the ‘turning point’ of the trish

cultural shift as a result of the overwhelming sorrow
ang sympathy induced in the population towards
wowen that were forced to such ends.

The poen’s condevanation and criticism of the Chureh,
OWE that echves the vesentment and critique of the Irish
populace approaching the cultural shift, is evident
whew the title itcelf, ‘Limbo’, draws upown Catholic
doctrine to illustrate a space between heavew and hell,
populated by the soul of unbaptised infants. Heaney

may also be alluding to pante’s inferno, where ‘Linbo’

s depicted as the “first cirele of hell,” chavacterised oy

ternal isolation from God. BY bumediately alluding
to such religious tmagery, Heaney urges readers to
draw a connection between the deeply bmmoral act of

infanticide and the Church itself. The primary
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Here, clearer references to
context would add clarity to this
point. The candidate mentioned
the 1800s in the introduction, but
failed to establish the date of the
poem’s publication (1966). The
candidate is simply assuming that
a reader would have this
knowledge. To engage
meaningfully with the ‘cultural
change’ descriptor in relation to
religion, the candidate needs to
outline what the ‘monumental
shift in religious approach’ is.

The candidate’s example of the
poem’s structure is valid, as the
marking key rewards textual
examples as well as direct
quotations.

Similarly to the first paragraph,
this topic sentence is too long and
therefore ineffective. A simple
sentence with clear links to the
question would enhance the
quality of the response.

The candidate refers to an
intertextual reference in their
examination of poetic
conventions. This evidence could
be explained in more detail and its
link to the notion of ‘cultural
change’ could be made more

explicit.
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communicator of the poem’s criticism of the dogmwma of
the Church as a factor in the rejection of extremce
catholicisim is the frequent employment of Biblical
tmagery and allusion that s present throughout.
Heaney's employment of the weetaphor of “fish” and
“fishing,” one that runs throughout the text is am
allusion to the Christian sywbol of fishing as salvation
through Christ, one that begawn as Christ lnstructs his
disciples to become “fishes of men.” Hence, by claiming
that the waters are so briny that “Christ's palms,
themselves, unhealed/smart and cannot fish there,”
 Heaney is strongly condemning the Church for its
\ wmorality and corvuption that have Led to such an
unholy act, stating that the iden of religious salvation,
that Ls clatmed to be offered to all, is no longer a
possibility for the perpetrators of such sin. The text
further corrupts and perverts traditional Christian and
Blblical bmagery as a wmeans of echoing the criticisms
and  condemnation  expressed by the (rish people
throughout the cultural shift, drawing parallels to a
crude bmitation of a baptism as “she wades in under the
stgw of the cross.” n addition to this, Heaney's use of
Old Ewnglish alliterative verse in the structure of the
poem, characterised by the use of two to three strong
accents per Line allows the plece to be pervaded by a sparse
and sombre tone, reflective of the Church’s own detached
and indifferent attitude towards the ramifications of its
actions. Thus, this acts as a further criticism of the
Catholic Chureh, contributing to the text’s portrayal and
explovation  of the changing attitudes towards
Catholicism that signified the trish cultural shift away
from organised religion.

Heaney's skeillful and subtle usage of poetic devices in
his comstruction of ‘Limbo’ allows the work to be a
powerful and eerie reflection of the evolution of a society.
The text’s striking imagery and language function
e{{ect'weLU ln its soctal commentary, rendering it an
lneightful exploration and depiction of the liberation of
A previously subjugated community deeply rooted in
religlous suppression.
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The candidate draws on a range of
poetic features, including
language and form devices, to
support their argument, This
makes for an effective response
because it demonstrates a sound
understanding of the poetry
genre.

The candidate shows a strong
understanding of cultural change
but needs to signpost the ‘issue’
they are discussing, such as rising
secularism.
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Activity: Analysing imagery

Imagery is a common feature of poetry, and one that students frequently analyse in their
examination. It is not a device by itself, however. Instead, itis constructed by either descriptive
or figurative language. Imagery also appeals to the senses and thus it can be helpful to identify
a specific sense in your analysis. Finally, you should state clearly what image is being
constructed.

The following steps for analysing imagery may be helpful:

1. What image is created?
e.g. natural, Biblical, apocalyptic

2. What type of sensory imagery is it?
e.g. visual, olfactory, aural, tactile, gustatory

3. Is it created by description of figurative language?
These steps can be used with any quotation that is a valid example of imagery. Below, this

formula is applied to an example from the candidate’s essay. You can try applying these steps
to an example from your poetry texts to gain a stronger understanding of how imagery works.

imag

The  wmost  sigwnificant | e catching a * Visual ® Figurative
Lo et £ L

freployment | ot poetic fish Language

conventions (s Heaney's (metaphor)

recurying  dehumanisotion
N 3 . A § 2

or the nfant child ..as n

*cwall owe”  that wns

Swrtten.”
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A key strength of this response is the organisation of each paragraph; the candidate clearly
signposts the main arguments in relation to the question. The essay is concise and the ideas
are easy to follow. The candidate has selected suitable poems, as the 19605 was a period of
vast cultural change. Though the essay has clear arguments, the candidate fails to develop
many of the key points; more contextual references were needed in this regard. Similarly, the
essay would be enhanced by more references to key syllabus concepts, such as ideology, to

enhance the arguments about the 1960s context.

The power of Literary texts Lies in their ability to serve
as windows through which we are able to perceive past
anxieties. The poems ‘Alter Ego’ and ‘At the water's
Edge’ by Australian author qwen Havrwood were

N written during the 1960s, and therefore emulate the

changing views and attitudes of this eva. The 1960s
are most prominently characterised by pervading
wncertainty due to catastrophic world events such as
World war 11, the Cold war and increasing scientific
understanding. As a result, traditional wethods of
understanding become devalued and soclety was
forced to limplement new means of meaning making.
The confusion that occurved due to this fact is explored
through the specific poetic conventions in Harwood’s
texts that allow them to explore the uncertainties
surrounding individual understanding, religion and
Ldentity that was a result of the cultural change
within  their comtext. The poems utilise these
conventions in order to highlight the confusion of
thelr context that was the result of society having to
enploy new wmethods of meaning making.

Both poems explore the uncertainty of the individual
that pervaded thelr context through individual use of
personn and  cyclical rhetorical question. These
conventions emulate the desive of the individual to
find understanding in thelr tumultuous societtd and
the {utile nature of thic search. The poems ‘At the
wWoter's Edge” (hereafter 'ATWE') illustrates this
searchn for truth through the repetition of the rhetorical

question “whnat’s truth? Acks the heart.” Despite the

This is a strong opening that
provides some valuable
information about the production
context.

These poems are a sound choice
for this question, as the 1960s was
a time of vast cultural change.

In general, this is a concise
introduction that signpasts a clear
argument in relation to the
question, but is let down by the
vague nature of the final
sentence. Itis important to make
a strong impression here.

The elaboration sentence expands
upon the ideas in the topic
sentence to clarify the argument
Itis always a good strategy to use
at least one more sentence
following your topic sentences in
order to develop your argument,
before examining evidence.
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dan ; Qlia laa ’ . , " 7 ”
act that the heart’ agks the question “and is told,

confuston persists as the poewn concludes with
them putting forward the question again, “what is
tuth! Cries the heart.” The cyclical and vepetitive
this vhetorical question highlights the
Yo of the individual in the 1960s because
oh kl.eu questions may  be answered,
wnderstanding s still not attained. Furthermore, the
fact that “the heart” is constructed as a sepavate entity
allows the representation to 9ain further complexity,
as the guestion has ewotive connotations and therefore
cannot be v ationally answered through logical wmeans.
The dewonstration of this confusion of the individual
n the 19605, and the failed search for understanding
LS contlnued Ln the Poemt ‘Alter Ego’ (hereatfter ‘AE’) as
the search for wmeaning of the persona bears similar
results to that of the heart in "ATWE'. The use of an
excended rietorical question which culminates tn “who
goes sleepless and s wot spent?” dewmonstrates the
wrgency of the persona in attempting to understand
thelr whole Lolentity). Nevertheless, despite the original
oetermlnation of thelr search, the tone of the persona
shifts to one of acceptance as they vealise that their
rnowledge of thelr Ldentity can only be achieved after
going “along paths of beauty and pain.” Harwood's
poenes, though thelr poetic conventions, demonstrate
the search for understanding in the individual in the
19605 that arose due to the change in weaning
wmoking ln that context. The texts highlight the
wncertainty of their society and the issue of confusion
thot oceurs due to change by exploring how the search
for weaning oy the ndividual is futile in nature.

then

Tue exploration of the perplexity at the heart of the
19e0s coclety due to changing methods of meaning
worirg e continued through the conceits and
dictorted biolicol imagery in "ATWE'. A significant
polnt of confusion of this culture was the Loss of faith
e religious  oeliefs due to increasing scientifie
diccoveries, and the Linnited understanding that those
scientifie discoveries achieved. Harwood enculates the
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This paragraph would be more
effective with the inclusion of
contextual references to help
clarify the candidate’s points
regarding the ‘search for
understanding...and meaning’. A
discussion of particular ideologies
or ways of thinking in that time
would also satisfy the ‘course
concepts’ aspect of the marking
key.

The candidate abbreviates the
title of the poems, which is a
helpful time-saving device.

These linking sentences effectively
synthesise the argument;
however, this is the first time the
candidate is mentioning
‘confusion’ as the central issue.
This should have been signposted
earlier in the paragraph.

The candidate continues to
demonstrate consistent
engagement with the question
The elaboration sentence helps to
augment the argument and
differentiate it from the previous
paragraph.
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confusion of society as both religious wethods of
understanding  were devalued and  science only
revealed the limitations of hwmanity in truly
understanding the universe by distorting biblical
bmagery. The wajority of the poem comsists of
(ndented stanzas voiced by a separate and seemingly
Gool-like ethtH that serves to answer the heart’s
guestion. Howevey, vather than assisting in making
meaning or providing comfort that resonates with the
function of a Biblical God, the language used by the
entity denotes suffering and brutality as they say
‘You will suffer” and “all of Your concerns will be
fretteo to grains of distress.” The distortion of the
usual comnotations associated with the ®Bible is
continued though the allusion to humanity’s creation
Ln Gewnesis. Whereas the creation of humanity should
anplify sewsations of hope and optimism, its
representation  n the poem  instead  denotes
entrapment. The allusion to creation through “You will
learn what was breathed into the dust the sixth day
when the fowls of the air wheeled over your flightless
dominion” enhances a sense of discomfort and
. enslavewment as it suggests that humanity is

condemned to betng “flightless.” The distortion of
) biblical allusion allows the text to reflect the sense of
Loss and hopelessiness that characterised its context as
society wo longer understood religion as a wmeans of
understanding the world. In this way, the poem
eveploys this poetic convention in order to highlight
how the change in religious and sclentific thinking
in the 1960s left the people of that society fecling
helpless and confused.

Due to the decrease of traditional weans of
wnderstanding in the 1960s due to catastrophic world
events, individuals of the society were required to
Lvplevment new means of defining thelr identity. This
concept is explored through the conceits in A€ that
denovctrate the perplexity of individuals in the 19605
often having to face this concept as identity is
revealed to be an elusive abstract. The difficulty and

This statement regarding religious
methods and science is quite
general The candidate needs to
demonstrate a stronger
understanding of the syllabus,
specifically how the ideas
represented in a text ore just one
possible way of thinking about the
world and may reflect a particular
set of values and attitudes.

This paragraph contains a rigorous
examination of biblical imagery.
The candidate demonstrates a
sound understanding of this
convention.

This paragraph discusses the
central issue of confusion in terms
of changes in religious and
scientific thinking, whereas the
previous paragraph discussed the
search for meaning. Reference to
specific ideologies and ways of
thinking would help develop the
arguments.

The candidate continues to
construct clear arguments.
Similarly to the previous
paragraph, more conteatual
references are needed to
adequately develop the
candidate’s contentions
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avprenension when having to define dentity is
revealed through the conceits used to describe the
personn’s alter ego. The Loea of whole identity
lirened to abstrack and elusive concepts, as it can only
e “seen save as light's sidelong shift,” and Ls
“nameless” and “indifferent.” This portrayal reveals
the whole identity of the persona to be something other
than human, ond thevefore something that cannot be
easily defined. The elusive wature of ldentity is
continued through the conceit of thme, as it exists in
“time without extent” and is described by the persona
as knowing “all I am, was and will be,” beyond tinee’s
desolating drift.” The tdea that the persona’s whole
Lolentity does not function within the normal realm of
tme increases the complexity of its wnature and
highlights how within the 1960s context identity _

. ’ . Throughout this paragraph, and
could wot be easily captured or defined. overall, the this essay as a whole, the

candidate tends to generalise

. . , e
poeve AE employs the conceits of light and time in o the "10605" o comtent. A

order to highlight the elusive wature of identity within | more precke approsch wouldbe
~ = i o ] to outline the Western, post-war,
the 1960< ano the LV»QbLLLtH {or it to oe clearLH ve- post-modern nature of the
st \ ’ . ideological concerns they are
d@l ned bH the tndividual. addressing.

The eva of the 1960s was characterised by the
pervading confusion that existed due to a decrease in

traditlonal wethods O{ understa WdLVb@ and this This essay is consistent in its
, ; P ’ p 7 discussi f ‘altered methods of
zeitgeist is explored through the poetic techniques in ieariing making” wlthin this.
) 3 ¢ context; however, the conclusion
Harwood's poewms. The two poems highlight the renewed would be a great place to clarify

methods of making meaning within their contexts exactiyiwihy/thesemelhiocsners
altered at this particular pointin

and the pervading perplexity that occurred as the time.

This conclusion clearly summarises

Limitations 0{ each O{t]/lese methods was thus revealed. the main points of the response.
P . . 21 The final sentence ends with a

Through their use of rhetorical questions, ®Biblical strong synthesis In relation 10 the
v " "’ i f question. It would be helpful for
aLLuswtas and cowncelt, the poems highlight the e o e e
COW{MSLOW that OCCMYYCd as o result 0{ the cultural texts again, rather than simple

refer to ‘the poems’.

change within their context. ultimately, the poems,
through thelr conventions, provide insight into the
chaos at the heart of their context, and the helplessness
of the individual when experiencing significant
cultural change.
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Considering Question 9

——

Doy o e e I — —_—
LDlscuss how narrative techniques have created o sense of place in at least one

text.

—_—
—_—

Interpreting the question

This is a question that every student of the Literature
effectively. Understanding narrative techniques is a fun

course, but of literary studies generally. We begin understanding narratives as a very young
child and begin analysing their construction early in our education. This question relies on that
understanding, along with a more nuanced, but not unfamiliar concept: place.

course should be able to answer
damental aspect of not only this

Narrative techniques are the foundation of any story; they are the elements that we need to
tell the tale. They include the narrative point of view employed, as well as characters, plot

structures, metonyms, motifs, setting (both temporal and physical) and genre, as well as voice,
tone, language and discourse.

The question asks ‘how narrative techniques have created a sense of place’ which should guide
candidates to provide an analytical discussion featuring detailed references from the text to
show the effect of the techniques on the reader’s understanding of, and response to, place.

‘Sense of place’ is a phrase that is used very regularly, but rarely explained in detail. It
incorporates the image and feeling conjured by a location for both characters and/or readers.
The place can be a built or natural environment, and it can also incorporate a spiritual
component, as the spirit of place is often described as genius loci.

Advice from teachers

e Candidates must do more than simply describe the construction of setting within their
text, although this is a good place to start. A ‘sense’ of place should encompass the
affective — that is, the emotional connections, moods and feelings connoted by the
construction of setting.

* Candidates should explore how multiple narrative techniques work in conjunction with
each other to construct the sense of place.

e Places can be quite specific, but a successful response could address placein a broader
sense, such as ‘Australia’.

e Stronger candidates may differentiate between the sense of a place held by the
characters and that held by the reader.
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_—

Activity: Genius loci

Genius loci is a Latin term meaning the spirit of
gained strong popularity in the writing of th
traditions that emerged at that time. Literary

a place. Within literature, this is a concept that
e Romantic period and also within the Gothic

constructions, particularly of nature, attempted
to capture the sublime characteristics of the natural world, as well as the unlocatable aspects

of the human consciousness. This tradition continues in literature today and we can track its
appearances in works by local writers such as Kim Scott and Tim Winton that is sometimes
described as eco-spiritualism. In the passage below, taken from Mary Shelley’s 1818 novel,

Frankenstein, we read of Frankenstein’s journey through the Alps as he attempts to make
sense of his emotional state following a traumatic experience.

I performed the first part of my journey on horseback. | afterwards hired a mule, as the more
sure-footed and least liable to receive injury on these rugged roads. The weather was fine: it
was about the middle of the month of August, nearly two months after the death of Justine;
that miserable epoch from which | dated all my woe. The weight upon my spirit was sensibly
lightened as I plunged yet deeper in the ravine of Arve. The immense mountains and precipices
that overhung me on every side — the sound of the river raging among the rocks, and the
dashing of the waterfalls around, spoke of a power mighty as Omnipotence — and I ceased to
fear, or to bend before any being less almighty than that which had created and ruled the
elements, here displayed in their most terrific guise. Still, as | ascended higher, the valley
assumed a more magnificent and astonishing character. Ruined castles hanging on the
precipices of piny mountains; the impetuous Arve, and cottages every here and there peeping
forth from among the trees, formed a scene of singular beauty. But it was augmented and
rendered sublime by the mighty Alps, whose white and shining pyramids and domes towered
above all, as belonging to another earth, the habitations of another race of beings.

[ passed the bridge of Pelissier, where the ravine, which the river forms, opened before me, and
I began to ascend the mountain that overhangs it. Soon after, | entered the valley of
Chamounix. This valley is more wonderful and sublime, but not so beautiful and picturesque as

that of Servox, through which | had just passed. The high and snowy mountains were its
immediate boundaries; but | saw no more ruined castles and fertile fields. Immense glaciers

approached the road; | heard the rumbling thunder of the falling avalanche, and marked the
smoke of its passage. Mont Blanc, the supreme and magnificent Mont Blanc, raised itself from
the surrounding aiguilles, and its tremendous déme overlooked the valley.

A tingling long-lost sense of pleasure often came across me during this journey. Some turn in
the road, some new object suddenly perceived and recognized, reminded me of days gone by,
and were associated with the light-hearted gaiety of boyhood. The very winds whispered in
soothing accents, and maternal nature bade me weep no more. Then again the kindly influence
ceased to act — | found myself fettered again to grief, and indulging in all the misery of
reflection. Then | spurred on my animal, striving so to forget the world, my fears, and, more

than all, myself ~ or, in a more desperate fashion, | alighted and threw myself on the grass,
weighed down by horror and despair.

At length | arrived at the village of Chamounix. Exhaustion succeeded to the extreme fatigue
both of body and of mind which | had endured. For a short space of time | rema:r?ed at the
window, watching the pallid lightnings that played above Mont Blanc, and listening to the
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rushing of the Arve, which pursued its noisy way beneath. The same lulling sounds acted as a
lullaby to my too keen sensations: when | placed my head upon my pillow, sleep crept over me;
[ felt it as it came and blest the giver of oblivion.

This passage is from Vol 2, Ch 1 (or Chapter 9 in some editions) and is a small part of much
larger passage that demonstrates this concept. Consider how the environment is not only
described in term of the sublime, but is inextricably linked to the characters thoughts,
emotions and consciousness. After reading and annotating the passage above, complete the

following table.

| Howisthess | th:nh:: or
How.is it Refercheel | :eltaill:,:f :::g:l“: : éf‘vldeasdoes
employed? S :ahys' 4] it gf ‘& this sense
. technique i SseNseOR Fcommunicat

place?| o7

Technique

Setting

Character
development

Plot points

(what preceded
this, where does
ir atzempt to

oo, whu?)
< J

Finally, construct three paragraphs describing the way that techniques have created a sense
of place in this passage.
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Question 9: Sample response one

This response is a strong discussion of Margaret Atwood’s novel The Handmaid’s Tale and it
establishes an argument about the inner and external worlds of the central character, Offred.
The argument is well-structured and clearly explains the contrasting atmospheres of Offred’s
own rich and complex internal space and the oppressive and authoritarian external world of
Gilead. While this argument addresses the question, the discussion would be stronger still if
the candidate had explored in more depth the way these worlds are described through
imagery and symbolism. The candidate does argue the importance of character, narration and
language, but the argument is more about these techniques as structural features of the text,
rather than a close analysis of the detailed features and atmosphere of these two places, and
how the contrasting feelings of each draw our attention to the injustice of Offred’s reality.

Owne of the universal themes of human narvatives s
the quest for identity, a sense of who one is and one's
worth. At the sawe time personal Ldentity requires a
sense of wheve and how one fits into the wider context
of the world. Margavet Atwood's 1985 work of
speculative fiction 7The Handmaid's Tale (THT)
explores this notion through the narrative techniques
of point of view, charvacter construction and
manipulation of language. The wovel’'s warvator -
Offred - tells us of a place tn which a woman's role -
Lndeed her whole Ldentity - is veduced to the potential
to procreate and {ulfil biological destinies. Although
Offred can internally escape the rigid confines of
Gilead society, she cannot escape the role she is forced
to play. Her internal and external worlds and sense of
place ave at odds. Offred’s only means of resistance is
to sustain her nner Life - her tnternal place - however
we cannot help but wonder whether this is doomed to
fail as the regime’s influence pervades her narvative.
Atwood  thus velies on narrative technigques to
construct the brutal and rigid patriarchal vegime of
Gilead, and wore meortawt% to distinguish the
differing places of Offred’s internal and external
experiences.

Offred’s intervogation of the authoritative discourse of

Gilead thwarts the confines of accepted meaning as
the regime seers to bmpose and allow her to provide an
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This is a wonderful opening,
explaining why a sense of place is
important to the telling of stories
within human behaviour.

The candidate uses a simple but
sound structural framework for
their essay, listing the narrative
features to be discussed later.

Already the interplay between
narrative techniques and sense of
place are being established. This
opposition — the inner and
external worlds - sets up an
interesting exploration of the text
and concepts of the question.
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perspect

We to the reality of qilead spetety, thus

providing us with o diferent seveeption nf vloece. He
- , peveeption ot place. Hey

external self is very  constricted and drained of

emotion - which s emblematic of the oppressive place

of Gilead - however, her inner life has energy and
Lyrictsme. These veaister hey ns entively different
perception of hey Life and her world from the one
tmposed bU Gulead. 1n the societg of Gilead the wale
domunated discourse validates the political subversion
of wndividual Ldentity). Here, Atwood creates a place in
whieh women ave veduced to being a subordinate to
that of the wmale. Denled all individual rights offred
she s known wmerely by the patronywmic of ‘Offred’ -
derived of the name of her current commander.

tripping the Handwmaids of their real name works to
toRe away their tndividuality and at the same time
underlined the wotion that gilead is a place where
woween ave “property” of their commander - non-
entities dominated in a wnexus of wale dominated
political and social order. As Offred recounts “we are
for breeding purposes only - that’s all - sacred vessels,
awmbulatory chalices.” Offred’s internal warvation
creates a sense of place in which Offred’s lnnate
personality supplants the persuasive force of the
patriavehy. The reappropriation of the regimes
language is crucial to the preservation of her identity,
her indferior place and oasis.

In the society of Gilead, biblical veferences pervade
every level of discourse. Words serve as the wmain
instruoment of ideological control. Aunt Lydia’s
slogon ‘Gilead is within you” is a blasphemous parody)
of Christ’s words “the Ringdom of God is in You”. It
snows the way Gilead seeRs to internalise its
prineiples - vaaintain the rigld patriavchal order - into
evervone's lives, Offred is all to be awake if the
reoj‘u(:v..es suoversion of sacred texts and her and hey
’J'J;Vu account of the place of Gilead resists this
cubversion of meaning and exposed its dogwmatic
stmplicity. In order to evolve o different sense of place
- a different world - Offred play’s with words to

Itis important to set up cloar and
precise topic sentences,
introducing points that establish
context and the text’'s world so
that the argument is focysed
Thete points are a little confused

It would be useful to provide a
spocific example of how these
inner and outer worlds are
established, and what these two
depictions make us feel about that
world.

Discourse is an important marker
of the external world of Offred,
but what ‘sense’ do we have of
this place through the language
used to describe this social
structure.

Again, a simple statement of what
sense this internal narration
communicates would complete
what is a strong explanation.

This topic sentence needs to be
more closely focused on the
question.

Page | 199



2019 Good Answers ATAR Literature

cencitise to the reader to avoid {alling into the
linguistic traps that the pol itical rhetoric of Gilead
specialises tn. she thinks of the word chair and reflects
on how it could vefer to ‘wode of execution” or ‘leader of
p wmeeting’. Working across language borders she
shows how it has an entirely different meaning in
Fremeh where it translates to flesh. There, Atwood Ls
using point of view to urge the reader the to
distinguish the differing places - the one Gilead seeks

to Limpose and the one Of {red needs to sustain.

Offred’s narvative discourse on her body attempts to
resist the place of Gilead. Atwood configures a
feminine langunge’ to construct another place which
vesists the patriarchy's political subversion of her
ldentity. Offred’s prival tale is focused on her body,
chronicalling her physical ewmotions, desives and
sensations. During Birth Day’ the collective force of
female bodies overwhelms the authoritarian place of
Gilead, the contained reason of the narvative. OLfred s
internal world spills out into the rigid place of Gilead
as she responds to the collective force of female bodies
congregated tn the birthing room. “it's coming it's
coming, we can feel it like a bugle, Like a call to arms,
like o wall falling, like a heavy stone pulled down
lnside us, we think we will burst, we grip each other’s
hand’'s - we are no longer single”. Although the
situntion Ls engineered by aunts, the hawndwaids are
overtaken by o power higher thaw the place of Gilead -
they become a collective body, controlled by their
wowhbs Offred becomes immersed in the birth, “the

birth envelops us Llike a wembrane”, and the
nandwaids Lose thewmselves to another wmetaphysical
place nc they respond to the birth. Offred’s speaks
through her body in an unconscious process calling
forth distorted watural images such as a “cloud
congeoled around a control object” to describe the
olienating process of her monthly cycle and the way
in which the place of Gilead has begun to Lnvade into
Offred's  internal cphere.  MNonetheless, in hey
superficial cow{orw.itg to authority - and her
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This is a well-constructed analysis
of Offred’s internal voice and the

way language provides 3 place for
intellectual freedom.

Again, this topic sentence does
not clearly establish a ‘sense’ of
Gilead as a place.

This is a very powerful moment in
the text with important
connotations to place and power.
It is well-explained and establishes
important ideas about the
external world Offred inhabits.

Simply slipping in quotes without
incorporating them into the syntax
of your sentence is not
acceptable.

There 1s an internal contlict here
for Offred as well, which would
make an interesting counterpoint,
adding to the argument about
these places and their separation
or convergence.
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ackwne oA e e €L I [

cknowledaenment of it - offred shows that she nas
a r\t',s + A b2 1z il ’ A ,
anotiner story to tell that resists Gilead's patriarchal
reolmee. Yes, she ts adapting to her environment, but
3 " A A 1 4

through her navrative point of view - the readers learn

that she 1s downa 1ttt her own termas.

Atweod  subtly and  skilfully changes Offred’s
lanouage and by extension her sense of self to reflect
her absorption of the reaime’s language and thus her
acceptance of the place of Gilead. As Offred allows
herself to focus wove om her womb, her iwnitial
vesistance to the regime begin to fade. Procreation not
only fills the empty space within but provides her with
a new socially imposter identity n this new place of
Gilead. qradually she assimilated into the waterford
housenold - she describes the home of Serena jay and
Fred waoterford as “ours” and eventually her skin
becommes “ours” as the comvmander Surveys her putting
on her Lotion during one of thelr nocturnal trysts.
Here Offred’s  changing  perspectives,  internal
wovrative voice, demonstrate her acceptance of the
regime’s subversion of her identity. She is no longer
s individual. Rather she is a pawn belng operated by
the patriarchal figures of Gilead. Her internal place
was collided with the regime of Gilead. Such
wmanipulation  of narrotive  elements s 4
pnstration of Gilead's power - which extends into
every way of thinking - taking apparent resistance
and newtralising it into support for the systewm. The
power{uL place of Gilead has prevailed.

gevn

)oY OarEE ALO0d Eralraces the aarvative techniques of
polnt of vView, characterisation and Language to create
o powvserful and paralysing sense of place which will 9o
Ll efforts to Subvert individuality and enpower
patriarchol ©0 devpnstrate the contrasting internal
place of Offred. In A SENSE, the place of Gilead becomes

of the two. Our understanding of

an 0w aloowatlon
sloce of Gllead s devonctrated through the

the P
f the external and internal description

to 0

juxtaposition o

of Offred.

This is 3 well-controlled
discussion. The candidate is
demonstrating mastery over their
discussion of the text and
addressing the demands of the
question.

This description of the
convergence of Offred’s two
worlds is very insightful and
demonstrates great control over
the text, but it would be useful to
connect back to the sense of place
that the question relates to. Itis
possible to lose sight of this slight
difference when composing such a
complex discussion.

It would be useful to refer to the
sense of this place, rather than
just its prevalence. What do
readers feel about this, especially
as we feel the loss of Offred’s
perspective on this too?

Again, a description of the
reader’s response to this place
would be useful in conclusion.

This final sentence is awkward; is
the reader’s understanding
demonstrated through something
the author has done? A poor
conclusion suggests time
management may have been an
1ssue lor this candidate
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Activity: ‘People grow out of where they are born and live’

The British crime writer, Ann Cleaves, recently said of contemporary writing that ‘(p}eople
make a mistake when they separate setting from plot and character...people grow out of
where they are born and live’. Not only does this quote explain how we understand place as
readers and writers, but it shows that narrative techniques are connected; they rely on each
other for the story to work. The response above provides a solid explanation of this concept,
describing the sinister, bodily world of Gilead and the internal space of liberty.

Read the following passage from Emily Bronte’s 1847 novel, Wuthering Heights. The passage
establishes a sense of place through the development of setting, character, narrative point of
view, tone and discourse. Highlight the use of these five techniques in different colours and

then write a paragraph explaining the sense of place — the feeling about this environment —
which is communicated by the passage.

Wauthering Heights is the name of Mr. Heathcliff's dwelling. ‘Wuthering’ being a significant
provincial adjective, descriptive of the atmospheric tumult to which its station is exposed in
stormy weather. Pure, bracing ventilation they must have up there at all times, indeed: one
may guess the power of the north wind blowing over the edge, by the excessive slant of a few
stunted firs at the end of the house; and by a range of gaunt thorns all stretching their limbs
one way, as if craving alms of the sun. Happily, the architect had foresight to build it strong:

the narrow windows are deeply set in the wall, and the corners defended with large jutting
stones.

Before passing the threshold, | paused to admire a quantity of grotesque carving lavished over
the front, and especially about the principal door; above which, among a wilderness of
crumbling griffins and shameless little boys, | detected the date ‘1500’, and the name ‘Hareton
Earnshaw’. | would have made a few comments, and requested a short history of the place
from the surly owner; but his attitude at the door appeared to demand my speedy entrance,
or complete departure, and | had no desire to aggravate his impatience previous to inspecting
the penetralium.

One step brought us into the family sitting-room, without any introductory lobby or passage:
they call it here ‘the house’ pre-eminently. It includes kitchen and parlour, generally; but |
believe at Wuthering Heights the kitchen is forced to retreat altogether into another quarter:
at least | distinguished a chatter of tongues, and a clatter of culinary utensils, deep within; and
I observed no signs of roasting, boiling, or baking, about the huge fireplace; nor any glitter of
copper saucepans and tin cullenders on the walls. One end, indeed, reflected splendidly both
light and heat from ranks of immense pewter dishes, interspersed with silver jugs and
tankards, towering row after row, on a vast oak dresser, to the very roof. The latter had never
been under-drown: its entire anatomy lay bare to an inquiring eye, except where a frame of
wood laden with oatcakes and clusters of legs of beef, mutton, and ham, concealed it. Above
the chimney were sundry villainous old guns, and a couple of horse-pistols: and, by way of
ornament, three gaudily-painted canisters disposed along its ledge. The floor was of smooth,
whilte stone; the chairs, high-backed, primitive structures, painted green: one or two heavy
black ones lurking in the shade. in an arch under the dresser reposed a huge, liver-coloured

bitch pointer, surrounded by a swarm of squealing puppies; and other dogs haunted other
recesses.
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Question 9: Sample response two

As so few students responded to this question, this response was created under similar
examination conditions as an example for this publication. It is an extract from a discussion of
David Malouf’s 1993 novel, Remembering Babylon. The response begins by framing the
discussion within a national literature and a central trope being a sense of place. The response
unfolds to explain the way Malouf’s novel, similar to other Australian novels of this time,
works to demonstrate a strong connection between characters and remote Australian
landscapes. The response also provides close analysis of how particular patterns of imagery
inform the relationship between the characters and place, as well as the readers and this sense
of Australia. Beginning and ending with this wider frame of Malouf’s work as an example of
national literature is very effective at engaging the reader, answering the question and
showing insightful understanding of both the text and the Literature course. It is probably

longer than typically expected in an examination, but it provides a useful example of an
outstanding response.

Australian Literature is often grounded in a strong

This opening of the essay frames

L { the discussion within a wider
sense of place or belonging. Characters ave Linked to i Sk
“thely couwtrgj" and thelr construction, subscquewt literature which shows

sophistication as well as

development and integration into the narrative will knowledge of the subject.

nabitually Lncorporate place as a definitive factor.
Author David Malouf has adopted a polyphonic chorus
of character voices as fundamental to his narrative to
present to the veader a series of interpretations of the
Australian  outback tn his wnovel Remermbering
Babrlon. Theve ave characters who see and endorace the

The essay looks at characterisation

Land and characters who remain blind and rcject what and imagery as narrative
) ] . techniques. Limiting the discussion
s offered. ‘®Besides these wvoices, Malouf has allows for a focused argument and
P i ” i t choice for thi .
Lncorporated both beautiful and powerful tmagery to Tt formi novel

o , ’ . This paragraph provides a helpful
create  an wdea of the Australian outback  in summary of the text’s
ueensland that is sensuous ana evocative of country construction and sets up a

structure for the analysis to come.

L rich, precise odetail.

Molouf adopts a third person, or omuniseient point of
view, as the narrative voice of the novel. He uses thic
objectivity to allow for the exploration of place from the
varlous velees of the white settlers of Bowen. Each
chapter contains a definite focus on one of the many

charocters. Thus we, 0< readers, see the positive

construction o{ place thmugh the €yes 0{ Lachlan It could be usetul to phrase these

E_ e, many perspectives and then
CQU_LC,‘)QV\.Ct QV‘\,HJ()C"\Z Mclvoy, Reverenwd Fracer as well narrow the tocus 0nto those that
- : " ' 4 = (ll be explored

A5 Gewmmly, Who represents the aboriginal or native e
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viewpouint, as well as the davieey veststant settler’s view
of place that velies on fewnces, mapping and control of
the lLand.

Threuah the charvacter construct of Gewmmy Fairleigh,
a foundling adopted by the aboriginal people, Malowf
presents a pevspective of Australia as a place of great
watwral beauty. When Gemmy first enters the text he
Ls deseribed as a “fragment of ti-tree swawmp that had
detached itself from the band of grey that mnole wp the
far side of the swawmp”. He is a part of the landscape.
To enter the white community he has to break free
from that landscape and cross the boundary fence.
The children see him as something wot human,
something that flickers Like a flame or a “wounded
wateroird, a brolga”. He comes from “a world over there”
from beyond their experience and because they have no
Runowledge of this landscape they deseribe it as
‘absolute dark”. n his opening chapter, Malouf
Juxtaposes the white chiloren's perception with the
natural veality of the landscape.

The discovery of Gemwy by the aboriginal people after
he has fallen overboard from a ship is conveyeo
through flgurative language that creates a mystical
representation of Gemmy'’s arrival, like a rebivth tnto
o wew Life. “Lying half in salt and the warm wash of
it, half in air that blistered. Eyelids so puffed with
light that wo wore light struck through them, and
what did blinded him. . . ALl over him a flaking, and
the flakes tiny creatures, clawed and with mouths, all
ligint, that crawled into the cracks that had been
opeved Ln nive seeRing bone.” Nature has totally
clotned Germamy, peeling away his past life and
recvedting v As A creature evaerging from sowme
ctner viorld. 1moges of flame and light celebrate his
purifieation, *All that remaing in his skeull, behind the
blind eyes, ic sky, and that too burns, shakes out
flovee” and “tiny crabs heaved and glittered”, ‘their
foces were touched by flame” while he lay in “oroken

lLaint”.
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It could help to establish what
meaning this connection to the
landscape and the separation
from it confers.

This detailed analysis of the
imagery used to construct this
scene of Gemmy’s rebirth is
powerful in constructing an
argument about the sense of
place. This sense is otherworldly,
mystical in some way. This is an
example of genius loci, as
explained earlier in this guide.

The decontextualised insertion of
this long quote is not particularly
helpful. The candidate would have
been better off incorporating
shorter, targeted fragments of this
quote into the syntax of their own
sentences.

Ending a paragraph with a series
of quotes like this is not good
practice; this iIs an analytical essay
and deconstruction ~ or at least, a
clear discussion — thus, textual
evidence is expected.



The same thing Nappens to Janet Metvor when she ts

covered over by a swarm of wative bees. janet
survenders herself to the experience, she is crusted pvey
| n clear and wnharmed, “the only
Light came from inside hey, insie the skin they wade
of Living particles, Little flaees.” The Land has claimed
nev. For both these chavacters, the sense of belonging
and the way they see the place avound them is new and
Positive. They discard European perspectives and see
things d'LT’{erethU. Malout has ‘zoomed’ in on each
character’s experience as part of the navvative, but has
not done this in o sequentiol way. The connection
Cetween the two evemts is made through the fire
Lmagerg and the impact on ench individual. Both
experience a catharsis which brings them closer to
understanding the value of place and their existence
L L. They are the new ideal of a true Australian.

ool Eeraes her sk

Contrasting with their vision is the European iden that
land can be subdued and possessed. Jim Sweetman
puts fences around his property and Like other settlers,
alters the very face of the landscape by felling trees
and planting European crops. He canmnot deal with the
reversal of seasons, the extreme heat and the strangge
lnsects and creatures that belong here. The conmection
€0 what was at howme, or Ln Burope, is exemplified by
Loachlan Beattie, o child wewly come to Australin.
Whewn he plays his childish games he grounds them in
wnges from Burope. There is snow crusting the
grovnd ond he is hunting wolves. He breathes in colal
olr that burns his wnostrils. All this is alien to the
octual landseope around him. As an adult, Lachlan’s
first Job is that of a surveyor. He waps the land,
marking doww its features and claiming it in a
Eurcpean way. His uncle, Jock Mclvor begins as a
Ewropean. farmeér but his interaction with Gemmy
changes him, “wading through waist high grass, he
oS curprised to see all the tips beaded with Light
greew, as if come wew growth had come into the world
that till wnow he had wever seen or heard of.” His
aworeness and appreciation of the place in front of him

2019 Good Answers ATAR Literature

It could be useful to connect this
sense of place to a post-colonial
perspective, where white settlers
are not imposing themselves on
the landscape but are being
inhabited by their new
environment, becoming part of
the land.

Here the candidate is arguing that
this contrasting idea of place is
helpful to our understanding of
the text. This comparative
component of the essay
demonstrates how to incorporate
comparison to strengthen an
argument.
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LS sharpened. ‘“The new light by ought to the scene, wos

a lightness tn him - like a form of Rnowledge..” Again
L

magery is focused on shifting light and connects
L

The vmainority ovoup of settlers commect place to be

réspected, appreciated and Joined to the Aboriginal
perspective, vather thawn a space to be controlled or
dovinated. They allow the landscape or nature top
permeate their senses which changes the way they
intevact with their surroundings. Because Malouf
odose not narrate the story in a sequentiol manner, the
repetition of these experiences builds the concept of
place in a sevies of moments lmportant to individuals
rather than community. For example, George Abbot,
the school waster, feels the first stivrings of change
when “the thrumming of his blood was curiously at
owne, with the shimmering, out there, of the landscape
ond the shrilling of the insects that drew wou
stlstethH bnto its own.” Bventually George responds
to the place by recogunising its beauty.

Bventually Gemmy Fairleigh Leaves the settlement to
récurn to the aboriginal way of Life. with him he takes
the written vecord of his life as woted down by Georoe
Abbot. He recognises that the “seasons here were fire
and ash. That one Life was burned up, hollowed out
with flawme to crack the seeds of new Life.” Malowf taps
Lnto the imagery of fire and vebirth as part of the
story, creating a wajesty of place that is spivitual and
life affirming. As Gemmy walks back into the
Landscape, he feels himself crumbling because he
connot find a way tn. When rain comes, the written
words on paper are drenched and wmelt away into
disconmected pieces and he steps into a world he Runows
ovd by which he is accepted. He is regarded oy
Reverend Frozer as “a true child of the place as it will
ont daly be.” The narrative supports this idea as hopeful
out VLJOt vxﬁcessaritg true.  Gemwmy  disappears
completely and the end of his story remaing untold.
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The candidate 15 still combining
analysis of character ang imagery
to demonstrate the sense of place
created by the text, but iy would
be useful to add » signpost into
the essay structure here just to
reconfirm focus.

A criticism of Malouf's novel is the
limited representation of
Indigenous perspective. Given
more time, this is a discussion that
could be extended.

Again, this idea that a sense of
place can have a spiritual or
mystical significance is brought
forward in the discussion. This is a
strong connection with the
question in terms of articulating a
sense of place.
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By allowing the narrative lens to focus on individuals This Is powerful conclusion that
) P i ) } continues to use specific details to
LA thetr Stl'lA@@LE to survive tn this dL{{CYﬁVLt and explain the connections between
. Ve imagery, character and place. The
distant land, N\HI.OM{ hos created a ‘PO\'»/CYIL(L Sense D{ detail isn’t excessive, but it
, ’ p th | dd h
place. The Australian landscape emerges in the novel o bt o e i
as awn entity that embraces or destroys, shaping response.

characters through experience. Supporting this is the
constant use of fire and light lmagery that offers hope
and vegeneration, while reminding the reader that the
environment should not be degraded, or altered by
human interference.

Activity: Conclusions

The conclusion to the response above is a great example of what an exam conclusion should
do. Often conclusions are rushed, or they briefly list the main arguments of the essay; this is
understandable considering the time restraints of the examination. If we spend some time
considering this example, not only does it provide points of summary, but it continues to
provide specific details to heighten the discussion. For example, it doesn’t just conclude with
the point that imagery is being used to depict the Australian language, it explains that fire and
light imagery offer hope and rejuvenation. It also explains that the sense of place that is

established isn’t simply the landscape of the Australian nation, but a location of value and
mystery.

Locate an essay of yours where you know the conclusion can be improved. Using the response
above as a model, try to rewrite your conclusion so that it provides the points of closure

‘necessary for an essay ending, as well as encapsulating the ideas and process of the overall

argument.

Hint: the ‘So what?’ test

The key to a good conclusion is not just to summarise your
argument, but to consider its significance. As you write your
conclusion, ask yourself ‘so what?” Why is what you are arguing
important? Why should your marker care about what you have
written? It may be that your text makes you reflect on the world
and its people in a different way or reveals an insight into
human nature. You may see parallels within your own context,
or your text may have an important artistic contribution to
make. Whatever the reason, care about what you have written
and share that engagement with your marker.
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Considering Question 10

Show how the interaction of a small group of characters in at least one drama text can be j]
used to draw attention to significant social issues. B ]

Interpreting the question

This question requires an exploration of a very common aspect of a number of styles of
theatre: characters as representational figures. Often in literature, we understand characters
to be emblematic of certain social, cultural or political groups. But in drama texts we are
restricted in the scale of the plot and number of characters by the parameters of a theatrical
performance. Therefore, characters on stage are often employed as representations of a
wider group. This use of representation can be very obvious, with clear historical contextual
connections to make pointed statements about political regimes and historical events, or it
can be a subtle construction where the text draws an interpretation of reality and timeless
social circumstances.

Candidates are required to show how the interactions between such characters then become
emblematic of interactions between wider social groups, reflecting the issues, conflicts or
tensions that occupy the social realm.

Explaining the interactions between these characters is therefore a critical component of this
question. The interactions could be considered in terms of physical engagements on stage as
well as dialogue between characters, or non-verbal interactions through gesture, expression
and eye contact. Interactions could also be constructed through the use of dramatic devices
such as lighting, sound effects and musical references, costume motifs and colour palettes.
Interaction might even be considered in terms of staging, entrances and exits, and how people
appear within certain locations/sets.

To address this question fully requires careful consideration of the phrasing ‘significant social
issues’. This implies that the discussion should indicate why a social issue is significant, which
might be understood as having a wide-scale impact, as causing disruption or important
changes, or being recognised as affecting a group in society.

The phrase ‘draw attention’ is significant. This asks the candidate to consider what the text or
performance is privileging in terms of the audience response. This requires an interrogation

of the dominant reading of the text or performance, rather than the readings we might
construct or impose upon a text.

Advice from teachers

¢ Candidates are directed to focus on just a few characters; they should choose which
characters operate as the best representatives of social groups.

* Aclose analysis of one or more key scenes would work well as textual evidence for this
question.
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Activity: Recognising character interactions

ﬁ‘ozz'tdffstcf;(fea;nous scene where Romeo and Juliet meet for the first time. This takes place
A just as the narrative complication will arise. The interactions between these

asquerade not only establish intimacies, but political and social divisions too.
Read the scene closely and observe the different ways in which Romeo, Juliet, Tybalt, Capulet,
the Nurse and Benvolio interact and interpret the significant social issues that the scene draws
our attention to. Even in a script where very little direction is documented, we can still read
complex interactions which signal significant social issues.

You can find a copy of the scene online quite easily.

NWhatidoithese |
o ‘ : mteractlons indlcate‘ ‘SWhat'socialissues
aracter | 33
{ movement/posmon, el a;mt'; the, charatt:r? : arg;l;:;
dialogue; etc. a2t EVeD reseng oy e
S A . group? ‘
Copulet S okes
JMLVL
TkjbaLt
RoWMED
Juliet
Nurse
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Question 10: Sample response one

This essay provides a very interesting discussion of Stoppard’s play, Rosencrantz and
Guildenstern Are Dead. It accurately explains the play as an example of absurdist theatre,
where the characters, as well as the entire premise of the play, balance between the fictional,
literary situation of the play and the wider exploration of human mortality that speaks to
audiences across time and place. The essay locates Rosencrantz (Ros) and Guildenstern (Guil)
as representative figures, and their interactions with each other, as well as their wider context,
enable an understanding of the social and historical horrors of late modernism, and
specifically World War Il. The essay explains that this social consideration leads to theoretical
renegotiation in the form of post-modern inquiry; a complex thesis indeed. While this essay is
applauded for using a specific stage version — the National Theatre’s production in 2015 -
there are times where explanations of the performance and Stoppard’s script are merged,
making the argument unclear. There are also a number of theoretical concepts embedded in
the discussion that are not explained, and while the candidate might be fully aware of the
terms and their meaning within the discussion, this is not apparent in the essay and detracts
from its cogency.

Stege dramas have the power to utilise a stage to act
as a velerocosm for the significant concerns, anxieties

This response opens with a strong,

and Lssues Df a socie‘cg. A text that s kRnown to immediate connection to the
JIY, , , , question, establishing a clear
€1iec LL\/CLH do this s Tom Stoppa ro's Rosencrantz thesis that is both interesting and

and Guildenstern are pead (1966) which expresses | ™
Stoppard’s post-modernist criticism of the absurd and
meaningless nature of society in the wave of the
second  World  war.  Through  his  effective
wanipulation of the small group of characters in the
play, particularly Ros’ and ‘Guil” as borrowed from
Shokespeare’s  Hamlet, Stoppard discusses  the
significance of such meaninglessness in terms of
numanity's distance from thelr surroundings, the
lacke  of unity of time contributing to social
frogwentotion, and finally, Derrida’s wotion of

The term ‘delogocentrism’ is not

'déLO?JOCCV\-"C)’LSm' or tl’l@ {QLLMYCS 0{ Lawguage as a part of literary discourse. Derrida
T , , i Interrogated ‘logocentrism’

VCP YESEATATLON 0{ a decline COMMUINLEATLON. through ‘post-structuralism’. This
: ’ . P 3 is an easier explanation. When
SU’PPQ rol’s adaPtatLOW 0{ Hamlet with these absurdist introducing quite specific aspects
| ) AT o y { 1 of literary theory, it ls a good idea

C.«ﬁ/V.C/LLS, CV\«CCMYQQCS QHdLCVLCCS tD COVLSLdCY the L’laYSh to clearly define them for your
awng di‘/ﬁ(iﬁ ClLY[CCtS 0{ WwWay own societa_ reader. Of course, this does not

apply to general literary concepts.
But for obscure or complex

1 vs ’ " concepts such as this, you should
A crucial aspect of Stoppard’s oeuvre i exploving the Aok SsSNR Four acker il MAPS

# o ; p P . he re " p di
distance Vetween ndividuale and thely eternal the required understanding

realities to communicate the idea of meaninglessness
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and ocbjective fragmentation. Ac thic

plays consist of
only a few chavac :

ters, one of the wajor interactions in
the play occurs between wps and Guil and their
ambilouous setting, LLtemLLU, Stoppard’s  first
comment on the Play’s setting is “Two Elizabethan's
passing  time in g place  without any visible
characters.” n the 2015 National Theatre Live
production, The Guardian woted that “with its cloud-
copped canvases, the setting adds a touch of magyritte
o the wight.” The quardian thus describes Stoppard’s
obscure setting as g form of surrealism and
ambiguity. elevating the social concern of Ros and
Civil's LV\,Q'OLLL‘CB to “place” thewselves tn time and
space. Stoppard’s use of the dramatic convention of
oreaking the 4 wall when Ros “Looks wp and bellows
at the audience “FIRE...in dewonstrating the misuse
of {ree speech” explains a wore wnique lnteraction of
Ros with the audience themselves. The effect of this (s,
according to Stoppard himseld, to draw audiences tnto
the ambiguous setting and vealise thelr distant
conmection to reality themselves.

In addition, characteristically of the Theatre if the
Absurd, Stoppard’s play abandons Aristotle’s unity
- of place to further break down a play’s conventional
- setting through Ros and Guil's constant referval to
thelr surroundings, which are essentially  non-
existent. Whew the player interacts with the characters
ond offers to perform the “rape of the Sabine woman”
Lt reveals how the wetatheatrical interaction between
the chavacters  serves  a  further  purpose  of
understanding, according to Barahger “the human
Lepulse to create fiction and revise reality.” Thus, by
understanding how these characters interact on stage
ond with the audience, social post-modern concerns on
the role of on individual in reality, is discussed.

Furthermore, Stoppard’s collapse of what Avristotle
troditionally  describes  as  a ‘short,  internal
chronelogy” or unity of time eﬁ’ectLveLU creates q
sence of social fragmentation and disconnect on

T = T R [
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Both this stage interpretation and
the review are useful examples of
how the play may be performed.

This effect would benefit from a
more thorough explanation.

A lot of material is presented in
this paragraph, but it is difficult to
really locate the point being made.
A revised paragraph order would
be helpful.

Itis necessary to explain what is
being referenced here as the
‘short, internal chronology’
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i , P .-
tage. The symbelic intevaction o rRos and Clvil’s
coin toss in the furst act, where the outcome LS

Lric

repeatedlyy and unfailingly heads, has two Mmqﬂw
effects. ?;u(‘m it heghl 'nlits the soctal cowncern to
audiences of the presence of cyelic determinism and
hevefore the lack of free will. Secondly), the coin toss
vepresents @ wnlverse in which the law of probability
and tine do not operate, which can be contextually tied
to the lack of veason Ln the 2% World war horrors such
as the Holocaust and the bombing of Hiroshima and
Nagasaki. Furthermore, Ros’s inability to articulate
‘,.Lnbst{ and his wmemories may be reminiscent of
social issues such as shell-shock, or post-traumatic
stress after war when as performed by Radeliffe,
stutters to Guildenstern - That's it — pale sky be{ore
dawn — you remember this — this man woke us up.”
The excessive use of punctuation tn Ros’s dialogue to
Guildenstern veveals the effect of post-war social
dysfunction, and in particular, the lncoherence acts
ps Ros’s representation of Martin Esslin, founder of
the Theatre of the Absurd’s notion of ‘the lack of relief
in an automatic process.” Finally, Stoppard’s use of
dramatic trony as Ros and Civil “are” dead and
indeed, die in Hamlet, collapses to the notion of time
Lurther. The stage thus acts as a representation of the
past (as they have died already), the present (due to
breaking the 4% wall) and the future as Ros ano Civil
LYOV\,LC[ZLL5 Loreshadow thelr own death. The tnteraction
C both the 2 wain charvacters and the audience
:‘new.setves highlights social anxieties over free — will
individualism, wortality and dysfunction.

r+

Lastly, the exploration of dysfunction as a social
leswe (e cruclolly helghtened by the wature of
Stoppard’s charvacters and thelr interactions. Whilst
Roc toies on the personality of a pessimistic nihilist,
Guil operates Ln 0 manner that could best be described
pe excessive formalisw. The cuardian veview therefore
descrives Ros a5 ‘lean and anxious and prone to
sudden attaciks of panic” and Guil’s “clean shaven
and determined.” An example of Ros’s nihilisim oceurs
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What is the effect of each of these
exemplifications on the audience’s
understanding?

This paragraph lists many
important ideas and links this to
the ‘significant social issue’ of
social dysfunction and anxieties
related to mortality and
powerlessness, but then each
point is not fully explained. How
do each of these examples lead us
to this understanding of society.

This opening sentence is clear
argument marker.

While this review is useful, the
performance should be related
back to the scrnipt. These are
characteristics of a specific
performance, not the play, and is
a distraction to the point being
made
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n he tells quil “life tn a box would be better than
at all.” To audiences, this epigram s ignorant
anad indeed wihilistic. Rosewerantz i1s es;emaulﬁ

ctating that eatvapment s better thaw death,
elevating  social  concerns  over  the lack  of
individualism withine a collective. In contrast, Guil
takes an entirely different approach in how he chooses

to lnteract with Ros. He states ‘And syllogisme... that
the law of probability will wot operate as a factor...”
Sumilar to wunderstand how Guil’s constant need to
justify  everything  through scientific  and
mathematical jargow is not particularly functional or
healthy. Therefore, the two's unique interactions with
one what Dervida dubs as “delogocentrism” or the
foilures of language to articulate one’s reality. The
ulkimate indication of dysfunction, however, s
signalled to audiences  through Ros and quil’s

. tendency to confuse thelr oww characters and
| introduce  themselves by each other's names.

Audiences are thus encouraged to vecognise genuing
absurdism  and

Sost-modern  concerns  of

eaninglessness, as Ros and Clvil's dysfunction
lende to the audience’s own confusion. Park-Flnch
prgues further that Ros and Civil are ultimately
swnidentical  twins..two sides  of the same
teveperament” From Stoppards absurdist style, Ros

and CLVIL thus represent an ewtireLU coLLapsed, lost
Mumawitg.

The ploy Rosenerantz and Guildenstern are Deao
(19¢7) s kRnown as @ landmark in absurdist and
post-raoderv. Literature. Through Stoppard’s effective
monipulation of the on-stage Lnteraction oetween Ros
o Guil, the audience and the setting, he highlights
the comeern over societal decay and dysfunction.
Stpecificolly, Stoppard focuses in to disconnect
between an individual, time and reality, and finally,
the failures of language and communication. Such
lccues comtinue to e apparent in the contemporary
217 century, evident of the continuing e({ects of war
ov. social landscapes.

This point is supported by an
explanation from the text, and the
interaction between the
characters is the discussion that is
required to address the question

This reference to Derrida is
unexplained. The response should
explain what ‘logocentrism’ is and
how this is critiqued by the play.
This could then relate to Derrida,
the theories he formed and
Stoppard’s involvement with these
theories, but needn’t, as it is more
important to connect to the text
under discussion than the
theoretical framework it inhabits
in the limited writing time.

This is a strong summary of the
argument, as well as the role of
the characters in presenting the
soclal commentary of the play.

Here, a good reconnection to the
thesis and the question is
established
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Activity: Using a specific performance as an example of the play

It is crucial that we consider drama texts as not only printed scripts, but as performances on
stage. While it is not always possible to see a performance of a play you are studying live, you
might be lucky enough for a production to be staged in Perth or to find a filmed stage
performance. The response above makes reference to a broadcast of a filmed stage
performance. This is becoming a popular form of theatre engagement and many companies
such as the Royal Shakespeare Company, the National Theatre and The Globe now offer live
broadcasts or an online archive of filmed theatrical performances.

If you chose to include references to a performance, make sure you include these references
for a specific reason. It might be to demonstrate how a direction within the text is carried out,
how staging, costuming or lighting is employed by the director, how acting choices influence
our understanding of the play and so on. The response above includes the National Theatre
performance in relation to staging and some acting choices, but the importance of these
points to the discussion is unclear. This is due to a lack of contextual explanation of the
performance and the examples chosen by the candidate.

Here is a list of important details to reference:

e Company: National Theatve

e Director: david Leveaux

e Date:20:5

* Relevant performances: Rosencrantz played by paniel Radceliffe, Gildernstern played
0y Joshuo MceGulre

e Set design: Anwnao Fleischle

These details should not be a large focus of the discussion, but they will help locate the
references for a reader. For example, instead of writing ‘[i]n the 2015 NathaL Theatre Live
production, The quardian woted that ‘with its cloud- capped canvases, the settuno adds a

touch of wagritte to the night”, write ‘[iIn the 2015 National Theatve Live nroduction,
directed bg David Leveaux, a review tn the The quardian noted that with o 2lows d-capped

coanvpses, the setting adds a touch of wmagritte to the night',

Another example is, instead of writing ‘[flurthermore, Ros's inabilit Y to articulate nimself
O NS WE rOrLes . ay e revainiscent of social issues such as shell-shock, or post-traumatie
SEYESS afrer wor vihen as perfermed ou Radcliffe, stutters to quildenstern - That's it — pals
SRy oefore Dovin — You remenoer this — this man woieé us up’, write ‘[flurthnermore, wae
take Leveaux's revwlenng of the play as an example, Ros's tnability to articulate humseit
Oy NLS ety iis WAy CE revelndscent f[ cocial issues such as shell- zhur;. 0r POSE-Lr AumAatiee
SEYESS OFey w00 Damct kach,{{e, ac Rosencrantz, stutters to Guildenstznn - That's (& -
pale sy before dovin - Heu remember this — this man woke 1 up'.

These small additions about the performance assist the reader to understand the points being
made about the play.
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Practise including live stage or filmed stage version of the plays you have studied by firstly

ensuring you have the necessary details of the performance and then preparing statements
about the elements of the production.

company
Director

Date
Relevant performances
Set design

After completing the table above, write statements about:

e the director’s version of the play and the themes highlighted
e a specific performance aspect included by one of the actors and how it informs your
understanding of an idea

e the staging (set design, lighting, costuming) and how it influenced your response to the
play.

Hint: Go to the theatre online

You don’t have to physically attend a theatre in order to
appreciate a stage performance. You can view extracts
from performances, and sometimes even whole plays,

online. Watching different versions can give you an
increased appreciation of the impact of performance on
an audience’s interpretation and experience of a play.
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Question 10: Sample response two

This essay takes a very different approach from the previous response. First, it engages very
directly with the social issues that The Caucasian Chalk Circle seeks to draw attention to by
establishing the context of the play. It then explains that the characters in the text serve a
specific function within the play that is representational rather than individual. This clear
argument engages directly with the question and while there are moments where the essay
lacks focus, the central thesis ensures that the argument is tight and well-explained. A minor
criticism of this essay would be the candidate’s engagement with the term ‘interaction’. While
the essay very competently explains the significance of representation through the characters,
or the role of the characters, it would be a stronger response if it looked more carefully at

both the physical and social interactions of the characters in the play.

Bornn tn the crucible o{ World war Two, Bertolt

heveateer 7CCC, isn play which takes aim at the social
Lssues which enabled such horror and violence to be
committedt oy those tn power tn the lmwmediate past.
Aiilizing his own Epic Theatre approach Brecht,
positioned audiences to view his theatre eritically as
soclal sclentists, vather thawn as theatre-goers out for
entertalnment. One lmportant technique of Epic
Theatre has the use of symbolic characters, chavacters
thot represent certain ways of being and acting which
ave elther adwvalrable or to be judged for thelr woral and
ethical failings. To effectively portray his sywmbolic
use of characters small groups where utilized in order
o drow audience scruting to the few rather than have
thew. cost ln the many leading to a Lade of focus and
analysis which Brecht demanded <o the social issues
ot his doy wight be examined and tn future changed.
Ac o performaative text, we ave able to examine the stage
vnotes of Brecht himself who actively encournged small
tnentre companies to undertake his plays. So not only
whiere trieve nve few central chavacters, but minor roles
were blevded into fevs particular symbolic stereotyypes.
Oftew. Detors vweve vegulred to wear masques in a very

1L blank and
erprescionlecs, adefinite brear from the norma. This

r

fochion  which  were

Arictotelion

olonring of the characters expressions would develop

Brecnt’s famous “verfremdungseffert” (alienation)
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This contextual framing is
important for the argument. Itis a
little wordy, but it does help to
establish the thesis of the
candidate’s response.

This response is setting out a
thesis — Brecht, through his use of
Epic Theatre, utilises a small group
of emblematic characters to
comment on the social context of
the post-war world. It is a little
repetitive in expression, but a very
useful thesis.

Why did Brecht do this? He had a
social agenda in doing so.

Verfremdungseffekt is an
important device of Brecht's work
that demonstrates a narrow use of
actors and characters to have a
broad, social statement This is a
helptul argument in response to
the question, but requires more
connection Lo the candidate’s
theslts as well as the question
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which distanced and shocked the Audience vesulting
in critical analysis. A core specific devise in 7000 iJg
wheve vepeated similar chavacters aye appear, the
‘drunkard ronshivts” all voting the same, whilst
péasants were instyucted additiowaLLU the sawme,
cowaroly and misevLU. The court cook “leave the child,”
Lrgng Grusha to abandon a child, the peasant women
likewise “[H1e’'s not wmine” as well ac the goat herder
who by Brecht’s own words is described as “wot mean,
Just  poor”. BY utilizing the ensemble through
representational costumes and few Ldentifiers, and
then continuing to homogenise their existence, Brecht
exavaines the class structures that have enabled such
a systemn, the poor act cruel because they are poor, the
military cruel because no-ome will stop them and the
_ ruling class, again howmogenised, appear a vough

| repeated outcome “The governor's head on a lance, the
fat prince’s head on a lance”, to be cruel and vicious.
“Brecht therefore suggests, by turning the ensemble
cast Lnto repetition of a few characters, that the strict
class systems of the past have enabled violemce and
oloodshed and (s a social tssue that must be cast away,

- with.

! whilst use of 2 small ensemble by reducing the cast

to a few wetonymic characters draws attention to
major issues, the central metonymic development of
Grusha vashnadze as representative of a socialist
woman draws attention to social issues of sexism and
exploitative soclal systems. Throughout the play
Grusha who the audience is set up to admire and relate
too, LS cow’:iwuoustg mocked and belittled bU others
ncluding the omniscient singers. When Grusha is at
her bravest rescuing Michael, she is admonished by
the “stngers” as “naive” as well as remarking “tervible
ls the temptation to do good” so it becomes ev'wfevxt
through Grusha that, despite her actions being just
ond pure because of her society's hLer‘arc‘nLcaL and
competitive systems, she ought to be me,Lshed. Fuather
ttached to this notion i< her interaction with the upper
class. Whew she is cast out for being suspected of

It would be helpful to explain what
specific comments are made by
these various social
representations,

This sentence is critical to the
thesis and makes a crucial point,
but is unclear in its expression due
to structure.

Moving into a detailed analysis of
a specific character is an excellent
opportunity for this candidate to
demonstrate that as well as
understanding the function of
characters as a whole, they also
have the analytical capacity to
deconstruct specific examples.

Here, useful textual references
demonstrate this construction of
Grusha.
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affliation with the working class as when asked to
‘show yowr hands” they are cracked and worn, she Ls
cast out. This ts a stark reference to the Bolshevik
revolution wheve wmembers of the upper class where
discovered by the safe lands this time in rveverse. A
remark waade to Grusha “once tl/\ﬁld suspect You con
wipe Yowr owwn ass the game is up”. Succinctly
Ulustrates to audience the class disparity inherent in
the presented secial system. Further as a wowmen,
Grusha s consistently persecuted for being without a
nother, due to societal prejudice against single
mothers. This s wade wore Lronic due to her adoption
of the obandoned babe who otherwise would be
certoinly dead by using Grusha as a sywbol for a
conscientious moral person and then persecuting her
Tov said character tratts, the social tssues of damaging
class structure and persecution of women are revenleol
and condemned. As such through use of are character
attention is brought to Brecht’s socletal concerns.

In addition to Grusha’s rvole as the consclentious,
weoral, socialist women, Azdak “the fool judge” serves
Just as powerful a role tn drawing attention to social
Lssues at play during the early to mid 1900's. Azdak
serves to lambast the current power systems whilst
olso drowing out and examining deeper social issues.
During the beginning of his characterisation, as he
olmost  Lmplicates  himself committing treason,
AzZOOR’s character closely resembles a Shakespearean
fool, who's actions are ervatic and wade with poor
judgeent; however, this characterization is used to
drovs ottemtion to the absurd corvuption of the
Georgiow soclety n which the play is set, a prime
exovnple of the eritical analysis invoked by alienation
from realistic expectation. “He may be an ass, but he
veust e oppointed or else the law is violated”, Asdak
nirself declares before recelving the title of judge
nighlignting how corrupt the Law of soctety really is,
where all that waatters s an “ass” is in the right seat.
Relating his a veodern standards, where we view the
Law as tmmutnble and sacred, where we take oaths on
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This is a clear explanation of
Grusha’s representation of this
soclal and historical issue. The
candidate understands that they
need to provide a degree of
contextual information to aid their
analysis.

It would be useful to look at how
the staging of scenes also shows
this to us.

Again, the structure of this essay
makes the argument clear and the
connections to the question
obvious.

This explanation of Azdak is very
useful in addressing the question.
To strengthen the discussion
further, close analysis of the
physical interactions of these
characters would be uselul,
especially in the scenes of the
mock trial,
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the stand, the singers decelevation of “will he be a good
judoe of a bad one” (s thevefore a complete anathema
h;\vcsin4pujcnvn«otComtfm@4u4thth6ideathattthQVJ
which ought to be founded an intrinsic moral virtue
could possibly be in the lands of a “bad judge.” Yet in
another contvadiction of our preconceived wotions of
Azdak he uses wisely the Solomon trial to determine
ownership of Michael Abashwilli whereupon Grusha
declaves, “I was a parent to him, and | go tear hinm
apart” before letting go this sudden wisdom takes aim
at the whole justice system that his low class “ass”
might malke better calls than well-tried judges who are
characterized by Azdak to routinely take bribes,
veceive” calls tnto question the validity of class over
these who are fit for positions. Brecht uses Azdak to
Llawpoon the systems of power and the social issues
they have created in early-mid 1900's European
society, as well as supporting the socialist notion “of
what there s shall belong to those whow are good for

,
o
Lc .

Through use of a swmall group of wmetanymic
characters in his Epic Theatre play TCCC, Bertolt
Brecht draws attention to social issues, such as class
disparity, gender inequality and corrupt power
systems as well as promoting his own socialist world
view n our modern age of growing class divide, and
2 vising growth of political corvuption and tnjustice,
Brett  Kavanaugh's  appointment,  a  pertinent
revinder that without attention to society’s social
lssues, they will continue to grow and fester unless,
lilkee Brecht through The Caucasian Chalk Circle urges
us, we tare actions to solve our social issues. Brecht
put it best with the quote “Someone who watches
representational theatre laughs when the actors Laugh
avd cries when they laugh and laughs when they ery
andl says this should not be”.

This focus on the interaction
between Azdak, Grusha and
Michael is very pawerful in
understanding the play and is also
critical to the argument presented
by the candidate.

This connection to our
contemporary context could have
been a separate point within the
body of the essay, but serves well
to summarise political intrigues
like those Brecht sought to
highlight through character
representation. Making such
references is a good way to show
that you appreciate the way
literature - even from the past -
can reveal insights Into your own
world
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Activity: Epic Theatre and the social ideas

Various forms of theatre incorporate characters as representations of social groups. Some
forms are subtle in this representation; others are more focused in their references. Epic
theatre is a style where characters very clearly depict social groups through their naming, their
costume, their actions and their interactions with others. Essentially, epic theatre puts sacial
or political messages before the exploration of character, and the internal motivations of the
individual are less significant than the broader social picture they help to characterise. Epic
theatre does not work to suspend the audience’s disbelief and involve them in an imaginary
world; instead, it asks the audience to decode the events on stage so as to recognise the
historical, social or cultural events being referenced. Through the use of other stylistic features
of epic theatre, such as verfremdungseffekt, historicisation and gustus, we are made to feel
uncomfortable and alienated by the performance. This places the audience in a position
where they are forced to engage, not only with the performance and its social depictions, but
with their own responses and feelings to the message being conveyed.

It is not only epic theatre that is able to produce an effect of engagement and social

recognition. Various forms of theatre make us reflect on circumstances of culture or history
and revise our position.

Make a list of plays that you have read or seen and assess how you are positioned to engage

with the text and, ultimately, respond to the drama in front of you. If your list of plays is
limited, expand it further with films.

A final word

The activities, hints and sample responses in this book should have provided you with a solid
starting point for your own revision. The rest is up to you. There is no substitute for hard work.

Like any skill, literary analysis and the construction of thoughtful and well-written responses
are skills that you can improve with practise.

Good luck in your Literature studies, and in the WACE examinations come November!

Don’t forget to give your feedback on Good Answers at:

https://www.surveymonkey.com/r/ LitGoodAnswers
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